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INTRODUCTION
AND NOTES TO MODERATOR

For the past two-and-one-half years, groups of parents have
been coming to the Des Moines Family Learning Center Work-
shops. In the relaxed "living room'' setting of the centers, the
workshops were lively focal points of discussion, debate and
decision. Young mothers, concerned dads, parents of all ages
gathered together to tackle one common goal--How Can I Be a
Better Parent, Various viewpoints were tossed about, cornments
were interchanged, advice from other parents and staff was lis-
tened to and weighed for possible use; results of methods put into
ideas. People were talking, thinking, deciding--and sharing.

During these two-and-one-half years, two facts became appar-
ent to the workshop moderators of the six Family Learning Cen-
ters:

1) Parents thoroughly enjoyed and benefited from the

mutual sharing of family problems, experiences, and
solutions to perplexing situations. 'I thought I was the
only one having problems until I came to the work-
shops. Then I realized my problems were small, "
and "Since coming to the workshops my whole family
situation has improved tremendously, ' were typical of
the various expressions voiced by participants.

2) Parents were eager for the advice of experts in the
fields of communication and child psychology. Work-
shop participants clustered around the small reference

libraries, checking out additional material pertaining
to the workshop topics.
Because parents liked this chance to come together for sharing

of problems and advice and to learn from other parents and

’ 6
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professions, the present Family Learning W orkshops --aSeries for
Growth and Getting Along Together--were developed. Originally,
only ten workshops were offered and repeated three times each
year. Parents of 2n returned for ''reruns'; and the popularity of
the original ten pluis indications that more workshops would be
strongly welcomed led to this present 30-week expansion. The
ticipants to become familiar with different methods of handling
family situations. This is an extension of the overall Family
Learning workshop philosophy. Parents are told, '"This is a
way. This is not necessarily the way. Look at the ideas presen-
ted; study them to see if they can apply in your family, adopt

them if you think they can improve your particular situation."

A

How the Series Is Structured

The Family Learning Center Workshop series is divided into
three sections, with each section facusiﬁg on interrelated areas
of child rearing. The workshops were designed around the fol-
lowing areas because evidence indicated that they were topics of
consistent concern to all parents, regardless of social or econo-
mic background:

Section I: = Self-Esteem, Misbehavior, and Emotions

Section IL: Creativity, Developing Language, Develop-

ing Reading, and Motivation
Section III: Communication Breakdowns and Remedies,
Listening, and Talking

Each section is intended to occupy a 10-week period, with nine
workshops and a Discussion Guide. This Discussion Guide is to
be used for the 10th workshop, a ''summary session, ' so to

speak. It contains questions to involve participants in a review




INTRODUCTION

of the ideas exchanged in the preceding nine weeks. The
arrangement of the workshops consistently follows the outline

below:

]

) Materials: In most cases, materials needed are pen-

cils, paper, flip chart or chalk board.

[N

) Plan: The plan is a kind of "map' for the moderator.
It contains points for review, for discussion, and for
the introduction of information and exercises. In
short, the plan is both a structural and conceptual out-
line, suggesting to the mcderator what to do during a
workshop and when to do it. *

3) Worksheet Package: Each worksheet package, pre-

ceded by a title page, consists of a grouping of exer-
cises and situations designed to give parents a chance
to ”appl’y“' the principals discussed to a variety of
family situations. The worksheets are the heart, so
to spetk, of each session because they provide the
participants with a chance to:
a. Absorb a wide range of information/ideas
about parenting and human relations.
b. Record their own responses and reactions to
the exchange of these ideas.

c. '""Plan'' changes and set individual goals

The worksheets are designed so each participant will
be an involved person, not merely a passive listener.
Parents are involved by:

a. Working individually

o

. Working in teams or in groups

. Making value judgements

aon

Role playing, etc. (Note: When the term

''role play' is used in the directions, parti-

o . B , 2  FLC: iii




cipants can either read through the designa-

ted situations'' or can ''act them out''--

according to the moderator's discretion.
In short, the worksheets give parents a chance to form
resolutions and to practice, away from home, solu-
tions to many of the predominant obstacles to getting
along together within the family unit.

(You will notice that the Discussion Guide for each gection
does not contain worksheets as such; it is composed of a series of
suggested discussion questions and activities intended to lead
participants, individually and in groups, through a summary of

all the topics presented during the preceding nine weeks,)

The nature of each section and the titles that define it indicate
that all the workshops are interrelated. However, each workshop
is also designed as a self-contained unit. 'Thus, a parent can
begin attending the series at any point and will not find himself
'lost' even though the group has covered previous material.

In general, the series is intended to accomodate itself to a
variety of administrative circumstances and limitations. For
instance, the suggested length of each workshop is two hours.
However, in certain FLC sites this amount of time may not be
available., In such cases (and for groups that the moderator feels
cannot cover the material in the time alloted), the moderator
should select those worksheets most appropriate to accomplish
the goal. The remaining worksheets can be ''assigned" for com-

pletion at home. Similarly, a parent who has missed a session

at home, allowing him to keep pace with his group. Further-
more, the moderator may choose films, appropriate to each
area, to 'break' or to extend the series. For this purpose a
film list is included following the bibliography.

Lastly, some of our participants have enjoyed putting their

9



INTRODUCTION

worksheet packages--as they use them--into a standard three-
ring notebook. It provides them with a kind of workbook which
they can use as a reference manual for future use.

B

Some Points About Group Behavior

Before you prepare your own workshop series, there are a few
points about group behavior that can help you keep your workshop
running smoothly.

Whenever people meet together in a workshop group, they
will, at one time or another, exhibit behaviors that fall roughly
into two categories:

1) Task Behaviors-- Those behaviors which tend to keep

the conceptual "information' of the workshop flowing

smoothly as the group accomplishes its specified goal.

T

@a%ntég;n:e Béhg@rig;g{ﬁsThose behaviors which help

smooth the personal relationships between members of
the group as they work toward their goal.

Both Task and Maintenance Behaviors are interrelated: both
are necessary for a warm but efficient workshop. Task Beha-
viors facilitate ''the mechanics' of a workshop and Maintenance
Behaviors help effect positive relationships between personali-
ties. Thus both work together in a group to accomplish the
desired objectives.

Almost any workshop group can contain one or more occurren-
ces of behaviors that fall into a third category:

3) Blocking Behaviors=-These distract from the overall

progress of the workshop.
These three categorics will become clearer from the examples
shown below. By being aware of these functions in group beha-

vior, the mocderator can, as a member of the group, exhibit both

10




to do the same, and keep to a2 minimum those behaviors which

block the process.

1)

3)

4)

TASK BEHAVIORS

IHETINI;TIAI‘QBS;QPrQPDSes actions or goals or tasks

and can suggest methods to these; the initiator can

outline group problems and suggest resolutions for

them.

X2l "It seems to me that we could look at our
problem this way . . . Then, we could resolve it in

it

this manner . . .

THE CLARIFIER--Clarifies, proposes and explains

ideas or suggestions and can help make the issues
before the group more clearly understood by all.
Example: "Your suggestion sounds excellent. If I
heard you correctly, you think that the best methods

are . . . "

THE INFORMER --Offers facts and states opinions.

Example : ""The article in this morning's paper talked

about the same topic as our workshop. It said . , ."

THE SUMMARIZER--Takes ideas which are similar

and pulls them together; he can state suggestions

already made using different vocabulary which might

'""Both Linda and Janet seem to be ‘ulking

about the same thing. What this saystome s, . . ."

11



5)

1)

Il

THE REALITY CHECKER--Tests ideas agairst some

actual facts to see if the ideas will work.
Example: '"I'm going home and try out what you said
it

to see if rny daughter will ease up a bit . . . .

MAINTENANCE BEHAVIORS

THE HARMONIZER --Does just that; harmonizes:

altempts to smooth out tense situations, disagree-
ments, and arguments.

Example: "I can see the point that Bob and Hank are

eviach miaking. I'd like both of you <o stop a few min-
utes and hear what [ experienced in this area. Maybe

both of you can see . . . ."

ing by making it casier for the others to share
remarks,
Example: "I have a problem I'd like to discuss with

all of you, and I want cach one's opinion. "

THE CONSENSUS TAKER--Checks with trial remarks

to see if the group is nearing o decision.

Example: "I believe we've got the answer. Maybe we

could 'wrap this up' by saying . . . ."

THE COMPROMISER--Offers a compromise, even if
he or she has to say he's wrong; he can give in {in
conflict) and present an agrcement suitable to all.

Example: "I can really sce where [ was in error. [

believe it would be better if . . , . "

12



5)

1)

3)

2

THE ENCOURAGER --Makes group participants more

comfortable through both attitude and walr—ds; he or she
is warm and friendly, showing interest in the remarks

of others with facial expressions and verbal state-

ments.

"That's really an interesting viewpoint.

I'll have to say, I hadn't thought of that . . . ."

BLOCKING BEHAVIORS

THE DOMINATOR --Dominates, asserts his own sup-

erior knowledge, experiences, and wisdom to control

or manipulate the group.
Example: '"Well, in my experience, that is in profes-

sional guidance, of course, I have found the only solu-

tionis . . . . "

THE AGRESSOR--Deflates the status or the value of
the others. '

Example: ""Well, when you are finished with your fun

and games . . . ."

THE AVOIDER--Stays off the subject so as not to get
involved in any way.

Example: '"I know this is off the point, but I've gaf to
tell you what my husband did . . . ."

of involvement; can attempt to gain recognition in mat-
ters that do not pertain to what is discussed,
Example: ''I've had some of this before, but when you

are finished, make sure I don't forget to talk to you

13



about my meeting with , . , ."

C
Preparing for the Workshops

The Family Learning Center Workshops are designed to be
used with a minimum of preparation. However, it is important,
especially when giving the series for the first time, that the mod-
erator read through all the workshops with the same title before
presenting the first of that group. Before presenting, then,

Helping Your Child Feel Worthwhile--Workshop I, read Work-

shops I, II and III of this group. In subsequent weeks, reread the
particular workshop scheduled for discussion.
The central concepts for each workshop can be found in the

"REMEMBER'' statements and in the footnoted excerpts taken from

the moderator with a basic background for the workshops. To
round out the preparation, it is helpful to read as much of the
reference lists as time permits. These follow the final workshop
in each group (Worthwhile III for example). The reference lists
have been kept small so as not to overwhelm the moderator and
participants, and can form the nucleas of a reference library at
each center. ,

You will note that, in general, the last direction on each work-
participants. Participants will naturally want to share with each
other frustrations and success with their children, their grob—
-lems and other situations that concern them. The worksheet
discussions tend to give a certain structure to this sometimes
random conversation. Preparing the workshop background will
help the moderator lend r;r:n’ntinuity’ to these discussion segments.

They provide for both periodic and overall summary of each

14
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topic, and allow for an interchange of viewpoints, a pooling of
information, and a gaining of new insights. These discussions
not only give parents a break in the structure of the worksheet
activities, but maintain the overall sharing philosophy of the
Family Learning Centers. (Note: A moderator's first inclination
may be to allow participants to ''keep on talking'!, believing quite
naturally, that sharing experiences and venting emotions is a
healthy process. While this is true to a certain extent, we have
found that like anything else, it has its limitations. In time,par-
ents can begin to sense that they are not "accomplishing'' the ori-
ginal purpose that brought them together. One of the inherent
responsibilities of the moderator is to strike a balance between
unlimited conversation and over-efficient progress through the
worksheets. This balance is eased to a large degree if the mod-
erator realizes that participants will have an innate trust, and
may, in fact, welcome the suggestion that the group '"move on to
the next worksheet, ' or "There are some situations in the next
worksheet that relate to what we're talking about . . . let's take a
look at tzjerﬂ . e e s

In your preparation you will find that workshop plans contain

questions which anticipate the central concepts of certain work
sheets. This is done to stimulate thinking and to serve as a lead-
in to the worksheet topics.

It is also important to not overlook the Materials of each.
workshop. Assembling them before each workshop will avoid
uncomfortable breaks in the workshop continuity. )

Lastly, it is possible that a participant might comment about
the consistent use of the words, 'he,' '"him, ' or "his, "' in refer-
ence to a child. If so, it can be explained that this term is gen-
eric and used to eliminate the awkward construction of "he and

she, ' "him and her, ' or 'his and hers.'" In no way is a bias

) 15



INTRODUCTION -

D
What to Do the First Workshop

You have been named moderator for the workshops; and now,
perhaps your question is, 'I have all of this information; I really

want to work with parents. I am convinced these workshops are

important. I think I can be a moderator, but I am not sure.
What do I do?

If these are your thoughts, you already have some of the main
characteristics of a good moderator--A C@MMITMENT TO THE
PARENT WORKSHOPS AND A DESIRE TO DO WELL. Your
thoughts also reflect other important characteristics of a good
moderator: warmth, openness, and a friendly attitude.

The answer to your last question, '"What do I do? ' includes the
following.

1) At the first session, make sure everyone is introduced

to one another before the topic for the series is
announced,

Example: ''Before we begin the workshops, we'll be a

lot more comfortable if we know one another. Let's
try this activity. In the first five minutes, each one
should find someone he or she does not know very
well. Introduce yourself to one another, each telling
your partner three things which are important to you.
Then when we are all finished doing that, each mem-

ber can introduce his partner to the entire group., "

2) Keep the lines of communication open and flowing
smoothly. Watch and listen carefully. Try to have
each nerson participate in the discussion and try to
keep the too-talkative members from dominating the

session.

16
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Example: '"'That's a good point, Cathy . . . What do
you think of it, Joe? It seems you have a quizzical

look on your face."

3) Watch the time and the material to be discussed and
keep it in harmony.

mple: 'It's 8:30, and we have several main points

left whi ch we must go over, so let's look at the next
worksheet, If we have tiz';1e, we can come back to the
point you were making, Lisa, wheg we finish these
next worksheets . . . ."

As moderator, you can help keep the sessions running
smoothly and interestingly by asking questions. These can be
yes-no; either-or; open-ended; or anything which will stimulate
discussion. You can summarize periadf‘cally to prevent an
"over-loading of mental circuits." This helps participants pro-
cess small amounts of material without having to absorb large
blocks of facts. Giving specific directions can also add to the

group inveolvement.

Example: "Kim has asked each one’s cpinian! I think

that is a good idea. Let's hear what each of you would
do in her case,"

Giving all participants a chance to voice their experience will
make them feel that they are important to the group and will
speed the development of rapport and trust--two fundamental
ingredients which will help make all your workshops successful.

As one is ready to begin the workshop, it is helpful not to
-‘worry too much about 'technique, ' but to keep in mind a simple

but important fact--that a warm, responsive person who believes

17
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INTRODUCTION

in the dignity and the value of all persons can be effective in
- bringing about change. As moderator of these workshops
designed to be helpful in family relationships, you are joining

with all of us who want to meet this challenge of change=--in fam-

I

lies and in ourselves.

Q@ EEEL e nemilio Do L » SR ' FI.C-xiii




HELPING YOUR CHILD FEEL WORTHWHILE
Workshop I

',Maf;%rial;s: Pencils and flip chart or
: - Chalk and chalk board

Worksheet Package:

If a Child Lives a,b

Individual Goals, Likenesses and Differences a,b,c
The Importance of Self- Esteem a, b

How a Child Sees Himself a, b

How a Child Sees Himself a,b

Self-Concept Influences in Children a, b, c

Steps to Building Self-Esteem a, b

Communicating Acceptance or Non-Acceptance a,b
How Do We Respond to Ous Children? a,b

. Results of Positive and Negative Self-Concept a, b
11, Draw Your Own Conclusions--Set Your Own Goals

O =3 ™ }n e L P

—
L=t e]
L]

Plan:

1. Discuss:

lem

i
i

What does it mean to be a parent?
#"-What do you want to gain from this series of workshops ?

What is the most important problem or problems you would
like to talk about?

What is your goal for your child or children?

2. Introduce: Helping Your Child Feel Worthwhile workshop series
and goals of the series: To realize the importance of building a
child's self-esteem; to practice methods which will build a child's
self-esteem; to avoid practices which will tear down a child's
self-esteem.

3, Discuss:

Being a parent involves our entire beiag--it is a challenge and
an adventure, ' .
4. Introduce: Workshop I and goal of this workshop: To realize how
self-concept is formed and to practice steps in building self-esteem
in our children.

19




5,

é!

7.

8!

10:

lli

12,

14.

15,

Present and do exercises: Worksheets 1 a,b--If A Child Lives

Discuss:
* In what ways are all children different?
* In what ways are all children alike?

Present and do exercises: Worksheets 2 a, b, ¢--Individual Goals,
Likenesses and Differences

Discuss;

* If a parent tries to build his child's self-esteem, will the child
be conceited?

* What value does '"being accepted'' have for a person?

. Present and do exercises: Worksheets 3 a,b--The Importance of

Self-Esteem
Discuss:

‘What builds self-acceptance in a child?

Lol

3

What tears it down?

Present and do exercises: Worksheets 4 a, b--How a Child Sees
Himself o )

Present and do exercises: Worksheets 5 a, b--How a Child Sees
Himself o :

- Present and do exercises: Worksheets 6 a,b, c--Self-Concept

Influences in Children

Discuss:

# From the material we have covered so far, is there a possible
list of steps one can take to making a child feel worthwhile?
(Moderator lists these on chalk board or flip chart,)

Present and do exercises: Worksheets 7 a, b--Steps to Building
Self-Esteemm . ,




16,

19.

20.

Discuss:

How do you communicate acceptance or non-acceptance to a
child?

Present and do exercises: Worksheets 8 a, b--Communicating

Acceptance or Non- Acceptance

Present and do exercises: Worksheets 9 a, b--How Do We Respond

To Our Children? )

Present and do exercises: Worksheets 10 a, b--Results of Positive
and Negative Self-Concept

Discuss:

What are the positive results in a child's life if he feels worth-
while as a person?

What are the negative results in a child's life if he doesn't feel
worthwhile ?

Present and do exercises: Worksheet 11--Draw Your Own Coneclu-
sions--Set Your Own Goals
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IF A CHILD LIVES
Worksheet la

l. Dir e::tmns- P. flclpants read the following in unison or sﬂently as back-
ground to the er.tire wc::rkshap series,

If %. child lives with criticism, he learns to condemn.

If he lives with hostility, he L_e;a:ns to fight.

If he lives with fear, he learns to be a;:iﬁ;*ehensive!

If he lives with pity, he learns to feel sorry for himself,
If he lives with tolerance, he learns to be patient.

If he lives with jealousy, he learns to fee'l guilty.

If he lives with ridicule, he learns to be shy.

If he lives with shame, he learns to be ashamed of himself.
If he lives with encaurégemenﬁ, he learns to be confident.
If he lives with praise, he learns to be appreciative.

If he 1iv,eé with appréval he learns to like himself.

If he lives with recognition, he learns to have a goal.

If he lives with fairness, he learns to value justice,

If he lives with honesty, he learns to value truth.

If he lives with security, he learns to have faith in himself
and others.

If he lives with acceptance and friendship, he learns to find
love in the world.

- -Author Unknown
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WORTHWHILE=<1"~

Worksheet 1b
2. Directions: Underline the portions which are most meaningful to you,

- 3. eDiS,E}{Ss: Entire worksheet,

NOTES:
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INDIVIDUAL GOALS, LIKENESSES AND DIFFERENCES
Worksheet 2a
l.. Directions: Read the statement on the '"bookmark' below. Then study the

goal it points to and list any additional goals you might have. (This may
be cut out for use as a bookmark if you wish. )

"Every person born
in this world repre-
sents something new,

something that never v OUR GOAL: Helping each

existed before, child become the person

something original he can really be.

and unique. "

-=-Martin Buber

-
'
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WORTHWHILE--I

Worksheet 2b
3. Directions: In column A below, list ways in which all children are alike.

In column B, list ways in which children differ from one another.. (Rep-
resentative answers are on Worksheet 2c.)

LIKENESSES--A DIFFERENCES--B

i

4. Directions: Read the "REMEMBER!' statement below, Then list below °
"Ways to Help My Child Feel Worthwhile. "

REMEMBER: ALL PEOPLE, FROM INFANCY TO
OLD AGE, HAVE THE NEED TO FEEL LOVABLE
AND WORTHWHILE, THE FULFILLMENT OF THIS
NEED IS IMPORTANT TO THEIR LIVING THE
FULLEST POSSIBLE LIVES,

Ways to Help My Child Feel Worthwhile




Worksheet 2c¢

NOTES:

desfeste s skskosksk el e
Representative answers to number 3,

Likenesses: All children have the ne:éd to feel lovable.
All children have the need to feel worthwhile.
(Answers will vary.)

Differences: Physical - Mental Characteristics,
Abilities.
Temperament, etc,

(Answers will vary.)
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THE IMPORTANCE OF SELF-ESTEEM

Worksheet 3a
1. Directions: Read the following statements on building a child's self-
esteem,., Which of the three paragraphs mean the most to you?

The key to your child's life is his self-esteem. How
he feels about himself will reflect continually into every area
of his life--how well he learns at home, his progress in
school, how he gets along with friends, and his motivation
to try new tasks. It affects everything he does. If affects
everything he can grow to be. It affects his personality, his
ability to produce, to think, to be creative. Helping a child
feel worthwhile is the most important contribution a parent
can give to his child.

'""When a person is able to feel and communicate geniune
acceptance of another, he possesses a capacity for being a
powerful helping agent for the other. His acceptance of the
other as he is, is an important factor in fostering a relation-
ship in which the other person can grow, develop, make con-
tructive changes, learn to solve problems, move in the d:-
rection of psychological health, become more productive and
creative, and actualize his fullest potential . . . When a per-
son feels that he is truly accepted by another, as he is, then
he is freed to move from there and to begin to think about
how he wants to change, how he wants to grow, how he can
become different, how he might become more of what he is
capable of being. "=

. "Acceptance is like the fertile soil that permits a tiny
sced .o develop into the lovely flower it is capable of becoming.
The soil onlv cnables the seed to become the flower. It
releases the capacity of the seed to grow, but the capacity is
entirely within the seed. As with the seed, a child contains
entirely within his organism the capacity to develop. Accep-
tance is like the soil--it mercly enables the child to actualize
his potential, '

*Thomas Gordon, Parent Effectiveness Training (New quk, 1972),

p. 30-31. Used by permission of the publisher, Peter Wyden, Inc.
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Worksheet 3b

2. Directions: Fill in the columns below according to their headings.

WHAT MAKES ME
FEEL ACCEPTED

WAYS TO HELP
AN INFANT
FEEL
ACCEPTED

WAYS TO HELP
A YOUNG
CHILD FEEL
ACCEPTED

WAYS TO HELP
A TEENAGER
FEEL
ACCEPTED

REMEMEER SELF ACCEFTANGE IS THE OPFPO-
+LLFF CONCEIT. IT INCLUDES A REALIS-
'I'IG QPH\TIQN OF SELF AND THE DESIRE TO MOVE
ONWARD IF POSSIBLE. CONCEIT IS ONLY A
COVER-UP FOR LOW SELF-ESTEEM.

3. Discuss: Entire worksheet.

NOTES:
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HOW A CHILD SEES HIMSELF
Worksheet 4a

Directions: Study the mirror image below which reflects influences on a
child's seli-concept. Then answer the following questions:

1) Choose one of your children and study the various influences on
his attitude to himself.

2) What is his age?

in order of their importance. List the most influential as 1, then
continue on through 7.

3) A(:Ctjrdlng to this age, rank the influences in the mirror image

4) Are there any other influences on a child's self-image which you
could list other than those shown? If so, add them to the illus-
tration below.

The influence of the
mass media (TV-radio)____

Attitude and opinions Attitude to and of
of peers and peer 4 family members.
acceptance or re- Place in the fam-
jection. X 7 ily. __
Religious as- / ' / \

1giou A —— Physical condition,
sociation. J )

Parent acceptance,
‘parent expectations and
parent problems.

Teachers and
school--its de-
mands, oppor=
tunities, and the
child's place in the
school. _

FLC:
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Workshent 4b

REMEMBER: IF A CHILD DOES NOT FIND A SENSE

OF SELF-WORTH IN A SOCIALLY ACCEPTABLE

UNACCEPTABLE OR SELF-DEFEATING WAYS.

2. Directions: Study the diagrams below and discuss results of a child's not
finding a sense of self-worth.

Low self-image

NOT FINDING A SENSE Neurosis: anxiety

OF SELF-WORTH Making impossible demands
on self

( WHO AM I Wearing '""masks"

WHAT AM I? ) Thinking "I don't count"
Can try to get acceptance
from boseiness, rudeness,
etc,

CAN RESULT IN

Can develop poor relationship
with others




WORTHWHILE--I

HOW A CHILD SEES HIMSELF

Worksheet 5a

el
L]

Directions: Read the statements below. Following the S’Iﬁ:ai:erﬂéntsi list
any questions you might have concerning them,

"The two influences which are most important in helping
the child to shape his concept of himself and the world are his
inner and outer environment. However, the objective dimen-
sions of these environments are less important than how the
child perceives them in his efforts to relate to the world, "

Inner Environment Outer Environment

l. What the child experiences in his l.  Impressions from the out-
own body. side world.

2. The physical capacities with which 2. Immediate family most im-
he was born. portant of early influences.,

a. Family atmosphere
b. Place in family

c. Sibling relationships
often more influen-
tial than parents' re-
lationships to child in
personality develop-
ment,

Questions you mig ht have:

*Rudolf Dreikurs and Loren Grey, A New Approach to Discipline:
Logical Consequences (New York, 1968) pp. 31, 32, 33. Used by
permission of the publisher, Hawthorn Books,
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Worksheet 5h

Directions: From everything we have talked about zo far, write a para-
graph or statement of your own as to the importance of building self-esteem
in your child and of making him feel accepted.

3. Discuss: Entire worksheet.

[
o
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WORTHWHILE--I

SELF-CONCEPT INFLUENCES IN CHILDREN

Worksheet 6a

e

Directions: Read the examples below. Then list beneath each paragraph

all the influences (both positive and negative) on a child's self-concept.
If the influence is a positive one, mark P; if a negative influence, mark N.

A

John is fifteen, gets along with the kids at school, in fact
belongs to a group of eight boys who spend a lot of time to-
gether. All live in a small Iowa city and attend the same high
school. John has just been chosen to be on the basketball
team and goes home to tell his dad about it. However, he
doesn't interrupt his father because he sees he is working
(his father has a home office), and he knows his father hates
to be interrupted. He does tell his mother, however, and she
is delighted. At dinner when he brings up the subject to his
dad, his father responds with, '"That is good." Little more
is said,

On the night of the first game, he wishes his dad could
attend; then he feels angry at his dad for not coming, for if
his dad came, then his mom would also. However, neither
of them show up, a fact which hurts him, although he gives
no indication of this to either of his parents. When he feels
angry toward his dad for not coming, he tells himself, ""That
isn't right. I shouldn't be so mad at Dad. He has to work
hard to keep the money coming in, "

FLC:
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Worksheet 6b

B

Tim, a six-month old baby, is a wanted child. He is the
third child and gets attention from his two older brothers, age
six and eight, every day after school. They go to his crib or
play pen, take him out on the floor, watch him crawl, and play
with him with his toys. His mother sees that he is kept clean
and is fed properly, but is so tired that she really doesn't take
much extra time with him--and feels guilty about it. She holds
him very little, and in general, lets the boys do most of the
""playing' with her son. The father comes home only on week-
ends, and so extra demands are placed on the mother as to
attendance at school functions, and tending to day-by-day an-
noyances that come up within the family. At times, the mother
feels that all she can do is drag herself around.

Joe is the third child, following along the path of a very
bright sister and brother. Each ig three years apart. When
Joe begins school, it is made apparent to him by his teachers
that he doesn't conform to standards set by his older brother
and sister. At first, he has a happy-go-lucky attitude with
his failures and successes, and can even say about one test:
"I gat SD% in spellmg tadav e e . Mgm, but dr:n't warry, the
splnt of aggréssw‘eness shaws. HLS parents reahzmg what
is happening, try to show Joe that he is accepted as he is.
They wonder if they should say any'thmg to the teacher about
his comments and unfavorable comparison of Joe with his bro-
ther and sister. But they do nothing about it.
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WORTHWHILE - -1

Timmy, age one, is placed in his playpen as soon as he
is fed by his mother. He has one brother, Tom, six, who
pays little attention to him before and after school. When the
sitter comes to watch him every day, she watches TV most of
the time or uses the phone to talk to her friends. Both Mom
and Dad work; and when they get home, they talk about work,
or, sometimes about Timmy. Tom, resents this, and is con-
stantly interrupting them if they are even changing a diaper or
giving Tim a bottle. The parents are beginning to worry about
the complaints they are receiving from school regarding Tom's
attention-getting behavior.

- 2. Discuss: Entire worksheet,

NOTES:

36
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2.

STEPS TO BUILDING SELF-ESTEEM

Worksheet 7a

Directions: Carefully read the Do's and Don't's for Parents in Steps To
Building Self-Esteem (on worksheet 7b) and the negative examples which
can result if the steps aren't followed., List one example of your own
following the examples shown in steps 3 and 4.

Discuss: Entire worksheet,

NOTES:
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1, Do: Like People

“T) Listen to thoughts |

2) Listen to feelings
(Provide an out-
let for hostility,
creative play, etc)

NEGATIVE
RESULTS

Dad; "Hate your

teacher! What a

stupid thing to do.

Think it over, and see

if I'm not right,"

Harper and Row,

STEPS TO BUILDING SELF-ESTEEMx

Worksheet 7h

2. Do: Take a Realis-
tic Attitude Toward
Limitations and
Errors

3, Don't Make People Feel
Guilty About Their
Physical Characteris-

tics or Personality

4, Don't Insist Or De-
mand Good Feelings
Into Existence

I 1) Don't make demands a a
child can't reach,

2) Keep in mind age, gen-
uine ability, and limi-
tations of each child.

3) Give equal attention to
what is cone well as
what is done poorly,

4) Help him learn tha. mis-
takes can go along with
learning,

NEGATIVE
RESULTS

Teenage boy: "Yes, I
copied all these themes,
I wanted my parents to
be proud of me."

NEGATIVE
Mother: (Of teenage daugh-
ter)

"You'll be liked a lot bet-
ter if you go on this diet,"
NEGATIVE
RESULTS

NEGATIVE
RESULTS

Mother: "Now, go on,
kiss your sister,"

Grown Man: "I always
was made to kiss my
aunt, and [ really
didn't want to, "

Parent: "Aren't you
ashamed of yourself,
feeling like that! Now,
show that you are
sorry!"

NEGATIVE
RESULTS

*Adapted from Bonaro W, Overstreet, Understanding Fear in Qurselves and Others (New York,

1971), pp, 146-153,




COMMUNICATING ACCEPTANCE OR NON-ACCEPTANGCE
Worksheet 8a

1. Directions: Participants alternate in reading the following staternents
aloud. Before each, write how you would feel if each of the messages
were said to you., ("O.K.'" or "Not O, K. ")

1) "I'll clean the bathroom. You just run out and play."

2) "Hurryup, hurryup. . . Let me do it. I don't have
all day."

3) "“Get your hands away from your face. Stop fidgeting,
Listen to what I'm saying, can you?"

4) "I really am glad that you're helping me dry the dishes."

5) "“You can take off the silverware, but let Aunt Betty
take off the dishes because they are my best dishes,
and she can reach the table better, When you are
four, you'll be able to reach the dishes more easily,
and I like someone to get the silverware for me."

6) ''No, you don't have to get on the honor roll just be-
cause Dan did., Just do the best you can."

7) '"You're lazy just like your Aunt Sally."
8) '"You'll never grow up to be any good."

9) "You say you wish you were Jane Brown because she
has such pretty clothes. If you had to trade every-
thing you are for everything Jane is, would you trade
everything or be yourself?"

_10) "Let's have a Christmas program and put_ it on tape to
send to Grandmother, Each can do what he wants to.
Now, Jack can play the piano better than anyone else,
so he can play the piano., Jce can sing better, so he
can sing; and Mary, well, how about reciting that
Christmas poem. You do that so well!"

~11) '"You can try out for football, but I'll worry every
minute, "

12) '"Yes, it's O, K. to go over to Mary's house; But,
well, I'd rather you wouldn't make it a habit,"

13) "What are you looking in the mirror all the time for?
) Do you think you are beautiful or something?"
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Worksheet 8b

REMEMBER: WE CAN SHOW OUR ACCEPTANCE

OR NON-ACCEPTANCE VERBALLY BUT ALSO
NON-VERBALLY THROUGH BLANK LOOKS, CON-
CENTRATING ON OTHER TASKS WHEN THE CHILD
SINCERELY WANTS OUR ATTENTION, BY FROWNS,
SMILES, TONE OF VOICE, LOOK OF INTEREST OR
DISINTEREST, ETC.

2. Discuss: Entire worksheet,

NOTES:

FLC: 23
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HOW DO WE RESPOND TO OUR CHILDREN?
Worksheet 9a
Directions: Role play or read the following dialogues, After’ear:h dialogue,
indicate the type of response (positive or negative) it illustrates., Then

write in another response a parent could make which would build self-¢ox-
fidence.

DIALOGUES

Child: (Rushing home from school) Just think, Mom, the big

guys asked me to play ball with them.

Mother: Be quiét, can't you. Can't you see, I'm in the middle
of this program?

Type of response:

Another response: _ _ _ _

Child: (Rushing home from school) That old Mrs. Jones. I wasn't
doing anything, and she made me stay after school. It's
always that way., She's picking on me. I hate her. I hate
her.

Parent: You're all out of breath from running so fast and being so’
angry. Sit down for a minute and tell me about it. You
say your teacher is always picking on you?

Another response: - _ _ _
42




Worksheet 9b

Daughter: None of the other girls like me, They are always in the
"In crowd, " and go around together. I know they whis-
per and make fun of me behind my back, Then they staut
laughing whenever I come around.

Mother: Maybe if you would try to be nice once in a while, that would
help. And, besides, we all have to take our knocks in life,
Nothing is easy,

Type of response:

Another response: _ —— - _
Child: None of the kids like me. I wish I had a friend.
Parent:  Well, if you act at school the way you do at home, it's

no wonder,
Type of response: 7 . _ _ _ 7
Another response: _ ) i} —

43
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RESULTS OF POSITIVE AND NEGATIVE SELF GDNCEPT*
Worksheet 10a

1. Directions: Read the diagrams which follow and answer the questmna in
each "REMEMBER" box.

POSITIVE SELF-CONCEPT#*

Living
comfortably
with one's
emgtmns

Healthy regg.fd for
self -

Having ;cnfidgmzei Realistic aspirations

REMEMBER ==PDSI’I‘IVE SELF GDNCEP'I‘ RESULTS IN:
l. Self-confidence
- ., 2. Self-esteem
Good - s
e g 3. Re 1 stic opinion of
Adjustment himself and relation-
‘ sh
Question: Can you add — e
any other results? 5.
6; = _
7. i}

Adapted from Elizabeth Hurlock, Child Development (New York,
McGraw-Hill, 1972), p. 463.
44




Worksheet 10b

NEGATIVE SELF-CONCEPT*

Unrealistic self-
concept in terms
of abilities —

Dissatisfaction in
_\ comparing himself
7 with others

REMEMBER --NEGATIVE SELF-CONCEPT RESULTS IN:

l.  Feeling of uncertainty

Poor 2. Inferiority
Adjustment
3. Lack of self-confi-
dence

"Question: Can you add 4. Low self-esteem
any other results?

6. B
73 _ . — - _

Question: Do you see any of the above examples of positive and negative
self-concept reflected in your child?

List any, if you wish:

¥ . — - ¥ o - ¥ =

Discuss: Entire worksheet.

Adapted from Elizabeth Hurlock, Child Qeveiapmgﬁt, p. 463,
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DRAW YOUR OWN CONCLUSIONS--SET YOUR OWN GOALS
Worksheet 11 7

Directions: Participants form teams. Each team lists main points covered
in this workshop in the space below. While participants are summarizing =
principles, the moderator lists on chalk board or flip chart the main points

of workshop. Compare lists and discuss. 7

Directions: Set goals for the week.
-
1) Read "If A Child Lives" each day.

2) Read over the entire workshop twice during the week as a positive
step in helping your child's entire future.

3) Underline the above goals or portions of the goals on which you
agree to work. If you wish to set a goal of your own, write this

in the space below. R

My alternate goal: __ _ - . _
3. Discuss: Entire worksheet.
NOTES:
46
JFLC: 28
b : A e mes e e - - e




~ HELPING YOUR CHILD FEEL WORTHWHILE
Werkshr‘;pll

Pencils and flip chart or
Chalk and chalk board

Worksheet Package:

l. Our Interrelated Selves a,b

i 2. Examples cf Positive and Negative Acceptance of
Self a,b '

What Can Happen if a Parent Does Not Help a Child
Feel Worthwhile? a,b

""Put-Downs'' and the Process of Encouragement a, b
"'Put-Downs" and Self-Concept

Personality: Self-Concept and Traits a,b
Personality: Self-Concept and Traits a,b
Happiness in Childhood a, b

The Perfect Child a, b A

Draw Your Own Conclusions--Set Your Own Goals

L
"

(=] ':JD o0 :4]\ O s

p—r

l. Review: Principles covered at previous workshop,

* How would you define self-esteem?

How does it affect your child's future?

* How can you instill self-esteem in your child?

# If you love your child, does that mean he feels that he is loved?

What are the basic needs of every child?

o
kT

Would any one like to share an experience resulting from last
week's workshop?

3. Introduce: "Helping Your Child Feel Worthwhile--Workshop II and
goals of this workshop: To realize the traits (and the results) of
positive and negative self-esteem in children; self-concept as the
core of personality; the effects of ""put-downs' on self-concept;
how happiness is developed in children.
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9.

IO‘

11.

12;

13.

. Discuss:

* Are we 'different people'' according to the type of people we
associate with? ‘

* What would you say it means to be '"one's self?"

Present and do exercises: Worksheets 1 a, b--Our Interrelated

Selves

- Present and do exercises: Worksheets 2 a, b--Examples of Pos-

itive and Negative Acceptance of Self

» Diascusas;

# Should a parent feel guilty if he occasionally feels he has dam-
aged his child's sense of worth?

* What héppgns to a child if he doesn't feel he is a worthwhile
person?

. Present and do exercises: Worksheets 3 a,b--What Can Happen

if a Parent Does Not Help a Child Feel Worthwhile?
Discuss:
* What are '"put-downs'' ?

%* How do they affect the child?

Present and do exercises: Worksheets 4 a,b--""Put-Downs" and

the Process of Encouragement

Present and do exercises: Worksheet 5--'"Put-Downs'" and Self-
Concept o o :

Discuss:

* What makes up the personality of the child?

ks

What part does self-concept play in the formation of person-
ality? : C

Present and do exercises: Worksheets 6 a,b--Personality: Self-
Concept and Traits

Present and do exercises: Worksheets 7 a,b--Personality: Self-
Conc ept and Traits _




16.

17.

18,
19?

# VDD you think most children are naturally happy?

* Do you thmk it matters too much if a child is unhappy most of
the time, or will he outgrow this?

Can we '"talk" a child out of unhappiness?
# What do you think makes up happiness in childhood?

Present and do exercises: Worksheets 8 a,b--Happiness in Child-
hood ’

Discuss:
* Is the perfect child always a child who has positive self-esteem?

Can you give any examples to back up your viewpoint?

Present and do exercises: Worksheets 9 a, b--The Perfect Child

Present and do exercises: Worksheet 10--Draw Your Own Con-

clusions--Set Your Own Goals
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OUR INTERRELATED SELVES#*

Worksheet la

1. Directions: Study the chart below showing Our Interrelated Selves. Then,
according to this chart, list the different selves shown in the example,
Thomas, the Ideal? (Representahve answers are on Worksheet 1b.)

OUR INTERRELATED SELVES
SOCIAL SELF PERSDNAL SELF IDEAL SELF
The idea a person has The image a person The image a person
about his relationships has as a physical has of what he
to others. and social being. would like to be.
This part of self An organized set of This part of self
seeks self-acceptance attitudes, beliefs, keeps goals,
by others. values and patterns. aspirations and
of life help make up best thoughts
the existing self, about himself,
REMEQ@EEB ADJUSTMENT AND STABILITY
DEPEND UPON THESE THREE SELVES TO BE
PULLED INTO ONE,
#*See Helen GumWestlake, Relatlg ships (Lexington, Mass., Ginn
and Co., 1972), p.15. 4
51
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" Worksheet 1b | .

 EXAMPLE - THOMAS, THE IDEAL?

7_>.}/.1A§:g:d::ing to the chart on the pfécéding page, list the different selves
-shown in the example of 15 year-old Thomas.)

Thomas, age 15, seemed to be the ideal child. Whenever his
parents were around, he displayed their fairly rigid, set
moral code. To be a good guy, he would often get drunk when
out with other boys, a fact which didn't bother him, For kicks,

the group decided to steal cars, and for one month he was part
of the car-stealing gang. It was as if everything the boy learned
at home was not really adopted internally by Tom. He became
confused and guilty.

SOCIAL SELF PERSONAL SELF | IDEAL SELF
2. Question: Why was Tom confused and guilty?

3. iscuss: Entire worksheet,

[

o ghe ate sle ofe ks afe oty afe ale aks ix
ANk

Representative answers to numbers 1 and 2.

1. Social Self Personal Self Ideal Self
Would often get drunk Confused, guilty Part of Thomas wishes to
Steal cars accept parents' values;
another part wishes to act
against these values: his
: ideal self not defined clearly,
2, Tom was probably confused and guilty because he didn't think he was of
", -value since his actions did not adhere to the values of his parents.

] FLC: 35 ..




EXAMPLES OF POSITIVE OR NEGATIVE ACCEPTANCE OF SELF

Worksheet 2a

l. Directions: Participants role play the following examples. Glrcle each
e:{ample "P' or "N according to positive or negative acceptance of self
that is illustrated.

Nancy: (On playground with the girls from her sixth-grade
class) You think I cared that old Miss Watson yelled
at me in class--don't be silly! Anyway, I knew the
answer; and I was mad that she didn't call on me the
whole period, and I was going to let her know I was
mad, That's why I called her what I did.

Tammy: Yes, I dén‘t 1ike her at tirnes either and Miss Wat=

get away w1th :alhng her "Stupid? "

Nancy: She won't do anything to.me. Just wait and see. Oh,
well, let's forget it. ~I want to tell you what my mom
is going to get me this weekend. She promised me a
whole new outfit if I would get good grades, and even
if I didn't, I know I'll still get it, 'cause I heard her
telling Dad she was going to give in anyway. No, Dad
isn't home too much, but when he is, he sure makes
up for it.

Tammy: What do you mean? Makes up for it? Why does he
have to make up for it?

Nancy: That's why he brings me all those things. Like the
.TV for my own room. And for Christmas, I get to
have my own phone.

Joshua: (coming home from school) Guess what? I got chosen
for the best part in the school play!

Mother: You did! That's wonderful. What part is it? But,
wait a minute, if you got chosen for the part, why
do you still look so dﬂubtful?
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Joshua:

Mother:

Joshua:

2. Disc 1S

]

NOTES:

WORTHWHILE- 11 **

Worksheet 2b

Well . . . I wanted the part. And I was glad I got
it. I really was. But when Mr. Jeffries named me,
a couple of the guys started laughing, and then after
school, they followed me part way home singing,
'"Joshua can't play ball, play ball, play ball ., . . .
He can only be in a play, and that is all. That is all.
That is all, " o

That hurt you didr't it?

Yes, because I'd like to be on the ball team, too,
but I never seem to be able to make the team.

You really care about making the team, too. It seems
you want to be in the play, and the boys to quit teasing
you about it, too,

I sure do. I want both things. But I guess you can't
have everything. And you can't be good at everything.
I'll just keep on practicing catch with Dad on weekends.
I'm lucky there--Dad sure has helped me improve my
throw. Say, I wonder what he'll say when he hears
about the play?

Entire worksheet.

54




et
w

WHAT CAN HAPPEN IF A PARENT
DOES NOT HELP A CHILD FEEL WORTHWHILE?

Worksheet 3a

Question: What happens if a child doesn't feel worthwhile? If he cannot
find a sense of love and'worthwhileness' from his associates?

Answer: Because the urge for psychic survival is strong, he tries to build

a self-image he can live with,

Directions: Read the example below and the various results that follow it.

In your own words, write a brief sumunary of this worksheet- -what happens

*if a child does not feel loved or worthwhile and does not receive this from

parents or associates.

Johnny, 9 years old, is afraid of his father, and con-
stantly lives in the hopes he will measure up to what his fa-
ther is in the terms of physical strength and the ability to
""take it.'" His father is determined that Johnny won't be a
sissy and is determined that Johnny can learn to take it in
a hard, cruel world. The father has a violent temper, which -
often flares out at the slightest provocation. On the surface,
these attempts at building up the boy's ''strength'' are under
the guise of '""having fun'' but they are often shown in teasing
and sarcasm. Harsh physical punishment is contrasted with
occasional displays of affection.

but can find ni\thmg to help him protect his body or
his pride, and is likely to develop a confused self-
image which will continue to be confused in his re-
lationships to his environment.

1} Johnny tries to build a self-image he can live with,

2) He can't really escape a permanent fear: daydreams,
fantasies, etc., are only temporary.

3) He can secretly hope that his father will be hurt, can
secretly hate his father,
4) Hec can feel very guilty about hating his father, for he

has been taught that one should not hate his parents.

5) He cannot only fear his father but his own thoughts.. He
feels that if"dhyone knew what he would be thinking, they
would reject him.

6) Because he is certain of this, he can feel that he de-
serves to be rejected. :
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Worksheet 3b

7)  Strong [eclings of hate and destruction become "BAD!
to him. Ie cannot tolerate them and so pushes them
into his unconscious. Fear becomes a type of anx-
lety.

B Constantly expecting to be hurt, o ¢hild can be meck
and undenumding; he can wait for others to pay atten-
tion to hin,

Yo He can turn his nger outwiard and hurt- -dominating,

I He can turn it inward and hurt himsell: becoming con-

tinually sick, accident prone, clc.

¥

3. Question: Do you think the above example is typical of a parent's behavior
with his child ?

4. Discuss: Entire worksheet.

NOTES:

o6
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"PUT-DOWNS" AND THE PROCESS OF ENCOURAGEMENT
Worksheet 4a

l. Directions: Read the following quotation from Dr. Rudolf Dreikurs and
answer the questions below:

""Children so dearly want to be a real part of the family., Yet,
in their attempts to do their part, to gain recognition, to find
a place, they meet with constant discouragement. In a thou-
sand different ways, we confront them with our doubts of their
ability. We do this either directly with discouraging words

or by tone of voice or actions that show parental authority. All
too often, we get across to our children that we consider them
inept, unskilled, and generally inferior--if not impossible.
.We reject them as being weak and inferior--an attitude which
in itseif produces an atmosphere of discouragement. Encour-
agement, then, is a continuous process aimed at giving the
child a sense of self-respect and feelings of accomplishment.
From earliest infancy the child needs help in finding his place
through achievement. We also discourage through overpro-
tection. Children need to learn to take bumps and rebuffs in
stride. A bruised knee will mend. Bruised courage may last
a lifetime, "= ;

2. Questions:

1) Do you agree with the above statement?

2) What are some of the words we use to give a child encouragement?

*Provided by and used with permission of Parent Education Associ-
ation, Box 18, Columbia, Mo,
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3. Directions: Read each of the following statements.
that encourage a child. Place a D before those that might discourage a

WORTHWHILE--II

Worksheet 4b

child, those that contain '"put-downs, "

1)

2)

3)

4)

5)

6)

8)

9)

4. Discuss:

NOTES:

I really believe you can do it, Mary. You've done sim-
ilar things before--even if they were hard.

It won't be long until you finish. Just keep up the work
you've been doing.

I know it's not easy, but look at all you've done so far on
this.

Just keep up the way you're acting, and you'll s 1
happens--you'll never be able to do anything. It comes
from not trying!

Of course, I'll walk you to school. I don't want the boys
to make fun of you as you say they do.

I'd rather you didn't. You might get hurt sleigh riding.

I'm never going to let you paint again. You are so messy,

Iam really pleased that you wrote your grandmother such

a nice letter.

Even if your project didn't win a prize, I thought it was
very good, and I know how hard you tried. There's al-
ways a next time,

Entire worksheet,

Place an E before those

FLC: 41



"PUT-DOWNS' AND SELF-CONCEPT
Worksheet 5

1.  Directions: Singly, or in pairs, participants list as many ""put-downs' as

one of your children might receive in a day.

2.  Question: How do you feel if you continually receive '""put-downs ?
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5.  Question: If you avoid "put-downs' are you spoiling your child? Can
you get the same message across and avoid ""put-downs ?"

6. Discuss: Entire worksheet.
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WORTHWHILE--I1

PERSONALITY: SELF-CONCEPT AND TRAITS

Worksheet 6a

Directions: Diagram A illustrates how L
Complete diagram B according to your child's

self-concept and traits.

personality is made up of a child's

traits and self-concept as you see them.

Roles

One's
idea of
rela-
tionships-
with
others

Ideas as
to reac-
tions of
others

WHO I AM
WHAT I AM

TRAITS

_~Aggressive
Behavior é S?uﬁgéing
- —~ Defensive
Withdrawing

|~ To failures
Adjusting «f— To frustrations
' ' ~To problems

ERSONALITY

'A¥H PERSON
DIVIDUAL

MAEK
Al .

P‘

DIAGRAM B

MY CHILD'S SELF -CONCEPT-TRAITS—-PERSONALITY

SELF-CONCEPT e __

- - —
= Behavior } _
|

{): —

Z

O

" — —
~ -

Eﬂ' —_ -

N — —
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Worksheet 6b

REMEMBER: PERSONALITY HAS TWO MAIN
PARTS: SELF-CONCEPT AND TRAITS. THE
SELF-CONCEPT PORTION IS THE CORE--THE
MOST IMPORTANT PART. THE SELF-CONCEPT
PORTION INFLUENCES THE DIFFERENT FORMS
OF DIFFERENT TRAITS, *

A B

Positive self-concept Negative self-concept
results in: | [ results in:

N 1N

1) SélfszﬂnfldEIH:E\é

‘(‘;?

Uncertainty

2) Self-esteem Inferiority

3) Ability to be |
realistic about |
oneself

Inadequacy

Lack of self-confi-
dence
4) ‘Accurate judg-

ment as to re- ' Low self-esteem
lationship with |
others 1 _ _ —
- |
3) — _ -
6) ‘ ]
_ - ’ —
7) e - | | 9) -

|
PERSONAL ADJUSTMENT

2. Directions: Why is it important to have a good self-concept?

Fill in as many additional results of positive and negative self-concept
as you can in the above columns A and B.

3. Discuss: Entire worksheet,

*See Elizabeth Hurlock, Child Development (New York, McGraw-
Hill, 1972) p. 463,
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WORTHWHILE - -I1I

PERSONALITY: SELF-CONCEPT AND TRAITS
Worksheet 7a
l. Directions: From the information on Worksheets 6 a, b, fill in the traits on

the dotted lines of each '"personality wheel” below according to the brief
description accompanying each,

Jim, age
. 10, has a
- - - - POSITIVE
Self
Concept

Jane, age
11, has a
NEGATIVE
Self
Concept

FLC: 45




Worksheet 7b

2. Directions: Following the exercises on the preceding page, use as an exam-
ple one of your own children or a child you have observed closely, Then
fill in the traits he shows according to the type of self-concept he exhibits.

i
|
!
i
i
1
I
l

" et

3. Discuss: Entire worksheet.

NOTES:




WORTHWHILE--I1

HAPPINESS IN CHILDHOOD
Worksheet 8a

. Directions: Study diagram A below showing factors which contribute to
happiness in a child. Then fill in the "unhappy child" diagram B below.

THE HAPPY CHILD THE UNHAPPY CHILD

Happiness in childhood comes from
self-acceptance, from affection from
people who matter, from achieve-
ments, and from (positive) adjustments
to failure. '

SELF-ACCEPTANCE '

ACCEPTANCE

ACHIEVEMENT

ADJUSTING
POSITIVELY
TO FAILURE

See Elizabeth Hurlock, Child Development, p. 488.
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Worksheet 8b

REMEMBER: HAPPINESS IN CHILDHOOD COMES
FROM SELF-ACCEPTANCE, WHICH COMES FROM
ACCEPTANCE AND AFFECTION FROM PEOPLE
IMPORTANT TO THE CHILD, FROM ACHIEVE-
MENT, AND FROM POSITIVE ADJUSTMENT TO

Entire worksheet.
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THE PERFECT CHIILD
Worksheet 9a

1. Directions: Read the following paragraph and answer the questions which
follow.

"Many children who are the sheer delight of their parents and
teachers are actually not so perfect as they seem to be. They
merely try very hard to display their 'goodness' to gain praise
and recognition. Their lack of genuine goodness becomes ap-
parent under certain circumstances. They often have a poor
social relationship to their own age group; if they cannot shine,
they feel lost. Their desire to be perfect, to be correct, to be
superior is often stimulated by overambitious and perfection-
istic parents who encourage such traits, sometimes in playing
this particular child against other siblings. Competition with
a sibling often leads to : he development of this striving for ap-
plause . . . . Little do he and his parents realize how his ex-
cellence affects the other sibling, driving the latter into dis-
couragement and maladjustment. The virtue of the model
child is only too frequently achieved at the expense of the prob-
lem child, "=

2. Questions:

1) Do you agree with the above paragraph?

2) Have you personally seen an example of this in a child that you
have observed closely?

* Rudolf Dreikurs, Coping With Children's Misbehavior (New
York, 1972), p. 13. Used by permission of the publisher, Hawthorn
Books, Inc. )
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Worksheet 9b

5) What kinds of "selves' does the perfect child display? (Refer to
Worksheet 1 if you wish.,) Describe characteristics of each.

6) Are these "selves' unified?

3. Discuss: Entire worksheet.

NOTES:

67

FLC: 50




3.

WORTHWHILE--I1

DRAW YOUR OWN CONCLUSIONS--SET YOUR OWN GOALS
Worksheet 10

Directions: Participants form teams. Each team lists in the space below
the main points covered in this workshop. While this is being done, the
moderator lists main points on chalk board or flip chart. Compare lists
and discuss.

Directions: Set ;oals for the week.

1) Read '""Put-Downs and the Process of Encouragement' once a day.
Avoid put-downs. Consciously try to use words of encouragement
with your chiid at least once a day.

2) Underline the portion of the-above goal toward which you agree to
work, If you wish to seta goal of your own, write this in the space

below,

My alternate goal:

Discuss: Entire worksheet,

NOTES:
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HELPING YOUR CHILD FEEL WORTHWHILE

Workshop III S
ls: Pencils and flip chart or chalk and chalk board.
Paper, pencils, 12 x 18 oaktag, magic markers,
crayons, pins, note-pad, large-size paper plates,
scissors, old magazines, construction paper, 9 x
12vsheets of wrapping paper, paste sufficient for
number of participants attending, two IALAC name-
tags for each participant made according to diagram
on Worksheet 3b. (Display these materials on a
single table in the room.)
Worksheet package:
: l. Agree-Disagree Statements
2. Bookmarks a,b ‘
3. I am Lovable--I am Capable a,b
4. Activities to Boost a Child's Sense of Self a,b
5. Draw Your Own Conclusions=--Set Your Own Goals
References
+Plan:

1. Review: Principles covered at previous workshop.

2. Discuss:

What are some examples of words that encourage and words

o that disgou’ragg a child?

Is there any one who would like to share an experience of the
past week which resulted from the last workshop?

(W5
»

Introduce: Helping Your Child Feel Worthwhile--Workshop III
and goal of the workshop: To realize the need each child has to
feel loved and worthwhile; to practice activities which will help
your child feel lovable and worthwhile.

4. Present a,:;l do exercises: Worksheet l--Agree-Disagree State-

5. Present and do exercises: Worksheets 2 a,b--Bookmarks

6. Discuss:

From principles of the past workshops, what are all children's
basic needs?

69
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10.

. Present and do exercises: Worksheets 3 a,b--I am Lovable--I

Distribute: Two "I am Lovable--I am Capable" nametags (made

am Capable

;Presegj;_agd@ggxergiggsz Worksheets 4 a,b--Activities to Boost
a Child's Sense of Self

Present and do exercises: Worksheet 5--Draw Your Own Conclu-

sions--Set Your Own Goals

70
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AGREE-DISAGREE STATEMENTS

Worksheet 1
1.+ Directions: Read each statement. Circle either A or D if you agree or
disagree with each statement, Then work in pairs and do the same thing. .
If you cannot come to an agreement, change the wording in any statement
enough so that you can possibly come to an agreement.

A D 1. A child who does not rcceive proper affection and a
sense of self-worth from home will always accom-
plish less than he might have accomplished.

A D .2. For a teen-ager, the pressures of associates and o
friends is more important than the influence of par- .
ents,

“wA~ D 3, The need of love and the nced to feel worthwhile are
with some people from the day they are born until the
day they die. .

A D 4. One positive experience of a child will very likely bal-
ance one negative experience.

If a child has a low self-esteem when he begins school,
the damage will be corrected by teachers.

o>
o
s

It is easy to understand our children,
D 7. Relying on instincts in raising children is better than
getting ideas for help from advice of experts.

> >
o
>

>
-
®

An expert parent is one whose child shows a great
deal of self-confidence.

A D 9. Self-acceptance in a child is built by sometimes giving
in to his wishes.

A D 10. A child who has a good sense of self-worth always feels
good about himself. o "

A D 1. Telling a child "I love you'' continually will give him

a sense of feeling loved. — !

A D 12. A child can feel loved without telling him you love him.

2. Discuss: Entire worksheet,




WORTHWHILE-_fi

BOOKMARKS

Worksheet 2a
1, Dlre::tmns- Réad each br:mk:nark Rank thern in arder of preference and
' try to memorize the one which you like the best. (These may be cut out
. for use if you wish.) !
210 as o - o - - )
- "Our inner motto is:
Let me understand, , .
Let me show that I "A sophisticated view of -
understand." human reality takes
account of the PQSSlbllltY
that where there is love,
"Let me show in words there is also some
that do not automati- hate; where there is ad-
cally criticize or miration, there is also
condemn, some envy; where there
is devotion, there is
also some hostility;
where there is success,
""How can we become there is also apprehen-
aware of what children sion. It takes great
think and feel inside? " wisdom to realize that
all feelings are ligiti-
mate; the positive, the
"All we need is an negative and the
ear to listen, an eye ambivalent, "
to behold, a heart to '
feel. "
--Dr. Haim Ginott, --Dr., Haim Ginott,
Between Parent and Between Parent and
Child, p. 83 Child, p. 38%*
*Haim Ginott, Between Parent and Child (New York, Avon Books,
Hearst Corp., 1969) Used by permission of Dr. Alice Gu‘mtt llterary
executor.
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Worksheet 2b

"Why is parental accep-
tance such a-significant
positive influence on a
child? "
"When a person feels
that he is truly accepted
by another, as he is,
then he is freed to move
from there and to begin
to think about how he
wants to change, how

he can become different,
how he might become
more of what he is
capable of being."

Dr. Thomas Gordon,
Parent Effectiveness
Training, p, 31 *

2. Discuss: Entire worksheet.

NOTES:

#Thomas Gordon, Earenthffectjyenessj‘raining (New York, 1972)
Used by permission of the publisher, Peter Wyden, Inc.
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I AM LOVABLE--I AM CAPABLE*

Worksheet 3a

REMEMBER: EVERY PERSON HAS AN INNER NEED
TO FEEL LOVED AND TO FEEL WORTHWHILE,

1. Directions: List below all the put-downs you have received in the past
week. Then take one JALAC nametag given to you at this workshop. For
each put-down you received, tear off a piece of the IALAC nametag,

2. Directions: Think--and try to list below all the put-downs your child has
experienced in the past two days. Take the second IALAC nametag given
to you. For each put-down listed, tear off a piece of your child's IALAC
nametag,

3. Question: What is the message in this activity?

*Adapted from Sidney Simon, I am Loveable and Capable (Niles,
Illinois, 1973). Used by permission of the publisher, Argus Com-
munications,

e o |
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. Worksheet 3b
Moderator: Directions for making nametags. Use oaktag cut in 3 x 2 inch

-~ ..-.. dimensions, Punch hole -and-insert-colored-string of sufficient™
length) so that it can be worn around participant's neck.

IALAC
(I Am Lovable
And Capable )

76
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WORTHWHILE--IIT

ACTIVITIES TO BOOST A CHILD'S SENSE OF SELF

Worksheet 4a

| Directions: From the activity-material table displayed at this workshop,
take the following: piece of oaktag and large-size paper plate, crayons,

magic markers, ruler, paper and pencil. With these, construct a "Feel
Wheel'" similar to the one drawn below. Use the paper plate as a pattern
for circle drawn in center of oaktag., Write name of each of your children,
on a piece of paper and pin to the oaktag on the outside of the circle. If

you wish, parent's names can also be included. This can be placed in a
prominent spot at home or in your child's room, depending on the way you
wish to use this "Feel Wheel," If you wish to provide your child alone with
an outlet for his feelings without being criticized for them, this can be hung
in the child's room. If you think the whole family would like to participate,
it can be hung in a more general activity room of your home.

Whenever the child (or anyone) wishes, let him feel free to take his name-
tag from the side of the "Feel Wheel" and place it on a ''feeling" listed,

Be sure he reccives no criticism for what you might consider ''negative
feelings, '

FEEL WHEEL #

77
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Worksheet 4b

2. Directions: Help you child construct an ""All About Me'® booklet. Materials
can be obtained from the activity-material table. at-this -workshop.—Yai—-can

o use construction paper or wrapping paper for pages. Pages can be punched

and laced together or stapled. Depending on the child's age, this can be
filled with pictures the child cuts out, with writing, or with art work, Use
your imagination for titles which focus on your child's individuality: "If I
Could Be Anybody I Wanted to Be . . ." "Sometimes I Am. . .' "I Like
¢ « ."or simply "All About Me, "

3. Discuss: Entire worksheet.

NOTES

#Adapted from '"The Feel Wheel' (created by Anthonly L. Rose, Ph. D.,
Martin J. Thommes, Ph. D., and Layne A. Longfellow, fellows of.the
Center for the Studies of the Person, La Jolla, California) as seen in
Psychology Today, May, 1972 p. 45. Copyright @ 1972 Communications
Research/Machines, Inc., Del Mar, California. Used by permission of
the publisher, Communication Research/Machines, Inc.




WORTHWHILE- -IIT .

.DRAW YOUR OWN CONCLUSIONS--SET YOUR OWN GOALS

Worksheet 5

L. Directions: Participants form teams. In three minutes, list the main points
covered in the workshop., While this is being done, the moderator lists main
points on chalk board or flip chart, Compare and discuss lists,

2. Directions: Set goals for the week.
1) Use the Feel Wheel as described in today's workshop. Or choose
one of the suggested activities in Worksheet 4b; work with your
child in this activity.

2) Underline the portion of the above goal you agree to work toward. -
If you wish to set a goal of your own, write this in the space below.

‘My alternate goal:

3.  Discuss: Entire worksheet.

- NOTES:
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WHAT TO DO WHEN THEY MISBEHAVE?

'~ Workshop I

: Materials: Pencils and flip chart or

Chalk and chalk board ;
Worksheet package:

L. Typical Behaviors and My Temperature Chart a, b
2. The Discouraged Child's Mistaken Goals a,b

3. Steps Toward Changing Unwanted Behavior a,b

4. Child's Behavior--Parent's Responses--Child's
Goal

Child's Behavior--Parent's Responses--Child's
Goal

6. My Pattern.for Change-a, b -

7. Draw Your Own Conclusions--Set Your Own Goals

Review: Principles covered at last workshop.
Discuss:

Individual experiences resulting from last workshop.

. Introduce: What To Do When They Misbehave? workshop series

and goal of the series: To change unwanted behavior in a child.

Introduce: Workshop I and goal of this workshop: To recognize
the goals of unwanted behavior and the effectiveness of changing
usual parent response so that the behavior of the child is changed.

- Discuss:

What do you hope to gain from this series on misbehavior?

Am [ willing to change my child's bchavior?

Present and do exercises: Worksheets | a, b--Typical Behaviors

and My Temperature Chart

. Discuss:

What behavior of my child do I find least dcceptable?

What am I doing to change this behavior?

81
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10.

. Present and do exercises: Worksheets 2 a, b--The Discouraged
Child's Mistaken Goals . =~ . . . . _ . .

. Discuss:

* What is your feeling about the corrective action suggested for
each of the misbehaviors?

How can we discover the child's goals?

Present and do exercises: Worksheets 3 a, b--Steps Toward

CHanging Unwanted Behavior

. Present and do exercises: Worksheet 4--Child's Behavior--

Parent's Responses--Child's Goal

Present and do exercises: Worksheet 5--Child's Behavior--
Parent's Responses--Child's Goal

. Discuss;

* How many are willing to try what has been suggested in this
workshop? ’ -

Do you expect immediate results?

- Present and do exercises: Worksheets 6 a,b--My Pattern for

Change

Present and do exercises: Worksheet 7--Draw Your Own Conclu-

sions--Set Your Own Goals
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TYPICAL BEHAVIORS AND MY TEMPERATURE CHART

Worksheet la

Directions: Study the behaviors listed in the left hand column below. If
these occurred in your family, how would you react to them? List your
reaction to the behaviors in ascending order, placing the behavior of least
concern at the bottom of the thermometer. Then rank the rest accordingly
with the behavior of most concern at the top.

Some undesired behaviors My temperature chart

1) No effort in school work - - Fﬁ—?
2) Occasional lying _ _ — _ _
3) Constant lying . . -
4) A first-time small theft _ I _ _
5) Refusal to do assigned school

work at home _ _ -
6) Refusal to dc:; assigned home

tasks _ — -
7) Showing off _ _ _ _ -
8) Talking back--sassing . _ _ R P
9) Picicing fights at school - - — —
10) Not getting to the table on

time for meals L o _ —_—

Directions: Choose four of the above behaviors and write © sur typical re-
sponse to each. (Example: Not getting to the table on time for meals. I
would say: "If you are late one more time, you won't get any food, ')

1) Behavior:

I would say: ” 7 o o _ _ .
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MISBEHAVE--1

Worksheet 1b

2) Behavior:

I would say: — _ —
3) Behavior: _ ) - _ .
I would say: J _ - _ _
4) Behavior: _ _ - _ _
i [ weuld say: _ _

3. Discuss: Entire worksheet.

NOTES:

FLC: 69
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THE DISCOURAGED CHILD'S MISTAKEN GOALS#*

Worksheet 2a

1.  Directions: Participants focus on ""Goals of Behavior' as seen in left hand
column of worksheet 2b. Then alternate in reading "What the Child is
Really Saying,'" '"How the Parent Feels, ' 'How the Child Responds to
Punishment, ' and "Possible Corrective Parent Action. "

®

*Adapted from chart prepared by Nancy Pearcy and Louise Van Vliet,
issued by Tarent Study Group, Corvallis, Oregon., Provided by and
used with permission of Parent Education Association, Box 18,
Columbia, Missouri 65201,
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THE | DISCDURAGED CHILD S MISTAKEN GOALS WDrksheet Zb

Goals of the
behavior

What the child is
leally saymg

Hmv_the parent feels

Haw the C uld

pumshment

Possible corrective parent
action

ATTENTION

1 T0 keep
¢.hers busy
with him)

Lonly count when
I'mnoticed. What
[ really want 1s to
keep you busy with
me, always! [ just
can't be happy
without attention,

Anﬁéyed, irritated.

Parent wants to re-
mind and coax the
child, Parent is
delighted with the
'good child, "

When given de-

sired attention,
child stops the
disturbing
behavior for 2
short time, but
will use the un-
wanted behavior

again,

First, STOP, LOOK AND
LISTEN, Avoid doing what
the child expects you to do,
Ignore the child's mishe-
havior but give warm atten-
tion during peaceful times
when the child is behavmg
O 0.K.

POWER

(Seeks to
be boss)

[ only count when |

dominate--when you
do what [ want you
to do, [want to
defeat vou and get
my way,

Angry, determined
to control the child,
show superior
power, "He can't
get away with at!
['ll prove who's
boss."

Behavior grows
worse, Child
also is deter-
mined to win, to
be boss, Child
feels he's won
when parent gets
upset,

Remove self from conflict,
Act instead of talking dur-
ing conflict, Avoid re-
sponding as child expects:
fighting, arguing, "fus-
sing," Be friendly, (Ad-
mit inability to control, )
Treat the child as equal,

.| REVENGE

(Wants and
tries to et
even)

[can't be accepted
and liked, and [
don't have any
power, 50 I'll hurt
others as | have
been hurt by them,
Actions tell parent:
"] want to hurt
you, "

Hurt, angry,
could you do this to
me? I'll show you
by making you feel
as bad as [ do. You
can't get away with
that!"

"How

Child wants to
get even for his
parent's power
superiority--
wants to retal-
iate, make them
feel sorry for
their success,

Extricate yourself from
the tense situation without
trying to retaliate, trying
to pay child back, Give
nositive attention, Take
time and make effort to
help the child, show him
you care,

INADEQUACY

(Wants to be
left alone)

['can't do anything
right 0 [ won't try
to do anything at
all, I'm just no
good, so leave mo
alone, [can't ever
win,

Parent Fee

des
spair and extreme
discouragement,

I just don't know
what to do any
more, [ just give
up.

I punished or

pressured, child
wants to retreat
further,
cludes there's no
use trying. He

appears passive,

‘He con-

Try to accept the child as
‘he is in spite of his inad-

equacy, Have and show
faith in his ability to sur-
mount his defeat, Trust
him with small responsi-
bilities, Have the

patience of Job!
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STEPS TOWARD CHANGING UNWANTED BEHAVIOR

Worksheet 3a

Dﬁi;jgnﬁ:ﬁansz Study the steps to changing behavior on worksheet 3b. At
(You may use the sug-

each step, write in your responie to the gquestion.

gested behavior on the first step or choose a behavior of your child that

you would like to change,) Be sure to answer all questions!

4



MISBEHAVE- -]

Worksheet 3b
REMEMBER: TO HELP DETERMINE THE CHILD'S
GOAL, ANALYZE YOUR RESPONSE TO HIS BE-
HAVIOR. IF YOUR RESPONSE FOLLOWS "HOW THE
PARENT FEELS" ON THE PRECEDING WORKSHEET,
IT IS LIKELY THAT THE CHILD'S GOAL WILL FIT
THE CORRESPONDING (ATTENTION, POWER, ‘RE-
VENGE, OR INADEQUACY) GOALS IN COLUNN A,

STEPS TO CHANGING BEHA VIOR

4) HOW SHOULD HE
EXPERIENCE NAT-
URAL CONSEQUEN-
CES?

Directions: Ask
yourself, '""What
would I do if I let
7y child experience
the consequences of
| his actions?" Write

3) HOW CAN I
CHANGE MY RE-
' SPONSE?

f]jifégti@ngz Ask , your response below.
yaurse:lf, "How l
can I change my A —
response to i
2) HOW DO I RE- change his be- P =
SPOND? .. B havior. " |
Directions: Ask I;FVHIE? ygu;ﬂrg= !
yourself, '"How do ¢°PO08¢ below. I _ _
I usually respond?'| '
to try to determine 1___ — _ _
the child's mis- | ,
taken goal. Write I____ . \ - _ _

1) WHAT IS GOAL | your response be- 1 [
OF THE BEINAV- [low. b , ) —
IOR ? | |

(See Remember — I —
statement above) ,‘ i

= i :
| Child's | ——— | —— - —
| Behavior | : !
| Your 8-year-old il - T - I -
lis ~lways late ' _ . :7, _ . _ I
t for meals, ! I 1
£ - - 1

Entire worksheet.
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CHILD'S BEHAVIOR--PARENT'S RESPONSES--CHILD'S GOALS
Worksheet 4

Directions: Study the exar. ples below. Using the mistaken goals of Atter
tion, Power, Revenge, or Inadequacy as guidelines, write in the child's
goal for each example. Then write how you think the parent could change
his response to change the child's behavior. 7 '

1) Jimmy's mother complains that Jimmy, age 8, is constantly

dawdling and won't do anything by himself. She also says he
- really wasn't a "wanted child" and admits that she enjoys his

older brothers more than she does Jimmy. She continues,
"But, I don't let him see this. I give him lots of attention. I
make his bed; I draw his bath water. I I didn't, he wouldn't
take a.bath. Sometimes, I will walk him to school if he says he
won't go without me. "

CHILD'S GOAL:

PARENT'S CHANGED RESPONSE TO CHANGE CHILD'S BEHAVIOR:

2) Mary, 15 years old, complains that her mother is constantly
'yeiling'' at her over such matters as makeup, clothes she
wears, food she eats, and friends she chooses, Her mother
says, "It is my duty to do so.'" This continues until there is
really open warfare. Mary seemingly goes out of her way to
do just the opposite of what her mother wants. Her mother
threatens, scolds, then retreats to silence; then threatens,
scolds, then refuses to talk to Mary for two days.

CHILD'S GOAL: _

PARENT'S CHANGED RESFPONSE TO CHANGE CHILD'S BEHAVIOR:
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MISBEHAVE--1

CHILD'S BEHAVIOR--PARENT'S RESPONSES--CHILD'S GOALS
Worksheet 5

1.  Directions: Study the examples below. Continue according to directions
on Worksheet 4,

|§] Bill, age 10, has average ability, but is constu..tly compared
with his younger brother who does everything "right'" accor-
disig to his parents, His parents tell Bill they can't understand

why he isn't "good" like his younger brother. Bill, instead

of improving, develops a more negative attitude, and his average
marks in school begin to fall to barely passing grades,

CHILD'S GOAL:

PARENT'S CHANGED RESPONSE TO CHANGE CHILD'S BEHAVIOR:

n
o

anny, age four, is an almost perfect thild when visiting his
randparents, When his parents come to pick him up, there
is lively conversation between his parents an< grandparents.
Danny suddenly throws all the toys he has been playing with to
the mida. ¢ of the floor.

-

CHILD'S GOAL: _ ) _ __

PARENT'S CHANGED RESPONSE TO CHANGE CHILD'S BEHAVIOR:

2, Discuss: Entire worksheet.

NOTES:
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MY PATTERN FOR CHANGE#
Worksheet 6a

Dirgﬁctio;s: Read this chart caréfully. Fill in the blanks to help you change
an unwanted behavior.

1) The following behavior problems are shown by my child,

(Child's name)

Problems with Not doing
___messy room ___chores __ Stealing
___Fighting __ Dawdling - __ Sassing

__ Bedtime problem __ Lying ) __ Swearing

__Poor school marks ___ Temper tantrums )

(Now, place a circle around the problem you consider most unacceptable.)

2) My usual response to the problem includes one or more of the following:

__ Looking, attending ___ Threatening __ Negatively comparing
__ Taking privileges away __ Warning ___ Frowning at

___ Giving orders : ___Yelling at . Ridiculing
___ Talking, lecturing __ Criticizing __ Moralizing
Showing my anger __ Spanking __Using sarcasm

__ Disappointment __ Scolding ——

3) The child's behavior I will try to change is: _

4) How can I change my own behavior to change my child's behavior?

__ Form a family council? . ___Stop taking away privileges

___ Become child-deaf? Show more good will, simple
e ol friendliness ?
__ Offer choices? —

, : L R Look for ways to cooperate with
sak rmor 1 irm sthe r? - ]
eek more fun times together? the child?

__ S
Seek agreement, compromises? : : .
- Deekagree ! P Become more unconditionally acceptin

. . more trusting? ] N L
— Try to be more trusting? ___ Stop talking about it?
— Stop spanking, punishing’ __ Stop looking, ‘ittending to it?
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MISBEHAVE--I

Worksheet 6b

5) I will try to make the following changes in my own behavior:

B. o N - _ I .
C. _ e e

b) In two weeks I will see if I have made any progress (date_  ):

Child's behavior: ] i _

Solved ____No Change ____ _Worse ___Better

7) Has the atmosphere in my family changed?

BETTER POORER i~ CHANGE

Seclf-discipline

__ Mutual respect ) _ )
___ Mutual trust ) 7 o _ _

Communication

Cooperation

_ Encouragement _ _ _ - .

___ Self-motivation ) _ —_— _ -

__ Democracy — _ _ _ —

__ Freedom _ . _ _ —_—
Fun together _ . -~ .

Involvement - ) ) . ~

Competition

Friendship B __ . i S

2, Discuss: Entire worksheet,

NOTES:

“Adapted from and used with permission of Parent Education Associa-

tion, Box 18, GColumbia, Missouri 65201,

94 FLC:




DRAW YOUR OWN CONCLUSIONS--SET YOUR OWN GOALS

Worksheet 7
l.  Directions: Participants form teams. Each team lists in the soace belo..
the main points covered in this workshop. While this is being done, the mod-
erator lists main points on chalk beard or flip chart. Compare lists and
discuss.

2. Directions: Set goals for the week.

1) Read Worksheets 6 a, b--""My Pattern for Change' once a day.
Analyze the behavior of your child you wish to change. Ask
yourself, "How do I usually respond to this behavior?' Then
change your usual response to change the unwanted behavior.

2) Underline the above goal if you agree to work on this. If you
wish to set a goal of your own, write this in the space below:

My alternate goal: — ) - e

3. Discuss: Entire worksheet.

NOTES:

Q wLC: 78




WHAT TO DO WHEN THEY MISBEHAVE?

Workshop II

Materials: Pencils and flip chart or

Chalk and chalk board
Worksheet Package:

. What Would We Say If. . .2 a,b
Ineffective Responses to Misbehavior a
. Rewards, Bribes, and Punishments--A
Effective? a,b

- Regarding Natural Consequences of Behavior a,b
Using Natural Consequences, What Would Our Re-
sponse Be? a,b

Draw Your Own Conclusions--Set Your Dwn Goals

[N N —
M

oo

e They

L e

[

Plan:

L. Review: Principles covered at last weok's workshop.
2. Discuss:

How many put into practice the goals of My Pattern for Change?
as seen in last week's workshop? :

What results have been 10oted?
What are the child's mistaken goals of misbehavior?
What are the -teps in changing the child's behavior”

3. Introduce: What te Do When They Misbehave? --Workshop II and

goal of the workshop: To avoid ineffective responses to mishehav-
lor; to practice letting the child realitc the natural consequences
of mishehavior.

4. Present and do exercises: Worksheets 1 a, b--What Would We
Say If . . .7 '

5. Discuss:
Imagine a parent speaking to a child similar to the examples
in Worksheet 1. What do you think the child's response would

be? How do you think this would make him forl?

Do you think any of the statements on Worksheet | would re-
sult in a change of behavior?
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Present and do exercises: Worksheets 2 a, b--Ineffective Respon-
ses to Misbehavior

- Discuss:

=i

o

o you use bribes to regulate your child's behavior?

# Do you use rewards? What is the difference between rewards
and bribes?

. Present and do‘exefréisesz Worksheets 3 a,b--Rewards, Bribes,

and Punishments--Are They Effective?

Present and do exercises: Worksheets 4 a,b--Regarding Natural
Consequences of Behavior

Discuss:

* What is the most important point you want to remember from
Worksheets 4 a,b?

0

resent and do exercises: Worksheets 5 a, b--Using Natural Con-
equences, What Would Our Response Be?

o

Present and do exercises: Worksheet 6--Draw Your Own Conclu-

sions--Set Your Own Goals
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WHAT WOULD WESAY IF ., . .?
Worksheet la

example.

1) Husband: ''I've told you over and over, I don't like my dinner
late. One thing I can say for you is that you really
listen!"

My Possible Response:

2) Wife: "I'm home all day, and you are out having lunch at all
those fancy restaurants, You never appreciate me."

My Possible Response; 7

3) Husband: "Why don't you stop that constant nibbling at food?
No wonder you can't wear any of the clothes you bought
last year!"

My Possible Response:

4) Husband: "What do you do all day? I can't see why our house is
always such a mess when I come home!'

My Possible Response: 7 ] . o

Directions: The above exarnples illustrate the following communication
breakdowns: attacking physical characteristics; name calling; sarcasm;
criticism. Sort out these communication breakdowns and for each exarm-
ple, identify the breakdown it illustrates, (These communication break-
downs will be discussed more extensively in a later workshop. )
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MISBEHAVE--I1

Worksheet 1b

3. Questions:

1} If the above "putzdams*' (communication breakdowns) were said to us
what effect would they have on the way we act?

4. Discuss: Entire worksheet.

NOTES:
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INEFFECTIVE RESFONSES TO MISBEHAVIOR

Worksheet 2a
Directions: Read the "REMEMBER" statements below and the examples
that follow. Place a 1 in the blank before each "REMEMBER" statement
which seems most damaging; place a 5 before those that seem least dam-
aging.

REMEMBER: SARCASM CAN TEAR DOWN A CHILD.
IT IS A STRONG HINDRANCE TO A CHILD'S DEVEL-
OPMENT.

Examples: "Who do you think you are, Miss America?"
"Why isn't your room cleaned up, Mr. Lazy?"v
Your Own Example: . ~ .

REMEMBER: BRIBES MIGHT OCCASIONALLY GET
THE CHILD TO DO WHAT YOU WANT, BUT THEY
SELDOM WILL INSPIRE HIM TO CONTINUE THE
EFFORT. BRIBERY IS REWARDING A CHILD FOR
NOT DOING WHAT HE HAS BEEN TAUGHT NOT TO
DO.

Examples: ""If you stop leaving your room in such a mess for
one week, you can stay up one hour later each night,"
"I've caught you stealing from my purse three times.
If you stop that, I'll get you the bicycle you've wan-
ted. "

Your Own Example:

REMEMBER: A CHIL
AS 1 DO" METHOD BE
I SAY" LECTURE.

M A "DO
A "DO AS

D WILL LEARN F
;T T

RC
TER THAN FROM
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L

-in an example of your own illustrating the ineffective respon

MISBEHAVE--II

Workshest 2h

Examples:- "You really don't look as if you are twelve years
old, so we can still get by by buying a child's ticket.
Just don't say you are really thirteen., "

"I sure hate making out this income tax. But one thing
I'm not going to bother with is fooling around with that
extra money I made on the side. That would be a big
headache keeping all those records, and 'What they
don't know surely won't hurt me!'"

Directions: In the spaces provided following the preceding examples, write
1ses.

Discuss: Entire worksheet.

NOTES:
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Worksheet 3a

1. Directions: Read the following story and in the space below write:

1) Your reaction to the parent's reaction and

2) What would you do if this happ<ned in your family.

T.isa is now sixteen, but since she was 13 years old, she has
been a constant source of worry to her parents. At that time,
they discovered her ''sneaking out' of her room late at night,
giving them evasive answers when they found '"'new' articles
of clothing in her room. (She told them she borrowed the
clothing from friends so she could have a lot of new clothes--
that would make her popular with the rest of the kids.) Lately,
she has been begging them for a car of her own. Because she
is now c:ampietely refusing to adhere to the '"hours'' they have
set for her and comes home in the very early hours of the morn-
‘ ing, her parents are be:armng more and more worried. They
tell her that if she comes in at the hours they set for her, they

will buy her the new car.

1. Your reaction:

2. What would you do if this were your daughter ?
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MISBEHAVE--II

Worksheet 3b

REI\;‘_[ENIEER THE FQLLC)WING RESARDINC} THREATS,
REW’ARDS AND PUNISHMENTS

1) A threat should be a promise; it should be carried

out,

2) Use only the amount of punishment needed t ring
about a change you desire. If purnshrn\; 1t s,
heaped upon a child, they become cruel, hey can

lose any desired effec:t.

3) Do not threaten what you can't follow through.
Remember to stop and think before you £4y some-
thing such as "You are grounded for or¢ year."

4) Do not think that there is one reward or one pun-
ishment which will be effective on all children at
all times. Keep in mind that trial and error is
part of the game, that you should be flexible, and
that you should reﬂy on yc::ur common sense.

2. Discuss: Entire worksheet.
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REGARDING NATURAL CQNSEQUE ICES OF BEHAVIOR
Worksheet 4a

1. Directions: Read the following statements and rank thern in the order of
ilmportance to you. Use a 1 to 5 rating scale, placing 1 before that which
1s most important to you and placing a 5 before that which seems the least

important.

1) The most important method of keeping order is to
let the child experience the natural consequences
of his behavior. The goal we really want is to have
our child's behavior coming from within himself.

In this way the child can adjust to a situation. In
this way he develops restraint from inside him-
self. We want him to realize that it is more sat-
isfying in life to respect the rules of conduct than
to completely go against them. This will help him
to an inner acceptance which we hope for our child.

2) "If we allow a child to experience the consequences
of his acts, we provide an honest and real learning
situation. '

(Rudolf Dreikurs. Children: the Challenge, p. 76)#*

3) Actions have results. To avoid unpleasant results,
we act in a way which will have pleasant results.
We want our child to experience this also. In an
ordinary day, a child learns consequences of ac-
tions: if he touches a hot stove, he can get burned;
soap in his eyes will sting; throwing his toys in
anger can break them,etc.
(Ibid p. 62)=

4) Natural consequences--are natural results of ill-
advised acts. (Ibid p. 63*

5) To really understand a child's actions, iook at the
action as only a part of the total situation which
makes u;; the child's day. A parent should see this
as one in which the child, parents, teachers and
all who influence the child work together to give
meaning to the child's life,

#Rudolf Dreikurs, Chi ] allenge (New York, 1964) pp. 62-76,
Used by permission of the pubhsher I—Iawtharn Books, Inc.
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MISBEHAVE--II

Worksheet 4b

Directiona: Participants alternate in reading aloud the following situation
and responses to the situation. Then check the response which would be
most effective in changing the child's behavior.

Situation: You are going to leave for a party in five minutes,
and your four-year-old child begins yelling and
screaming as soon as you come in the living room,
and he sees you all dressed up for the evening
ahead,

You say: "I can't stand this. Now stop it this min-

) ute. If you stop before I count to ten,
Mommie will buy you something tomor-
row, "

- ____ You say: "Stop this! Stop this! Stop this! Can't

T ) you see that I can't stay home with you
all the time? You're not the only one who
is important around here. Stop that yel-
ling, do you hear? Do you want a good
spanking?"

_ - You say: "I'm sorry you feel badly. Would you

- rather stand in the corner in the living

room or the kitchen because you are mis-
behaving? "

,777 You say: ''I'm sorry you are getting so angry. But

T have to leave,or I will be late. The baby
sitter will take good care of you when I

am gone. When I get home, I'll come in

to kiss you goodnight just as I always do....
Goodbye. " :

Question: Does your answer reflect the use of natural consequences ?

Discuss: Entire worksheet.

NOTES:
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US:NG NATURAL CONSEQUENCES, WHAT WOULD OUR RESPONSE BE?
Worksheet 5a

1. Directions: Read the following examples., After each example, write what
you would do to let the child experience the natural consequences of his
actions.

Example 1) Jack, age 10, never gets his homework done
although he ''stays in his room' long enough
to manage this. The teacher calls from
school telling you this and that she had had to
keep him five nights the past two weeks to see
that this work was made up.

What I Would Do:

s e . —_— = —_—

Example 2) You are talking on the phone to a friend. Your
children, two and four, seemingly sense that
you are enjoying your conversation and be-
come much more noisy in the adjoining room.
You ignore this for awhile until you hear sounds
as if books are being thrown.

What I Would Do:




e |

MISBEHAVE--II

Worksheet 5b

Example 3) John, fourteen, goes to high school three miles
away from home. You drive him to school and
pick him up. For the third time in two weeks,
he phones you that he has forgotten something.
First, it was his white gloves for band drill.
Second, it was a book he had to return. You
.brought the white gloves and then the book. Now,
he calls to say that he has forgotten his term
paper which was due today. If it isn't in, his
grade will go down one entire grade level--from
A to B or from B to C.

What I Would Da:

Example 4) Suzy, thirteen, can never tear herself away from

7 phone convevsations with her best friend. You
do not ask her to help you with supper, for you
say, '"She's only young once.'" When she does
arrive for dinner, it is usually cold; she com-
plains that she can't eat cold food, and she doesn't
eat. Because you don't want to see her go hun-
gry, you say nothing when she watches TV, mun-
ching candy bars and potato chips.

Wnat I Wouid Dos .

Discuss: Entire worksheet.
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DRAW YOUR OWN CONCLUSIONS--SET YOUR OWN GOALS
Worksheet 76
1. Directions: In four minutes time, participants list in the space below the
main points covered in this workshop, While this is being done, the mod-

erator lists main points on chalk baard or flip chart. Compare lists and
discuss. |

2. Directions: Set goals for the week.

1) Read Worksheet 4a, Regarding Natural Consequences of Behavior,
once every day. Determine the patterns of misbehavior you most
want to c::hange. At least three times during the week let your
child experience the natural consequences of his behavior. Follow
the commitment you made in My Pattern for Change in the preceding
workshop.

2) Underline the portions of the above goal on which you agree to
work. If you wish to set a goal of your own, write this in the
space below.

My alternate goal:

. 3. Discuss: Entire worksheet.

NOTES:
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2.

WHAT TO DO WHEN THEY MISBEHAVE?
Warkshép I,Ii

Pencils and flip chart or
Chalk and chalk board

Worksheet package:

1. Agree-Disagree Statements a,b

2. Points to Remember Regarding Children's Un-
wanted Behavior a,b '

3. Encouraging-Discouraging Words and a Child's
Behavior

4. The Role of Discouragement, Praise, Acceptance,
and Lack of Acceptance in a Child's Behavior a,b

5. Draw Your Own Conclusions--Set Your Own Goals
References

Review: Principles covered at last week's workshop.

Discuss:

=iscuss . ‘

* How many tried to use natural consequences when dealing with
misbehavior? ; '

How many are still following their commitment to My Pattern
for Change (workshop I, worksheets 6 a,b)?

Is this caising any change in the atmosphere in your home?

Introduce. What To Do When They Misbehave? --Workshop III

. and goal o " the workshop:  To focus on specific misbehaviors, the

role of di .couragement and encouragement and lack of acceptance
in child- :n's misbehavior. -

. Presc : and do e‘};efr?ciis’es: Worksheets 1 a,b—sﬁgreeaDisagreé

Statc.aents

Present and do exercises: Worksheets 2 a,b--Points to Remem-
ber Regarding Children's Unwanted Behavior

Present and do exercises: Worksheet 3--Encouraging-Discoura-

ging Words and a Child's Behavior
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7. Discuss:

- * Which of the statements on Worksheet 2 a,b appealed to you
most?

-* How do you think praise affects a child's behavior?

8. Plfgsent and do exercises: Worksheets 4 a,b--The Role of Dis-
couragement, Praise, Acceptance, and Lack of Acceptance in a
Child's Behavior

9. Present and do exercises: Worksheet 5--Draw Your Own Conclu-
sions--Set Your Own Goals
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AGREE-DISAGREE STATEMENTS
Worksheet 1a

1. Directions: Read each statement. Circle either A or D depending on whether
you agree or disagree with the statemeni. Then work in pairs and do the
same thing. If you cannot come to an agreement, change the wording in any
statement enough so that you might come to agreement. Note: This is not
a true-false exercise--just an exercise examining your own thinking.

A D 1) Itis always helpful to let the child experience the
natural consequences of his behavior.

D 2) Natural consequences are sometimes punishments,

A D 3) A good rule to follow in raising children is the Golden
Rule: 'Do unto others as you would have them do unto
you. " o

A D 4) Sometimes children really don't know why they behave
in certain ways.

A D 5) There are times when threatening a child will help cor-
rect a behavior.

A D 6) Stealing is such an important matter that it is always
wise to impress this upon the child with severe pun-
ishment the very first time a child steals--even if it
is only a minor theft.

A D 7) Rewards and punishments are always helpful means
of changing behavior.

8) Sometimes friendly and casual talking will help us
reach an understanding of why a child misbehaves.,

>
w]

A D 9) Probing for information will make a child clam up and
will help ''close the communication' door.

10) Treating children as a group can overcome intense
competition.

>
)

11) It is sometimes wise to let things go along imperfectly
for a time.

>
o,

12)  Sometimes the good child is only good because he wants
aponroval from the group, not because he really feels
like being good.

>
o
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13)

14)
15)

16)

Worksheet 1b
There is a difference bet&een firmness and domina-
tion of a child.
Children need limits.
Ma}ciﬁg a big scene out of bad habits, including sex

play, bed-wetting, thumb-sucking, will make them be-
come worse.

Words are always the best forms of communication
in times of conflict.

Entire worksheet,
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POINTS TO REMEMBER REGARDING
CHILDREN'S UNWANTED BEHAVIOR

Worksheet 2a

1. Directions: Listed below are statements pertaining to various gaals and
Unwanted behavior. Participants form teams. Teams indicate in the
blanks, goals or behaviors that pertain to each statement. (Representa-
tive answers are on worksheet 2b,)

1) Showing off 8) Inadequacy

2) Eating problems 9) Revenge

3) Repeated stealing 10) Extreme disobedience
4) Laziness 11) Stubbornness

5) Lving 12) Dawdling

6) Attention 13) Untidiness

7) Power : 14) Undue dependency

15) Temper tantrums

All quotations which follow are taken from Rudolf
Dreikurs, Coping With Children's Misbehavior.

'"No child will become a feeding problem if his par-
ents do not try to make him eat." (p. 41)

""Childrer become dependent if forcibly deprived of
their natural desire to be independent.' (p. 30)

'""You should never do anything for a child that he
cannot do for himself.'" (p.30)

'"He must therefore, be shown that he is not only es-
teemed for what he can do, but also that he is loved. "
(p. 19) ’

""But as long as you are excited or outraged, you are
incapable of helping the child; for then you are not

the child‘s friend and are in no position to under-
stand his situation . . . . A great part of the respon-
sibility lies with parents . . . and all the other factors
that combine to produce his life situation.' (p. 72)
The help that he really needs is to fortify his self-
confidence and strengthen his inner prepareduess to
apply himself happily . . . totasks. . . . (p. 81)

", . . if everyone leaves the room . . . the child
will recover very speedily . . . ." (p. 58)
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Worksheet 2b

"I you refuse to become irritated and no longer nag
' him, that above all will set him back on his heels.
It is no fun to be slow if nobody gets annoyed!' (p, 68)

""The child who feels unfairly treated and defeated in

B the struggle for power will want to get even with par-
ents for what he thinks they have done to him.' (p. 69)
_ "You can never rear your child to truthfulness unless
you prove to him that truth is more practical than false-
hood.' (p. 66) - ' - - -
~ __ ""Whenever the child's efforts to gain socjal status by

attracting attention fail, a new phase of social relation-
ships begins. In most instances, it becomes a struggle
for power. By being able to do what he is not supposed
to do and refusing to do what is required of him, the
child challenges your power and tries to make himself
a potent force within the group.'" (p. 49)

"Many children who are the sheer delight of their par-
ents and teachers are actually not so perfect as they
seem to be., They merely try very hard to display
their 'goodness' to gain praise and recognition. '

(p. 13) ”

) "Only in the latter case [ because there is nothing to
o be hoped for ] does a child seek excuses and hides
* ‘himself behind an inadequacy which may actually exist,
but more frequently has been suggested to him by his
environment, " (p. 80)
But when something has been said once, don't repeat
T it; actions--not words--should occur . . . .'"Whenever

the child does not respond to an order, you can, and
must allow natural consequences of his behavior to
take full effect.' (p. 53) :

2. Discuss: Entire worksheet,

NOTES:

B T T e
R g R A g g fn ]

iepresentati\fe answers to this worksheet.
: 2; 13 - 14; 13 - 14; 1; 3 - 9: 4; 15; 12; 9; 5; 7: 6: 8: 10 - 11.
*Rudolf Dreikurs, Loping With Children' s Misbehavior (New York,
1972). Used by permission of the publisher, Hawthorn Books, Inc.’
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ENCOURAGING-DISCOURAGING WORDS AND A CHILD'S BEHAVIOR
Worksheet 3

Directions: Read the list of encouraging statements in column A below.

In column B, list words or statements that would digcourage a child.

A ' B

ENCOURAGING DISCOURAGING

1) Practice makes perfect 1)

2) Everyone makes mistakes - 2) _ - _ :7 B
3) No one was born perfect 3) _ - _ _
4) That's a good start 4) - _ _
5) We learn from our mistakes-- 5) - - _
don't worry if this didn't turn
out O, K. Just try again. i i _ ] _
Discuss and compare '"Discouraging' statements.
Question: Which type do you make more often? i _ _

Directions: Participants form teams, FEach team, in four minutes time,
complete the following columns.
A B

Effects of Encouraging Effects of Discoura
Words upon a Child's Behavior Words upon i

1) i , 1)

3) _ i _ 3) I ,,, o
4) __ - . — 4) . o
Discuss and compare: Above effects and the entire worksheet.

117



THE ROLE OF DISCOURAGEMENT, PRAISE, ACCEPTANCE, AND

LACK OF ACCEPTANCE IN A CHILD'S BEHAVIOR

Worksheet 4a

REMEMBER: DISCOURAGEMENT IS A FERTILE
SOIL FOR A CHILD'S DIFFICULTIES. ENCOURAGE-
MENT IS A FERTILE SOIL FOR A CHILD'S GROWTH,
PRAISE CAN BE HELPFUL, AND PRAISE CAN BE
HARMFUL. PRAISING THE CHILD'S ACTUAL AC-
COMPLISHMENTS CAN BE HELPFUL. MAKING
BROAD, SWEEPING STATEMENTS ABOUT THE
CHILD'S OVERALL '"GOODNESS" WHEN HE HAS
PERFORMED A WORTHWHILE TASK CAN BE HARM-
FUL.

REMEMBER: "ENCOURAGEMENT IS MORE IMPOR -

TANT THAN ANY OTHER ASPECT OF CHILD-
RAISING. IT IT SO IMPORTANT THAT THE LACK
OF IT CAN BE CONSIDERED THE BASIC CAUSE FOR
MISBEHAVIOR. A MISBEHAVING GHILD IS A DIS-
COURAGED CHILD, " % -

(Dreikurs, Rudolf, Children:the Challenge. p. 36)

Directions: Study the examples of helpful and harmful praise below. Fol-
lowing the example shown in number 1, classify numbers 2 and 3 accor-
dingly. Place the word Usebefore appropriate praise. Place the words
Don't Use before inappropriate praise. (Answers are on worksheet 4b. )

l) _Use  Parent:
Don't Use Parent:

2) . -~ Parent:

""You really helped when you put the
silverware in the drawer. "

''You are always such an angel. Just
leok how you put the silverware away. "

""It's nice to be four years old, isn't it

and be able to dial grandmother on the
telephone. I bet your are glad you learned
how to do that. "

"That is really terrific. I don't think

many four-year-olds can do all that you
d@; L]
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Worksheet 4b

3) ____________ Parent: "You're really great! I don't know
what I'd do without you."

- _____ Parent: "The carport really looks great after
: - you've cleaned it. I'm glad you remem-
ber to clean it up every Saturday. That

sure helps keep our home neat, "

2, Discuss: Entire worksheet,

NOTES:

B N T e
A AR AR IR A

Representative answers to this worksheet.

2) Use; Don't use 3) Don't use; Use
*Rudolf Dreikurs, Children: the Challenge (New York,
by permission of the publisher, Hawthorn Books, Inc.
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" DRAW YOUR OWN CONCLUSIONS--SET YOUR OWN GOALS

Worksheet 5

~ Directions: Participants form teams. Each team lists in the space below,
- the main points covered in this workshop, While this is being done, the

- moderator lists main points on chalk board or flip chart. Compare lists
and discuss, '

s - - = = N - —

1) From the statements in Worksheets 2 a,b, make a wall hanging
or series of bookmarks containing pointers which can remind you
daily of ways to change a child's behavior. Place this in a prom-
inent spot so you can see and use these principles daily,

2) Underline the portion of the above goal on which you agree to work.
If you wish to set a goal of your own, write this in the space below.

My alternate goal;
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CHILDREN--THEIR NEEDS AND EMOTIONAL DEVELOPMENT

Workshop I

aterials: Pencils and flip chart or

Chalk and chalk board
Worksheet package:

1. What Children Need from Us, What Children Don't
Need from Us a,b -

2. Role-Playing Dialogues: Parents' Behaviors that

Influence Children a,b,c,d, e :

Discipline--What Is It? a,b

The Parent's Role in Guidance to Maturity a,b

Goals for Your Child's Behavior a,b

Setting Behavior Goals a,b, ¢

Draw Your Own Conclusions--Set Your Own Goals

m~] O 0 e
L]

Review: Principles covered at previous workshop.

. Discuss:

* What is one thing each of you remembers about the importance
of helping a child feel worthwhile?

#

Do you think that a parent's helping a child feel worthwhile ex-
tends through all of his activities with his child?

. Introduce: Childreén--Their Needs and Emotional Development

workshop series and goal of the series: To understand the role
parents play in fulfilling a child's needs, the role of discipline
and behavioral goals in a child's development; to recognize the
importance of children's emotions, their development and outlets
for expression; and to recognize patterns of growth stages of
emotional development.

Introduce: Workshop I and goal of this workshop: Teo understand
parent's role in guidance of their children in discipline, behavior
and overall guidance to emotional maturity. -

Present and do exercises: Worksheets 1 a,b--What Children Need
from Us, What Children Don't Need from Us




6!

L
i
»

13.

Discuss:

In what ways do parents influence a child's behavior patterns?

ki3

Can anyone give an example of parents influencing their chil-
dren, either positively or negatively?

3

Present and do exercises: Worksheets 2 a,b,c,d, e
Dialogues: Parents' Behaviors that Influence “hildren

Discuss:

# What is discipline?

. Present and do exercises: Worksheets 3 a,b--Discipline--What

Is It?

Present and do exercises: Worksheets 4 a,b--The Parents' Role
in Guidance to Maturity :

. Discuss:

* What are the goals each of you want for your child?

* How do you plan to have your child reach these goals?

* Have any of you considered setting specific goals of behavior
that will help your child reach the goals you hope for him?

* Why do you think it helpful to set goals of behavior?

Present and do exercises: Worksheets 5 a,b--Goals For Your

‘Child's Behavior

Discuss:

* What is the difference between saying, 'I want my child to be
good when company comes, "' and saying, "I want my child not
to disrupt the evening by constant interruptions, temper tan-
trums, or attention-getting devicesg?"

* Can you see the difference in the above: that the first goal is
very general and Jfuzzy and the second states the specific be-
havior you would'like for your child to -exhibit?

In what way would setting behavioral goals contribute to a child's
emotional well-being?



14. Present and do-exercises: Worksheets 6 a, b, c-

-Setting Behavior
Goals

15. Present and do exercises: Worksheet 7--Draw Your Own Conclu-
sions--Set Your Own Goals N
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WHAT CHILDREN NEED FROM US,
WHAT CHILDREN DON'T NEED FROM US=*

Worksheet la

ents as well as things children don't need from parents. Study each item
carefully and place it under the apprupriate column: Column A--What Chil-
dren Need From Us or Column B--What Children Don't Need From Us.

l. Directions: The following list contains t}ﬁngshﬁfhich children need from par-

When you are finished placing these in columns, rank them 1 through 7 in
the order of importance to you. Place a 1 before the item of most impor-
tance; place a 7 before the item of least importance.

[To be sorted out: responsible tasks; strength; security; a pattern for be-
havior; limits for behavior; servant: possessions (beyond food, clothing,
etc.); help toward self-image and self-esteem; love: control; valuing; in-

dependence; freedom from responsibility; protection; guidance.]
A B

WHAT CHILDREN NEED WHAT CHILDREN DON'T
FROM US NEED FROM US

2. Directions: Read the following "REMEMBER'' statement and list three
brief ''needs' children have in the space that follows.

L

REMEMBER: CHILDREN NEED THE EXAMPLE OF
STRENGTH SHOWN BY PARENTS WHO ASSUME RE-
SPONSIBILITIES AND WHO FACE UP TO THEIR OWN
PROBLEMS. CHILDREN NEED THE EXAMPLE OF
PARENTS WHO FOLLOW A FIRM SET OF CONVIC-
TIONS. CHILDREN NEED STRENGTH FROM PAR-
ENTS WHO WILL HELP THEM FACE INJUSTICES
FROM OUTSIDERS,

**Adapted from Joseph Bird and Lois Bird, Power to the Parents! (New
York, Doubleday and Co., Inc., 1972), chapters 2-3, pp. 28-36. H
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EMOTIONS--I

Worksheet 1b

CHILDREN NEED:

2) _ _ A _ ) B

Directions: Choose two items from columns A and B on the preceding page
and write an example illustrating them. (Example--Freedom from respon-
sibilities: A parent who never sets any tasks for the child to accomplish.)

1) i , _ .

:presentative answers to number |.

A--tasks, strength, limits for behavior, security, a pattern for be-
~ havior, help toward self-image and self-esteem, love, control, valuing,
independence, protection, guidance.

B--servant, possessions, freedom from responsibility.




ROLE-PLAYING DIALOGUES:
PARENTS' BEHAVIORS THAT INFLUENCE CHILDREN

Worksheet Za B *

1.  Directions: Role play the following dialogues. Then, individually or in

teams, write how the parents' behavior influenced the children.
DIAL.OGUES

Janet, grounded for her constant lying, is in the fam-
ily room watching television. The following family
conversation takes place.

Mother: Janet, I see the paper boy coming to collect. I'm
already two weeks behind, but tell him I'm not home. .
I don't have much change in my purse . . . .

Father: (Coming home later from work) Is dinner ready?
I ducked out early. . .said I was sick, but I just got
fed up with all the stuff I have to take in that job.
I'm going to have a drink--then tackle the rest of
that income tax. By the way. . . .

Mother: (Interrupting) Are we getting a refund this year?
We sure could use it.

Father: Well, I'm sure trying to see that we will. I'm not

~} declaring that interest from those bonds I cashed in
’ this summer--the ones your Dad gave me that we had
in the safety deposit box for so long. . .

o FLC: 112
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Mother:

Father:

Mother:

Mother:

. back, "You too!

EMOTION

Worksheet 2b

(lust as Dad enters the door) Well, am I glad you're
honie! What a turmoil I've just had. Jim came home,
threw his books, kicked them across the floor, and
went up to his room two steps at a time. I called af-
ter him to pick up the mess, but all I got was a blast-
off at his teacher. What I could make out in all the
confusion was something he said about, "I hate him.

I hate him. I hate him. Saunders is always compar-
ing me to my older brother. [ tried to tell him. . . ."

Well, I don't want to hear anything about it, I've
kad a tough day, too. And that boy has just got to
learn he has to take his licks along with the rest of
us. He's got to know that all things in life aren't
fair.

That's just what I tried to tell him, and he just yelled
What a house I live in! It's not a
home--Just a house | !

(To five-year-old child) You really set the table for
me? What an angel you are. You are always so
good!

L |
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Mother:

Father:

"Father:

O FLC: 114
ERIC™

Worksheet 2¢

How many times have I told you I don't want you mes-
sing around my kitchen! I know you want to learn to
cook, but you're only eight. There's a lot of time for
that. And look at the mess you made. Just run out
and plavy.

B aBe e ofe oy 2 afe aks oty sl she sSs
b et ot ]

Well, how did the first week go at your new high
school? I thought about this all week when I was
out on the road. I really want it to be great for
you--the best years of your life!

Well. . .it was O.K. I guess. But Joe and Bill--
I just can't stand them., When I tried out for the
choir--and left homeroom for the first choir prac-
tice, you should have heard them. Then, a couple
of other guys joined with them, and soon a whole
gang of guys were snickering.

‘The choir? Well, what can you expect? I suppose
‘«Joe and Bill are out for football. Did you ever think

of trying that?
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Jason:

Mother:

EMOTIONS - -1

Worksheet 2d

(To eight-year-old) How was your piano lesson,
Jason? Let's see what your teacher wrote in your
lesson book. Oh, here's what she said, "You must
Practice, practice, practice. This lesson shows
that you spent about 20 minutes in the entire past
week, not 20 minutes a night." Jason, didn't you
practice like you said you would?

Sure, Mom. . ., Whenever I had a chance, I put in a
few minutes, but you know how the week has been.

All these other things came up--the guys kept want-
ing me to play ball with them; there are the cub scout
meetings, and then I've got that homework. And some
nights I went along when you and Dad looked for that
new television set. The week just seemed to get away.

I'll have to admit you're into lots of things. Too many,
I say. It's really the same way with me, but I just
can't seem to cut anything out to make things run more
smoothly. I'm disappointed though, when you really
started off so well, and now you just don't seem to en-
joy piano practicing. Say, when is the recital coming
up ? Isn't it pretty soon?

Oh, it's six weeks away., That's a long time, And
the piece I ha' - to play isn't hard. Want to hear some
of it? I can - through some of it.

No, not now. Some other time. I have to hurry over
to Peg's house. I promised I'd show her this dress I
got on sale. I will try to listen tomorrow night. I
promise,




School
Counselor

Jashua:

Counselor:

Joshuz

2. Discuss:
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Worksheet Ze

(As 17-year-old boy enters his office unexpect-
edly) Say, Joshua, aren't you supposed to be in
class?

I just had to talk to you. What would you do if
your parents didn't care about you?

Didn't care? They don't look like that kind of
people to me.

Sure, I have nice clothes, and I know I'm the
only boy who got a new car for Christmas. And
I can have almost anything I want--clothes and
stuff. . .it's easy for me to get a date with
any girl I ask. But. . . I'd like my mom and
dad to think I'm sarnethlng. To Ieally care
about me.

You don't know them. They really don't care.

You don't thirk they care? Why, Josh, why?

I know they don't care. They never tell me what
time I have to be home. I can come and go as

I please. I have no hours like a lot of other kids
do. All they say, if they say anything after a
big party like the one Friday night, is, '"Did you
have a good time?'" And, that's always on Sat-
urday morning. They don't care if I come in at
four--or five, or six. They never say anything
about what time they'd like to have me come
home. Sometimes, they're even gone on Satur-
day morning when I getin. . . .

Entire worksheet.
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EMOTIONS--1

DISCIPLINE--WHAT IS IT?

Worksheet 3a

. Directions: Read the following questions. Write your own response in the

space provided. Indicate whether you consider the other answers impor-
tant to remember. If so, place a check mark before the answer,

1) Question:

2) Question:

___Answer:

3) Question:

_Answer:

What does the word discipline mean to you?
(Check your answer with the definition of
discipline given in answer number 3.)

What part does control play in a child's life?
Doesn't that keep a child from thinking for
himself?

What do you mean by control? There is a dif-
ference between constant authoritarianism, ver-
bal assaults, and the withdrawing of love which
can control to an extent the outer child, or a con-
cerned control. In concerned control parents
try to protect the child from hurting people or
himself. A concerned control from parents
teaches that limits and rules are needed for a
family to live together so that needs and rights
of others are respected. This helps show chil-
dren that society's rules respect the rights and
needs of people.

Is there a difference between discipline and
self-discipline?
Not necessarily. One can consider that disci-

pline is guidance and control which enable the
child to control himself without outside control.
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Worksheet 3b
4) Question: What part does communication play in discipline?

__Answer: Verbal assaults and name-calling tear dc n the
person by labeling actions and behavior., We will
go into this much further in a later workshop. In
this later workshop we will point out the labeling
of behavior and verbal assaults and the sending of
''You messages, ' instead of stating our own reac-
tions in the form of "I messages:' We will also
discuss further the need for listening with under-
standing as a method for disciplining children.

2. Directions: Read the following "REMEMRER'" reasons for discipline.
Then, rank them in the order of their importance to you, ranking them 1
for those which are most important and 4 for those which are least impor-
tant. '

REMEMBER: CHILDREN MUST LEARN TO THINK
AND ACT FOR THEMSELVES.

REMEMBER: CHILDREN MUST LEARN WHAT THEY
- - CAN AND CAN'T DO.

REMEMBER: CHILDREN MUST LEARN HOW TO
- ~ RESPECT PEOPLE AND HAVE PEOPLE
RESPECT THEM.

REMEMBER: CHILDREN MUST LEARN HOW TO USE
~ THEIR ENDLESS ENERGY IN CON-
STRUCTIVE WAYS.

REMEMBER: CHILDREN MUST LEARN THAT LIMITS
o ARE NECESSARY IN A FAMILY AND IN
SOCIETY SO THAT ALL MEMBERS CAN
FULFILL THEIR RIGHTS AND NEEDS.

3. Qis;ussi Entire worksheet,

NOTES:
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EMOTIONS--I

H

'HE. "ARENTS' ROLE IN GUIDANCE TO MAT RITY=

Directions: Participants alternate in reading the following questions and

T answers,

1) Question: Is there one rule I could use for parents to follow
in discipline?

Answer: The home atmosphere is more important than
any rule. This atmosphere is the family's way
of living. It is one in which the children and
parents become a close-knit group, working
things out together; one in which there is friend-
liness and good feeling. All the family knows
that family life means ups and downs--moments
of bickering, anger, squabbling, They know
that there will be difficult times and good times.
Parents can find their own way and their own an-
swers for both the children and themselves if
the atmosphere is one in which children and par-
ents become a close-knit group and work things
out together. As we said, it should include
friendliness and good feelings.

2) Question: It has been said that the parents' attitude should
be one of friendliness and helpfulness rather
than that of a dictator or punisher. Why is that
so?

Answer: Children need love and approval as well as food
and shelter.

3) Question: What is love really?

Answer: Many things are wrapped up in the word love.
It includes appreciation, affection, a readiness
to stand by, a concern and encouragement. It
is valuing the other person,
4) Question: Occasionally, I get guilt feelings because I find
one of my children more honestly appealing than
another. Is that harmful?

Answer: No. Accept that as a fact of life.

;NikAdapted from Aline B. Auerback, The Why and How of Discipline
pp., The Child Study Association of America, Inc., 1969).

o |
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5) Question:

Answer:

6) Question:

Answer:

7) Question:

Worksheet 4b
Will it spoil a child to show him love and affection?

No. On the contrary. The more a child feels loved
and appreciated for himself, the more readily he
will accept the guidelines and lir ..cs you set forth,

If you aren't really interested in the child, he is
more apt to balk at a request.

If a child does something which makes me angry,
must I hide my feelings?

No. Only watch how your feelings are shown.
Just clearly and quietly let him know how you feel.

ut how can I show I approve of him if I disapprove

h behavior?

By showing you'll drop the issue once it has been
handled, by going back to your usual friendly at-
titude, and by not settling into a stony silence for
several days on end.

Discus s: Entire worksheet.
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GOALS FOR YOUR CHILD'S BEHAVIOR*

| Worksheet 5a
'ff];)ii-gctians_: List the goals which yi::ﬁ want from your child on the left side
~of the paper. Check these against those on the right side, Draw a line
‘from those on the left side which !tie in' with those on the right side.
A ’ B
- WHAT 1 WANT FROM MY CHILD WHAT I WANT FOR MY CHILD

1) To achieve worthwhile activi-
ties.

2) To behave according to the
values we and our social peer
group have. '

3) To conform to standards of
conduct we think are of value.

4) To be happy and well-adjus-
ted. To be free of physical
and emotional problems or to
be able to cope with them.

5) To develop the maturity and
ability so that they can face
the world on their own.

Directions: Reread the goals in column B above. Do you disagree with any
of these goals for your own children? If 50, place a D in the blank before
those you do not hold as a goal,

Directions: Participants alternate in reading the following questions and

answers,

1) Question: Those goals sound good. How do we set about
' accomplishing them?

Answer: Ask yourself--'"What behavior would I like my
child to show for each particular goal?" We can
call that ''setting a behavior pattern." The more
exact we are, .the easier it will be for a child to
learn.

: Concepts in these worksheets have been adapted from Joseph and
. Lois Bird, Power to the Parents! (New York, Doubleday and Co.,
Inc., 1972), chapter 4, pp. 57-58.




Answer:

3) Question:

Answer:

2) Quesfianz

Warksheet 5b

Suppose there are various choices of goals, and
I can't decide. Is it all right to just leave mat-
ters hang?

It depends by what you mean as ‘'all right." If
you really want learning to be effective, the be-
havior pattern must be set in advance. If not,

you will only be reacting to a situation, not acting.

Haw do I do that? How do I set a behavior pattern?

Again--ask yourself, '"What behavior do I wish my
child to show? What can I do to bring about that

behavior? !

4, Discuss: Entire worksheet,
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SETTING BEHAVIOR GOALS

Worksheet 6a

ctions: Read carefully the example below of setting a goal for your
See that in setting a behavior goal you should do three things:

1) List goals you desire for your child.

2) Break these down into subgoals to see what behavior the goals
should include.

3) Work on behaviors which need serious attention,
- Example: A. Goal: To have my child do well in school,
B. Subgoals:

A) Be able to keep up with his class in each
subject. '

B) Get at least a C grade in keeping with his
ability.

C) Know the material taught,

C. Behaviors needing attention:

A) Constant refusal to do homework.
B) Lack of attention in class.
DO'S AND DONT'S TO REMEMBER IN SETTING GOALS FOR YOUR CHILD
2. Directions: Participants alternate in reading "Do's and Dort's ' below as
background for this worksheet topic.
1) Both parents should work together, if possible. Don't think your
way is the only way. -
2) Cover all areas. Don't concentrate on only one area in his life.
3) Take plenty of time to insure good communication between the par-
ents and to come to an agreement. Don't rush through this.
4) Be aware of the child's changing growth pattern, emotional patterns
and needs; and don't neglect to re-evaluate your goals accordingly.

5) Be aware of changing values which you might have, so don't neglect
to re-evaluate your goals accordingly.
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Worksheet 6b
6) In resetting goals, ask yourself, "Why is my child acting the way
he is?'" Don't be afraid to ask yourself, ""Why wasn't this goal re-
alized? What could I have done to change this? "
7} Be realistic.,

3. Directions: Break the following goals down into subgoals, (Look at each
main goal. Then ask yourself, ""What behavior do I wish my child to show
to feach that main goall ) :
Main Goal: Have a clean room.

Subgoals: . . _ _

Is there a behavior needing attention?
Main Goal: Do his share of yard work.
Subgoals: L e . - _

Is there a behavior needing attention?

Main Goal: Assume responsibility around the house.
Subgoals: e R
Is there a behavior needing attention?




Worksheet 6¢

exercise in setting behavioral goals for your own

n a main goal of behavior, Second, break this into
t behaviors which need serious.attention.

3) Behaviors which need serious attention:

o
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1.

3.

DRAW YOUR OWN CONCLUSIONS--SET YOUR-OWN GOALS
- Worksheet 7
Directions: Participants form teams. In the space below, each team list
the main points covered in the workshop, While this is being done, the mod.

erator lists main points on a chalk board of flip chart. Compare lists and -
discuss. '

Directions: Set goals for the week,

1) Decide on a goal you would like your child to reach. Write this
goal in the space below. (This can include a behavior which needs
serious attention,) .

2) Ask yourself, "What behavior do I want from my child to show
that this goal is reached?' This will pinpoint exactly what you
are looking for. Write these subgoals below.

(1) Goal: _

(2) Subgoals: : -
a) B ) B B
b) ) ~ B ) B
<) - ) _ B )

Discuss: Entire worksheet.

NOTES:
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“HILDREN--THEIR NEEDS AND EMOTIONAL DEVELOPMENT
Workshop II

Pencils and flip chart or
Chalk and chalk board

Worksheet package:

- The Part Emotions Play in a Child's Life a,b
. Emotional Deprivation a,b
Children's Emotions a,b, c
Importance of Emotions a,b
. Importance of Emotions
- How Emotions Develop: Through Maturing - -Through
. Learning a,b
Providing an Outlet for Emotions a,b _
. Draw Your Own Conclusions--Set Your Own Goals

L]

0 ~1
-

E‘lan’:

———

1. Review: Principles covered at previous workshop.

# What goal did you assign for your child--yourself?

What behaviors did you want to see so that he could accom-
plish that goal?

* Did any of you see any progress in such a short time?
Did you expect to see progress in one week's time?

3. Introduce: Children--Their Needs and Emotional Development--
Workshop II and goals of the workshop: To better understand our
child by realizing the part emotions play in his life, the results
of emotional deprivation, how emotions develop in a child, and
to provide an outlet for our child's emotions.

4. Discuss:

What is your opinion about emotions and the part they play in
living? '

* Has this opinion changed through the past years?
Do you believe in letting a child express his emotions in any
way he wishes? Does this depend on what emotions the chiid
is feeling?
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* Do you think a parent's attitude toward a child's emotions can
influence his behavior?

5. Present and do exercises: Worksheets 1 a,b--The Part Emotions

Play in a Child's Life

6. Discuss:

* What do you think might be the result of lack of affection in a
child's life.

* In what ways can a parent "think" he is giving affection without
the child '"feeling" affection? '
7. Present and do exercises: Worksheets 2 a, b--Emotional Depri-
vation -

8. Discuss:
What are some of the characteristics of your child's emotions?

Do you consider these normal reactions,or do they concern you?

bt
o mw

resent and do exercises: Worksheets 3 a, b, c--Children's -
motions

iscuss:

*

Just exactly what would you say is the im ortance of emotions
in a child? Be specific--what can positive emotions such as
pleasure result in?

* Don't just think of pleasant emotions affecting a child, What
about other emotions?

ot
st
L]

Present and do exercises: Worksheets 4 a, b--Importance of
Emotions ' -

12. Present and do exercises: Worksheet 5--Importance of Emotions

13. Discuss:
*# Are emotional patterns of a child present at birth?

* What sets the pattern for a child's emotional patterns ?

¥

Do a child's emotions change as he goes through life? Why?

-FLC: 128
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EMOTIONS - =11+

14. ;Prégéngandfdg exercises: Worksheets 6 a, b--How Emotions De-
- ~velop: Through Maturing--Through Learning

5. Discuss:

L% How many of you have heard that it is better for a child if his
emotions are repressed rather than expressed?

* If you believe that emotions should not be repressed, do you
""buy the fact wholesale?" Or do you believe. there should be
some modification to the statement? ’

* What would you say could provide a suitable outlet for emotions ?
Give specific examples of an outlet for the emotions you are
presenting. ‘ :

* What do you think of this statement: ''When feelings are re-

pressed, the body feels the effect?"

. 16. Present and do exercises: Worksheets 7 a, b--Providing an Outlet
For Emotions .

17. Present and do exercises: Worksheet 8--Draw Your Own Conclu-
sions--Set Your Own Goals
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THE PART EMOTIONS PLAY IN A CHILD'S LIFE

Worksheet 1la

1. Directions: Sort out the following into pleasant and unpleasant emotions:
joy, fear, jealousy, anger, affection, curiosity, happiness, love, hate,
worry. Discuss reasons for your choice, Add any other emotions you
wish, ;

PLEASANT EMOTIONS UNPLEASANT EMOTIONS

2. Question: Which of the above emotions would you be more apt to let your

child express?

FLC: 132




Worksheet 1b
Directions: Read'the following "REMEMBER' statements. Underline the
Pportions which seem especially important to you.

REMEMBER: EMOTIONS, BOTH PLEASANT AND ‘UN-
PLEASANT, ARE PART OF A CHILD'S LIFE. THEY
CONTRIBUTE TO THE KIND OF PERSONAL AND
SOCIAL .  DJUSTMENT HE MAKES, DEPENDING ON
HOW THEY ARE HANDLED,

REMEMBER: EMOTIONAL DEPRIVATION OCCURS -
WHEN A CHILD IS DEPRIVED OF A REASONABLE
AMOUNT OF PLEASANT EMOTIONAL EXPERIENCES
--OF JOY, AFFECTION, CURIOSITY, HAPPINESS--
AND IS FACED INSTEAD WITH SITUATIONS WHICH
CAUSE FEAR, JEALOUSY, ENVY, ANGER, HOS-
TILITY.

A child deprived of affection or an outlet for his emotions can experience:
7 * Delay of normal physical development

#* Delay of motor development

% Delay of speech development

Delay of intellectual.development

Handicap in learning how to get along with others
Distortion of reality in life's experiences

* Unpleasant disposition

* QGrief .

# Shyness

* Apathy

* Insecurity .

* Fear and hostility

REMEMBER: FEELINGS, OF THEMSELVES, ARE
NEITHER GOOD OR BAD. IT'S HOW THEY ARE HAN-
DLED THAT IS IMPORTANT. FEELINGS CHANGE
OUR "INSIDES." FEELINGS CAN BE EXPRESSED
CONSTRUCTIVELY.

Discuss: Entire worksheet.

Many of the concepts in this workshop have been adapted from Eliz-
abeth Hurlock, Child Development (NewYork, McGraw-Hill, 1972),

ch. 9, pp. 184-215.
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EMOTIONAL DEPRIVATION
Worksheet 2a
l. Directions: Read diagram A below. From this information and from ma-
terial in the preceding worksheets, fill in the asterisked (*) portions of
Chart B below.
DIAGRAM A

Emotional Deprivation

\Institutiéﬁalizaﬁ@n or death
of someone upon whom the
child has depended for affec

Rejection by parents &

Parents not
meeting child's¥
needs J

Liack of affection

Unpopula rity with peers

CHART B

ol
=

Eniotional Can arise fron

Deprivation ——) ——) .

| x ‘L or

ki
A
ko

s ' 4) - 3) _

#*
b

P
B

And can result Deléy of 7 or
in — —

6) . 8

) - - ‘Lm
- 7 ,7 or Hanﬂicép in or

1) , L) N

i




- Worksheet 2b

1rg§t1§p$= Give an ggample of each of the causes and results of emotional
'ivation as you listed in Chart B, Worksheet 2a. (See example below, )

CAUSES - EXAMPLES

Rejection by parents . No love shown the child

EXAMPLES
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CHILDREN'S EMOTIONS
Worksheet 3a

Directions: Read the following '"Characteristic Code" of children's emo-

tions. Keep in mind the key--Emotions F-I-T L-I-F-E. It will help you

EMOTIONS FIT LIFE. THEY ARE ., . .

Freguent--Emotions show up often. As a child grows, he learns to
adjust to emotion-arousing incidents. He curbs his outbursts or
expresses them in an acceptable way.

Intense--A young child will react to a small or a serious happening
with equal intensity. Do not be surprised if the pre-adolescent will
react intensely to what seems to be a small situation.

--Emotions are fleeting, rapidly shifting from laughter to

' teéis, from anger to smiles, or from affection to jealousy. This can

be attributed to: clearing the system of peni-up emotions by unre-
served expressions; a lack of really understanding the situation which
gave rise to the emotion (because of limited experience and age); a
child's short attention span--he can easily be diverted into thinking
about something else.

Lose and Gain in Strength--Depending on a child's age, emotions
change. Some lessen in strength as the child matures. Others be-
come stronger. These changes also come about,in part, to changes
in strengths of drives.

Individual--The pattern of emotional responses in newborns is simi-
lar. However, as the child reflects the influences of learning and en-
vironment, behaviors that go along with different emotions become an
individual pattern.

Flash Behavior Symptoms--Sometimes we cannot see a child's emo-
tional responses, but we learn what they are indirectly by habits we
see such as nail-biting, thumb-sucking, restlessness, crying, speech
difficulties, poor school work, etc.

Everyone Has Emotions--E\ ¢ryone has feelings. Of themselves, they
are neither good or bad. How they are handled is what is important.




\0\

:MOTIONS- -1I

Worksheet 3b

- Directions: Read the statements below. After each, show the effect of
emotions on a child's life as illustrated in the examples below.

1)

3)

EMOTIONS FIT LIFE
They can serve as a means of communication, letting people
know feelings about one another.

Example: "I love you, "

They can color a child's entire outlook on life--sad and pes-
simistic or fearful, happy or joyful,

They can prepare the body for action through accompanying
bodily changes.

Tension and unpleasant emotions can harm development of
skills, lead to slower thinking, speech discrders (such as
slurring, stuttering), clumsiness, awkwardness, unsureness,
they can hamper learning, remembering, concentration, and
can cause persistent anxiety, frustration, Jealousy.

Example: A four-year-old child is corstantly ''picked on'' by
her older brother. Soon her parents notice the four-year-old
begins to stutter whenever she is asked a question,

They add pleasure to life. Curiosity, affection and joy give
pleasurc and can rclease tensions. Certain angers and fears
can, in instances, cause excitement and lead to pleasant re-
sults.
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Worksheet 3c

[]

6) They can become sources of self- evaluation; depen ng on t h
expression, one's dominant emotions can resultf in acc eptan
Or non-acceptance of self. How one is treated because of
emotional patterns or because of how he handles emotions
serve as another mirror of self-esteem.

ot




EMOTIONS--I1

IMPORTANCE OF EMOTIONS
Worksheet 43

Directions: From the material on the preceding worksheets, fill in the

blanks to complete the chart below.

EMOTIONS CAN

A, Add Pleasure Curiosity, affection and joy give
pleasure and release tension
B. Be repeated and —Can develop into habits
. 9 1.: E an become ' , Or
(f: Color child's He can become — _ éﬁdmr
- outlook on life — —_—
P T~ Increased heartbeat
repare — - -Take away fatigue, pmscms from muscles
D. Stimulate bodily changes
— = Can cause anxiety, frustration
Tension and Hamper motor skill development
Slower thinking
E Speech disorders
= _ _ Hamper learning, remembering,
concentration
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Worksheet 4b

Can let others know feeling about
— ——one another through bodily and
——— facial expressions .

Serve as a means of

;

How one is treated because of his:
emotional responses or because 0
how he handles emotions serves a

— — — a mirror to his self-image

2. Question: Which of the above points on the chart you just completed seem
the most important to you? '

3. Discuss: Entire worksheet,

NOTES:
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EMOTIONS--1I

; IMPORTANCE OF EMOTIONS
: Worksheet 5
& Directions: Study the chart below. Then, answer the following questions
1) Can only pleasant emotions have good results?
2) Of what positive value are anger and {ear?
Will help a child's positive self-worth
Will result in little ematmnal tensmn
Pleasant emotions over minor occurences
Will help malntaln balam:e despite
major obstacles
Freedom of creative expression
Curiosity can - '
result in - . . . ,
Furthering of ;mt;llectualid;j\felpprng )
Cautious approach to new situations
Fear can cause a and an
Evaluation as to the harmfulness or
. harmlessness of a situation
Directed to soc ially- accepted actions
l .
A . 1 or iy
- Anger can be i _ Hostility
U o l . ) e
\chniecl proper expression/
' - - Destructive to
flEVEleﬂlEﬂt
2. Discuss: Entire worksheet.
NOTES
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HOW EMOTIONS DEVELOP:
THROUGH MATURING--THROUGH LEARNING

Worksheet 6a

“‘U‘

irections: Fill in the blanks below after reading the following diagrams

and B showing how emotions develop.

»>

‘Two factors influencing the development of emotions |
are ~_and . i o . The |
more important is - _________ because it can
be controlled, through teaching and guidance, by regulating
the environment, and by either physical therapy or psycho-
therapy.

%

Through Maturing - -A

Development of the Eﬂdacirine_(;laﬂds Contribute ta:Em?ﬁtignal”Dégglﬂpmanti

Development of ' Development of
endocrine glands endocrine glands

Shortly after birth From 1l -- 16
. ' More rapidly
Decrease in size until they regain
' birth size

\ Development of p
\ endocrine glands h

Up to five years

\ Rapid gain /
. : \ 7
\ AN ;
/ N,
\ ya N /
, N 7
\ ’ /
Y, / N 7
s Yy ,
Development of Development of
endocrine glands endocrine glands

Young infant From5 -- 11

Begin to grow Slow
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TRIAL AND ERROR

Past experiences

(More common in

Worksheet 6b

ihrqugh Learning--B

IMITATION
Emotions are contagious.
Most common in children
who are highly dependent

EMOTIONS--II

CONDITIONING

Learning by associatic
Ooccurs easily and
quickly during early

early childhood
than in later)

and suggestible.

years, Experience and
reasoning ability more
lacking at that time.
Highly developed
imagination,

Directions: In diagram B above,
rections

emotions through trial and error,
tioning.

Discuss: Entire worksheet.

NOTES:

list one example of the development of
through imitation, and through condi-
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PROVIDING AN OUTLET FOR EMOTIONS

Worksheet 7a

REL@EM‘.BER: NEGATIVE FEELINGS GIVEN
PROPER RELEASE LOSE THEIR
DESTRUCTIVE EFFEC T,

REMEMBER: REPRESSION OF NEGATIVE
FEELINGS CAN DAMAGE A
CHILD'S SELF-ESTEEM.,

REMEMBER: IT IS IMPORTANT TO PROVIDE
— - A CHILD WITH PROPER OUTLETS
FOR EMOTIONS.

Directions: From the 1ist below, sort out ways in which a child can release
his emotions through physical and mental energies. Add any activities of
your own to the list :

[
"

List of activities: communication with others, indirect communi-
cation in play through the use of puppets, play-
acting, writing out feelings, reading, creative
activities with clay, and other materials for
"making things, " strenuous activity in play or
work, running, playing ball, physical sports,
crying, laughing, shoveling snow, yard work,
swimming.

'RELEASE THROUGH RELEASE THROUGH
PHYSICAL ACTIVITIES MENTAL ACTIVITIES
159
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EMOTIONS--II

Worksheet 7h

2. Directions: The scale below is unbalanced. Change this to show a child

achieving good emotional balance.

Balancing the Scales

UNBALANCED
Experience of anger,
fear, jealousy

Repression of
these emotions

BALANCED
Experience of anger,
fear, jealousy
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DRAW YOUR OWN CONCLUSIONS--SET YOUR OWN GOALS
Worksheet 8

1. Directions: Participants form teams. In the space below, each team lists
the main points covered in this workshop. While this is being done, the
moderator lists the main points on chalk board or flip chart. Compare
lists and discuss, 7

2. Directions: Set goals for the week.

1) Review entire workshop. Provide your child with definite ways
negative emotions can be released. Sometime during the coming
week, note the methods you used in the space below.

2) U’ﬁsderline the above goal if you agree to work toward it. If you
wish to set a goal of your own, write this goal in the space below.

My alternate goal:

3. Discuss: Entire worksheet,

NOTES:
161
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CHILDREN--THEIR NEEDS AND EMOTIONAL DEVELOPMENT
Workshop III

vaterials: Pencils and flip chart or
- Chalk and chalk board

Worksheet package:

. Agree-Disagree Statements

. Crises Times a,b,c

. Emotions Are Important a,b

- Emotions Are Important

- Climbing the Steps to Emotiona1 Development
a,b,c,d, e

- Draw Your Own Conclusions--Set Your Own Goals
References

o U e L) DN s

1. Review: Principles covered at previous workshop.
2. Discuss:

Did you find that you understood your child's feelings and were
better able to cope with them during the past two weeks?

* Have you experienced satisfactory results in working toward
the goals you set during the past two weeks ?

3. Introduce: Children--Their Needs and Emotional Development- -
Workshop III and goals of the workshop: To reinforce the impor-
tance of children's emotions; to recognize various stages of emo-
tional growth from five year-old to adolescent.

4. Present and do exercises: Worksheet l--Agree-Disagree State-
ments - -

5. Discuss:

Are there certain periods common to all children's growth in -
which they might experience emotional crises?

How does your view tie in with the fact that all children are
individuals ?

Why are the above questions important to you as a parent?

6. Present and do exercises: Worksheets 2 a,b,c--Crises Times

162
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. Present and do exercises: Worksheets 3 a, b~<Emotions are Im-

portant

Present and do exercises: Worksheet 4--Emotions are Important

- Present and do exercises: Worksheets 5 a, b, c, d, e--Climbing the

Steps to Emotional Development

. Discuss:

* Why is it important to know some common emotional patterns
which roughly correspond to a child's growth?

Present and do exercises: Worksheet 6--Draw Your Own Conclu-

sions--Set Your Own Goals
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AGREE-DISAGREE STATEMENTS

Worksheet 1 v

L. ,Vrfij)j{;ectiénj;fRi:adv,ga};h,,statement_,,,;.,_,C‘;tir.c:le:eithe:ﬂAdif_youaag:ge-orv-~Da-i-f=yQu;~é

disagree with each statement. Then, work in pairs and do the same thing, =

If you cannot come to an agreement, change the wording in any statement .
“enough so that you can possibly come to an agreement.

A D 1) Controlling emotions means not to let any emo-
tions show.

A D 2) Itis always good to show disapproval if a child
is angry. a

A D  3) Acting on feelings is Something we should always
do.

A D 4) Learning and maturing are equally important in
the way a child handles his emotions,

A D 5) Reasoning out feelings and analyzing them occur

‘ as children mature. ' '

A D 6) Verbal cé'mmiﬁatianastalking’ it out--is the only
way a child can get rid of mental energy.

7) Feelings in themselves are neither good or bad.
How we handle them is what is important.

>
o

A D 8) A child who has a negative attitude toward most
things will probably outgrow it.

A D 9) Strenuous play is of minor effect in getting rid of
physical energy.

A D 10) Emotional balance means handling wisely our
'~ pleasant and unpleasant emotions.

A D 11) Growth and development is the same for all chil-
dren of similar ages. All children of six show
the same patterns of emotions,

A D 12) Emotional deprivation or starvation is a term-
which can mean that someone is deprived of all 3
emotional experiences--both pleasant and un- B
pleasant emotions, >




~ EMOTIONS- ~1II

CRISES TIMES¥

Worksheet 2a

Place a
I Answer the
Check your answers with™

Eirer;:tir:sn‘s&"‘.’R‘éé.‘d“éfééli"ﬁf'_ﬁ}ie_'TRAEMEMBER" statements below,
-check mark on any you think is important to you as a parent.
‘questions below the "REMEMBER" statements.

' “representative answers on worksheets 2b and 2c.

REMEMBER: HOW A CHILD HANDLES EMOTIONAL
CRISES IS A KEY TO HIS PSYCHOLOGICAL GROW TEH,

REMEMBER: THERE ARE A COMMON NUMBER OF
CRISES EXPERIENCES IN "GROWING UP" BECAUSE
OF OUR COMMON HUMAN NATURE. THESE CRI-
SES EXPERIENCES OCCUR AS ONE ENTERS A NEW
FIELD OF EXPERIENCE,

REMEMBER: COMMON CRISES EXPERIENCES
OCCUR AT BIRTH, THE BEGINNING OF THE
TODDLER STATE, DURING THE FIRST YEARS OF
LIFE, THE BEGINNING OF SCHOOL, THE PERIOD
OF ADOLESCENCE,

1) Why would one sa

y that birth is the most risky of crises exper-
iences?

2)

What is going o

n in a toddler's life that might cause a crisis ex-

perience?

*Concepts-on Worksheets 2a, b have b
Overstreet, Understanding Fear in O

‘e been adapted from Bonaro W.
Jurselves and Others (New York,

‘Harper and Row, 1971), Ghaﬁfer 4, pp 48-59,

FLC: 151 -



Worksheet 2b

3) List some of the changes that occur when a child enters school,

4) Why is adolescence a time of stress ?
5) Are there any other crises situations that occur in a a family which
“ are not necessarily common to all children but to many?

2. Discuss: Entire worksheet.

=3

NO

Rttt
R SR SRS

Representative answers:

1) From the safety of the mother's womb, the child enters a world

where he has to begin functioning for himself.

2) A toddler who is trying to find out '"who he is" and "what he can
do' is beginning to build his picture of himself. Anything at this

stage which will make him feel not wanted or des erving of rejection
will hurt, :
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—~——answers for himself,—— -

3)

5)

EMOTIONS--IIT

Worksheet 2c

The toddler moves about more, discovers more, seeks out more 7

The toddler is drawing more people into the area in which he

moves. Parents are no longer the compléte source of comfort - - B
to him.,
By the time a child enters school, he has built up a lot of experiences
within himself. They form part of him, a part with which he will

- handle innumerable new experiences.
The child's interests shift from those where home was chiefly the

- focus to the broader area where playmates, teachers, competition,
and new authority figures become part of his life,
Adolescence is a time when there are more rapid changes than
many people can absorb with ease. Sex organs change, intense

"new feelings occur within the adolescent,and he can become ab-
sorbed in these disturbing emotions. He has more problems to
face; he is concerned with these problems, these concerns, and
trying to answer them makes it more difficult to answer new
problems that exist.
There are not only bodily changes that can be disturbing to the
adolescent. Social acceptance and his relationships to other people
are at a more critical stage. So much is expected of him in re-
gard to relationships with himself and with others of his own and
of opposite sex, '

Sometimes parents do not know how to react to all of this, "They
themselves become insecure in their roles. There often is a
widening "communication gap. "

In an average group of mid-adolescents, there is more anxiety as

‘they are caught in conflicting patterns. There is a retreat to

inflexible standards so that they have the right slang, right clothes.

Answers will vary.



EMOTIONS ARE IMPORTANT
Worksheet 3a
1. Directions: Réad the following paragraphs.

these paragraphs, complete the chart below.
of the material covered in Workshop II.)

From the facts contained in
(This is a review of some

All emotions, both pleasant and unpleasant, contri-
bute to the adjustment a person makes in life. Pleasant
‘emotions of joy, affection, happiness and love, and unpleas-
ant emotions which give rise to anger, fear, and jealousy
contribute to an individual's development.

When a child is deprived of love through institutionaliza-
tion or rejection from parents or people from whom he nor-
mally would expect love and approval, he can experience
emotional deprivation. Being deprived of other pleasant
emotional experiences, lncludmg joy, happiness, and feeling
worthwhile, also results in emotional deprivation.

Tfhis deprivatian can result in a delay af intelleztual

EMC)TIC)NS
Contribute to a Child's Development

Lack of plaas ant

emotions

can result in

Pleasant and unpleasant
emotions

N
"7 contribute to a

— A child's
emotional — | I -
deprivation

i} — Adjustment

—e = = - I =
and c:cmti'fiibute to




" EMOTIONS--1IT .

- Worksheet 3b

:Djrectianfsg From the above facts, write a "REMEMBER'' statement of
‘your own. ‘ |

%

REMEMBER:
Discuss: Entire worksheet.
OTES:
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EMOTIONS ARE IMPORTANT

Worksheet 4

l.  Directions: Read the following paragraph. From the facts listed, fill in
- the chart below. (This is a review of material covered in the previous
workshop. )

Emotions color a child's outlook on life, They add pleasure,
prepare the body for action, serve as a form of communica-

ting with one another, change facial appearance, affect inter-
action with others, affect concentration and rmental activity.,
Tension from emotional conflicts delays motor skills, and can
cause speech disorders such as slurring, stuttering and facial
tics. Unpleasant emotions interfere with concentration, learning
and intellectual activities. Repeated emotional responses de-
velop into habits. '

IMPORTANCE OF EMOTIONS

Emotions: add Emotional de- Unpleasant
privation can emotions can
recsult in: affect:

2. Discuss: Entire worksheet.

. FLC: 156 o 171




EMOTIONS--IIT

CLIMBING THE STEPS TO EMOTIONAL DEVELOPMENT

ot e St e, s S © e e i WG rkshéét S»a»'—a—,—»;r——

.. Directions: Read the following "REMEMBER" statements very carefully.
- Then read Characteristics of Various Growth Steps which follow.

REMEMBER: KNOWING THE VARIOUS STEPS IN A

CHILD'S GROWTH CAN HELP US DEAL WITH HIM.

AS WE KNOW WHAT AND WHEN TO EXPECT, WE
CAN BE MORE PATIENT AND UNDERSTANDING,

REMEMBER: THE WAY A CHILD CLIMBS THESE
STEPS MIGHT DIFFER BECAUSE GROWTH AND
DEVELOPMENT ARE NOT THE SAME FOR ALL
CHILDREN.

REMEMBER: EACH CHILD HAS TO CLIMB ALIL, OF
THESE STEPS TO GET TO THE TOP. "HOWEVER,
SOME CHILDREN MIGHT NORMALLY BE A LITTLE
AHEAD OR A LITTLE BEHIND THE BEHAVIOR IN-
DICATED IN A PARTICULAR AGE GROUP BELOW.

CHARACTERISTICS OF VARIOUS GROWTH STEPS:

Growth of Five Year Old

1) Finds mother is center of life. '
2)-Is able to take responsibility for actions and knows difference be-
tween right and wrong, , :
3) Show the beginning of tendency toward independence.
~4) May suck thumb or bite nails as emotional outlet,
5) Shows serious and businesslike appearance. ' -
6) Is proud of clothes and possessions,
7) Becomes excited over future happenings.
8) May cry if tired or angry.
. 9) Has occasional temper tantrums.
10) Shows less fear of animals. Fears natural phenomenom.

#*Adapted from material provided by Practical Parenting, Parent
- Education Association, Box 18, Columbia, Missouri 65201.
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1)
2)
3)
4)
3)
6)

Worksheet 5b

"'Six Year Old™

Shows extremes in behavior. Laughs and cries easily. Is loving
one moment and hostile the next.

Seeks independence but fears when receives it.

Argues quite easily.

Begins to go to unstable level.

Imitates older group and sees no wrong in his imitations.
Becomes a less cooperative member of the family. May rebel
and leave home. i :

Is not confident of physical skills,

Becomes discouraged easily.

Dislikes criticism but needs praise, encouragement and under-
standing. ’

Identifies with older children.

Seven Year Old

Develops more serious and thoughtful tones. More inhibited,
more controlled in his actions,.

Is more aware of others and relationships to others. Does not
worry about others--only about himself.

Will sulk when scolded and play by himself if friend will not suit.
Is better at losing but still likes to win. Often sets goals too high
to accomplish. -

Takes on new meaning of time and space.

Is aware of body and often sensitive about exposing it.

Is ashamed to be seen crying.

Feels need for responsibility.

Reflects feelings determined by approval of adults.

Changes his mind about things,

Writes so he can erase.

Eight Year Old

Is less likely to_withdraw into self.

Likes to argue.™

Is aware of mistakes of others.

Develops a scale of moral values.
Anticipates future with great excitement.
Develops a conscience that governs behavior.
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Y
S2)
3)
d)
- 5)
)
)

8)
. 9)
10)
1)
12)
©.13)
«14)
:15)
- 17)

18)
- 19)

?*)ﬁM'a:yﬁgQ*erm" one-extreme to anotheér, "
8).-Shows more prominent sex role.

Worksheet 5c¢

Has developed awareness of feelings of others.

"Sets unattainable goals.
“Might release tension by sucking thumb.
) Cries when under severe tension or when tired.

Can develop a stomach ache when upset,
Tells people off rather than fight.

Nine Year Old

Fights to let off steam or becomes moody.
Becomes more independent and responsible,
Shows extreme emotional shifts.

Evaluates own behavior and may be ashamed of past behavior.

Enjoys competition. -~
Is loyal to friend.

Enjo- s humor.

Tells funny story over and over.

Cries when angry or if tired.
Worries about school failure.

Has scary dreams about being hurt,
Likes to tell about dreams,

May develop crushes on others.

Is sensitive to correction by elder.
Is self-conscious about himself.
Reacts against wishes of neatness (boys).
Patterns interest after father (boys).
Likes or despises teacher.

Can take blame for wrong (some). -
Responds well to compliments.

Understands the physical and emotional changes to come.

Ten Year Old

Programs needed for activity for puberty.
Wants warm affection in adults,

Won't admit fears or worries to others,
Is critical of parents and adults.

. Is conscious of parents and adults.

Shows tendency to hero-worship.
Accepts body and health rules,
Does not take self quite as seriously as at nine.

Needs sense of belonging and acceptance by peers.

Talks back.

171
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Worksheet 54

12) Sées only part of himself that is exposed.

,,_,_,1,,3).1Shbquini:rease,in--f‘mgeptmm&uth«activitv;’--'—*~' I

L

14) Finds eating is tensional outlet (many children).
15) Overanxious. Tries his best but does not make it.

Eleven Year Old

1) May develop tics,

2) Is confiding and alert. Aware of disposition but cannot name
reason for it.

3) Aware of faults. Likes to argue.

4) Shows outbursts when angry.

¢ 5) Has good control of conscience.

R 6) Cries easily when upset,

' 7) Is jealous of siblings of same age.

8) Is fearful and seeks companionship,

Twelve Year Old

1) Causes problems as a result of atternpte- te.gain independence,

2) Physical changes bring about a number of serious emotional
problems,

-3) Cries but trizs to hold back the tears.

4) Worries abiuut school work.

5) Is more aware of feelings of others and is not hurt as easily.

6) Begins to calm down and organize his energies.

7) Either hates or loves depending upon the situation.

8) May have fears but is less jealous of peers and siblings,

9) Shows smoothing out of actions,

10) Is carried away with certain topics, i.e., atom bombs, space travel.

11) Has great sense of humor.

12) Is envious of possessions of others.

13) Shows verbal response to situations rather than fighting.

14) Is sensitive about home and family.

15) Is influenced by adults and confused by them. Becomes senti-
mental. ;

Thirteen Year 0ld

1) Thinks status of group is quite important. '
2) Wants to be treated like an adult, but is not yet capable of handling
the responsibility.

-0
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Worksheet 5e

t) Develops crushes on older persons of opposite sex,

Does not understand changes in friends, especially if he is behind
in development.

6) Thinks status with peers more important than adults,

7) Friendships tend to shift rapidly,

-Desires- attention and will revert to ‘almost anything to gain it.

2. Discuss: Entire worksheet,

NOTES:

EMOTIONS--IIT



DRAW YOUR OWN CONCLUSIONS--SET YOUR OWN GOALS
 Worksheet 6

1. Directions: Participants form teams. FEach team lists in the space below,
- the main points covered in the workshop. While this is being done, the
moderator lists main points on chalk board or flip chart. Compare lists
and discuss.

2. Directions: Set goals for the week.

1) Identify a crisis time which your child is experiencing or will
experience. Write this on the line below:

Crisis time: _ -

2) List below reasons for this period of his life being a time of crisis.

Reasons:

3) List below what you can do as a parent to help your child during
this crisis experience.

4) Underline the above goal if you agree to work toward this. If you
wish to set a goal of your own, write this in the space below.

My alternate goal: _ _ o ﬂ_ -

3. Discuss: Entire worksheet.
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DISCUSSION GUIDE I
FOR
HELPING YOUR CHILD FEEL WORTHWHILE
WHAT TO DO WHEN THEY MISBEHAVE
CHILDREN: THEIR NEEDS AND EMOTIONAL DEVELOPMENT

Directions to moderator: The following suggested discussion guide is based on
the concepts presented in the nine preceding workshops. (Those suggestions
marked with an asterisk can be used for individual or team activities.)

1. How is a child's self-concept formed?
2. What does self-esteem do for an individual?
3. In what ways can parents fﬁaker a child feel accepted or unaccepted?
4, Wi:l;at characteristics are common to all people?
5. What does acceptance by others do for a child?
6. List three things that can help give a child self-acceptance.
7. From what does happiness in childhood come?
* 8. What are some results of a positive self-concept to a child?
9. What are some of the results of negative self-concept?

* 10. What steps can we take to build self-esteem in a child (or in
anyone we influence?)

11. What kinds of "'selves'' can we display?

12, In regard to these selves, on what do adjustment and stability
of a person depend ? :

*# 13. List negative influences on a child's self-esteem.
* 14. List positive influences on a child's self-esteem.
15. What ves encouragement do to a child's life?
16. What effect do put-downs have on a child's self-esteem?
o f o 17. What makes up the ''personality'' of a‘PéffSDn?
\

oo * 18. List activities a parent can engage in to build a child's sense
of self-worth. ‘

ot
‘;m
<




27i
28.

29.

% 35,

< 36.

e YEmt

What main "mistaken'' goals can a child's misbehavior reflect?
List these goals. Then, opposite each goal, write a possible
corrective action a parent might take.

What steps are involved in changing a child's behavior?

What effect can sarcasm have on a child's development?

What are ""natural consequences'' of a child’s behavior? Give
an example of natural consequences of behavior ?

List as many examples of misbehavior as you can, and then
list a corresponding action which might help change this mis-

behavior.

How can encouragement be reflected in a child's behavior?
How can discouragement be reflected in behavior ?

What are some of the '""needs' children have which parents can
fullfill?

How does a parent's behavior affect the behavior of a child?
Give examples.

What is the difference between discipline and . ~lf-discipline?
What are some of the goals you have for your child?

What three things should one do in setting behavior goals for
a child?

List as many characteristics of children's emotions as you can.
liist some results of emotional deprivation in a -~hild's life.
What are some positive results of anger and fear?

What two factors influence the development of emotions? Which
is the most important.

List some physical activities that can serve as an outlet for
emotions.,

List mental activities that can provide emotional relcéase.

What are the. main crises times in a child's life ? Describe
each.

b
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CREATIVITY--DON'T LET YOUR CHILD LOSE IT

Workshop I

Aaterials: Pencils and flip chart or

1.

Chalk and chalk board
Worksheet package:

l. Creativity Furthers Self-Concept a,b,c

2. Examples of Creative Expression a,b,c

- Learning*and Essentials of Creativity a,b

. Learning and Ingredients of Creativity

- Stifling Creativity or Keeping It Alive a,b

. How a Parent Can Develop Ingredients of Creativity
and Learning a,b,c,d

. Conformity and Creativity + b

Draw Your Own Conclusions--Set Your Own Goals

O s L

0~

Review: Principles covered at last workshop and discuss individ-
ual experiences.

- Introduce: Creativity--Don't Let Your Child Lose It workshop

series and goal of the series: To give time, space and materials
to help develop the vital ingredients of creativity; to do this as
a vital step in develcping a child's learning and intelligence.

- Introduce: Workshop I and goal of the workshop: To see the link

between creativity and self-esteem; to take time to help a child
develop observation, curiosity, imagination, independence and
the freedom to fail.
Discuss;

How would you define creativity?

Are all children creative?

If parents help develop creativity in a child, will he become a
more productive adult? - :

Présent and do exercises: Worksheets 1 a, b, c--Creativity Fur-

thers Self-Concept

)

. Present and do exercises: Worksheets 2 a, b, c--Examples of

Creative Expression

182
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7.

8.

9.

10.

1.

12,

13,

FLC: 170

Discuss:

Do you think that creativity is connected with learning?
If so, '\ what way?

Present and do exercises: Worksheets 3 a,b--Learning and Es-

sentials of Creativity
Discuss:

personally see more examples of creativity in a pre-
child or in an older child?

From your own observations, who shows more '"freedom to
create''--a pre-school child or an older child?

Present and do exercises: Worksheet 4ssLéarning and Ingredients

of C reativity

Present and do exercises: Worksheets 5 a, b--Stifling Creativity

or Ke

ping it Alive

Discuss:

# Can creativity be taught?

Can a parent help in the development of a child's creativity?
In what way?

Present and do exercises: Worksheets 6 ‘a,b,c,d--How a Parent

Can Develop Ingredients of Creativity and Learning

. Present and do exercises: Worksheets 7 a, b--Conformity and

Creativity

. Present-and do exercises: Worksheet 8--Draw Your Own Conclu-

sions--Set Your Qwn Goals
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CREATIVITY FURTHERS SELF-CONCEPT
Worksheet la

1. Directions: Read the following cefinitions of creativity and underline the
one you think is the most complete,

1) Creativity is an expression of a need inside oneself which
results in a discovery of something about oneself or the
world around him.

2) Creativity is the taking of "what is" to ''what might be pos-
sible. "

3) Creativity is doing in one's individual way what is self-sat-
isfying, and through this expression seeing a product of this
expression.

4) The importance of creativi‘y is both process (what is ''going
on inside the person" and the p rocess of his '"creating') and
product (what is created). )

2. Directions: The following diagrams 1) and 2) illustrate definitions 1) and 2)
above. After analyzing the diagrams below, can you illustrate definitions
3) and 4) with similar diagrams. (Participants can work in teams if they
wish. )

DIAGRAM 1)
Discovery of something

Need— — ~—> Expression of need-———3) about oneself or the
world in which we live.

DIAGRAM 2)
Taking What is to What Might be Possible
Old lumber--------) becomes &--~--------) tree house
Cardboard boxes----) can become----------} a city

Painting-----------3 can express----------% feelings, etc,

REMEMBER: CREATIVE EXPRESSION ADDS '"MIR -
ROR IMAGES" THAT HELP A CHILD FEEL MORE
WORTHWHILE IN HIS "PICTURE OF HIMSELF,
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CREATIVITY--1

Worksheet 1b

DIAGRAM 3)

DIAGRAM 4)




Worksheet lc
5. Discuss: Entire worksheet.

NOTES:

[y
oo
3

o FLC: 174
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CREATIVITY--1"

EXAMPLES OF CREATIVE EXPRESSION

Worksheet 2a

Directions: In the columns below are some examples of creative expression

of children and adults.
umin.

CREATIVITY IN CHILDREN

1) A six-ycar-old tugging scraps
‘of wodd to help his older bro-
thers build a tree house.

2)
fur an imaginary party,

3)
in the sand pile.

A four-year-old setting a table

A three-year-old making cities

6 | ;
o

188

2)

3)

4)

5) _

6)

7)

Add as many more examples as you can to each col-

CREATIVITY IN ADULTS

A mother concocting a new
recipe for an economical
meal,

A mother making a child's
dress,

A scientist discovering a
new medicine.




Worksheet 2b
2. Questions: (Representative answers are at the end of worksheet 2c.)

1) In creative play, is the child a doer, taking command of a situation?

2) Would this help d¢ lop leadership and confidence?

3) In creative play, is the child a viewer sitting idly by and letting
something happen to him?

4) Why might creative play be helpful to a child's overall development?

3. Directions: Think about creative play of children, and then list traits com-
mon to a creative person. (Representative answers are at the end of work-
sheet 2c,)

° e

3) - N , . N

4 - , — .
— R — _ )

: 1
o TLC: 176 189
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CREATIVITY--I

Worksheet 2¢
4, Discuss: Entire worksheet.

NOTES:

‘Representative answers to number 2.
1) Yes 2) Yes 3) No

can increase a feeling of self-worth, which,as we have seen in the
Helping Your Chiid Feel Worthwhile workshops,is vital to a child's
entire developw. :at. -

4) As well as creative play can develop leadership and confidence, it

Representative answers tu sumber 3.

1) Not afraid of change, willing to risk failure.
2) Not afraid to take action, not afraid to "rock the boat. !
3) Not afraid of new experiences.

“4) "Sees new possibilities.

190
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LEARNING AND ESSENTIALS OF CREATIVITY
Worksheet 3a

l.  Directions: In the example on Worksheet 2a of the boys building a tree
house, what were some of the things they were learning? (Representative
answers are at the end of worksheet 3b.)

1) _

2 ] _ _ _
5 _
4) 7 ) 7 ) .
o__ _ i
0 _

2. Directions: In the various examples of creative expression which we've
talked about, list below what would make up the vital essentials of crea-
tivity, (Representative answers are at the end of worksheet 3b.)

1)

2) - I — —
)y _ - _ 7
4) . e

O FLC: 178

IToxt Provided by ERI




CREATIVITY--1

Worksheet 3b

REMEMBER: ESSENTIALS OF CREATIVITY ARE
ALSO STEPS TO LEARNING.

3. Discuss: Entire worksheet.

NOTES:

lepresentative answers to number 1.

1) The boys building the tree house were independent,

2) They were setting up their own rules.

3) They were cooperating according to their own rules.

4) They were making their own decisions.

5) They were learning to work with various ages. ‘

6) They were changing their decisions to reach an agreement {if %

' necessary).

7) They were learning to share responsibility.
- 8) They were trying out adult roles.

-epresentative answers to number 2.
1) Awarertess and observation. 2) Independence, 3)° Curiosity.

4) Imagination. . 5) Freedom to fail. 6) Making other observations,
7) Development of symbols,




LEARNING AND INGREDIENTS OF CREATIVITY
Worksheet 4

1. Directions: The chart below shows the steps to learning involved in crea-
tive play. Study this chart carefully. Then, using your own example of
creative play in children, similarly analyze what the child might think.
Follow the example shown in the first and second columns to the left. Then
fill in your own answers in the right-hand column.

Example Your example

Working with clay

i S _ —

_ Child Thinks Child Thinks

~Steps to learning

Awareness and "This is a piece of — —
Observation . 321337: H - -

Inden Vg e "I can make some-

HEepentience — '7'75thing from this. "

N
Curiosity ————

\''What shape can I
' make ? "

b o
Imagination—————f3"1 can make a dog. " -

N}

Freedom to fail ———py

"It doesn't look like ———————————
a dog. "

%Baézggai‘gz;l:{w — f}”The clay is smooth, . . ———

PEREEE can be shaped, has ,
different colors, is —
soft.

\&1 can shape it into | —
a cup. "

2. Discuss: Entire worksheet.




CREATIVITY--1

STIFLING CREATIVITY OR KEEPING IT ALIVE
Worksheet 5a

Directions: Participants read or role play the following dialogues showing
the ways in which we can stifle creativity in children.

Child: Mom, oh, Mom. ILook at the pretty shapes the snow-
flakes make on the window!

Mother: I can't now. I'm too busy.

Your response:

Child: (Rushing in from school) Look what I brought to you- -
all these pretty leaves. Look, they're red, yellow,
but some are brown. . . .What makes the leaves turn
brown? Can you put these in a vase ? '

Parent: You ask too many questions. All they are doing is dry-
ing up and crumbling-up on my clean floor, Just after

I cleaned up for the party tonight, too!

Your response:

Mother: What a lot of junk you have in your room! What's this
bent coat hanger for? Why are you saving that in your
desk? And-what is this mirror frame without a mirror
in it? What in the world are you doing with these things?

Eight- Can't you see?... I've made a duck out of that coat
year-old: hanger. Please let me keep it. And I usc that mirror

frame to draw squares around.

Mother: What an imagination you've got! You'd be a lot better
off without it, At least you'd have a neater room.

Your response:

1914
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Child:

Mather:

Your response:

Worksheet 5b

Mary says her mother always lets her make Christmas
tree ornaments for the tree. Why can't I make some?

I saw this receipe on '"Magic, Magic Everywhere' this
morning on TV. You just some flour and water

- and = -

You know I want the tree to look perfect. You just wait
till you're bigger.

Father:

Your response:

Dad, how come you never use that paper holder I made
for you in Cub Scouts? Jim's dad has his on his desk.
What did you do with the one I gave you?

Paper holder? I can't seem to remember anything like
+ + » « Oh, yes, that thing you brought home the other
month made from a clothespin and some wood. That

was clever. I remember, now. Well. . . . Let's see
what I did with it.

Directions: Change the dialogues above by writing a response of your own

which would not stifle creativity.

Discuss:

NOTES:

FLC: 182
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CREATIVITY--I

HOW A PARENT CAN DEVELOP
ESSENTIALS OF CREATIVITY AND LEARNING

Worksheet 6a

. Directions: Read the examples in column B below. These show ways a
parent can develop the essential ingredients of creativity and learning in
a child. After reading this column, fill in column A with ways you will
try to develop observation and curiosity in your child,
A B

TO HELP DEVELOP OBSERVA-
TION AND CURIOSITY A PARENT CAN

- 1) Take time to aﬁswér— a
child's questions.

I will try to:

2) Take time to ask him gues -
tions about school, about
books he is reading, about
his likes and dislikes.

3) Take time to help him no-
tice life around him. Help
him notice the first budding
leaves in the spring. Ask

- ) him how the snow feels on

' his face, what he would be

thinking about if he were a

bus driver, a school prin-

cipal, a policeman.

4) Take tirne to help him watch
for new happenings in your
neighborhood: a new roof on
the house next door, a
friend's garden, etc.

LI
S

Take time to play. After
trips away from home, say,
"Let's play the 'How Many
Things Can You Remember? !
vame., "

6) Take time to play games at
home, Play the "Close Your
Eyes and Listen' game, cach
naming as many colors as you
can remember sceing outside.

FLC: 183




Worksheet 6b

[xN]

Directions: Read the "REMEMBER" statement and chart below and then
fill in the steps to learning with an example of your own.

REMEMBER DBSERVATIC)N IS TIﬁE FIRST STEP IN
ANY LEARNING. HELPING DEVELOP IMAGINATION
AND CURIOSITY IN A CHILD CAN LEAD TO LATER
QUESTIDNLNG EVALUATLNG AND LEARNING

Léarnlng

"Same=
times I see
it after it
rains.
Evaluating

"It is not in
the sky all thé
time-only
sometimes. "
Imagination
and t:urmst]r
r “Why‘ is it in thel

[

gky‘;i it

Observation

"I see a rainbow." ,
— N R —

i T i T T e s SO R UV SO U 'S
[ 1
[

i
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|
I

l
o
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REMEMBER A CREATIVE CHILD HAS II\JIAGINATIGN
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CREATIVITY--1

Worksheet 6¢
Directions: Read the following examples of things a parent can do to develop
imagination in his child, Then list other things which a parent can do to de-
velop imagination,
1) Take time to ask question: '"How many things do the ice crystals
on the window remind you of?" '""How many faces can you see in
the clouds?" "What does the trail of smoke look like? !

2) Tell him a familiar story. Ask him to make up a different ending.

3)

4 L o ) L -
5y o L B
6) o ~ R o o

REMEMBER: CREATIVITY
INDEPENDENT,

HELPS A CHILD BE A

Directions: Read the following examples of things a parent can do to
independence in his child.
develop independence.

develop
Then list other things which a parent can do to

1) Let a child attempt things on his own.
2) Don't expect perfection,or a child will be afrzid to risk trying out
new things.

3) Don't make him afraid of failure by scolding at a mess he makes
with paints or laughing at what he has made.

4)

FLC;
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Worksheet 6d

6) - — S —_ _

Directions:

Change the following words that discourage imagination, inde-

pendence, and freedom to fail to words that encourage a child's imagina-
tion and independence and allow freedom to fail.

WORDS THAT DISCOURAGE

"Do as I say. Use these colors, "

!'Stop asking questions!"

""Let me do it. You take too long,"

mistake, "

"You might make a

"That doesn't look like a tree. "

Discuss: Entire worksheet.

NOTES:

WORDS THAT ENCOURAGE
1)"Those colors are exciting. "

2)

3) i o i
4) _ _ —
5) _ -




CREATIVITY--I

CONFORMITY AND CREATIVITY
Worksheet 7a
1. Directions: Consider this statement:

It isn't easy to be different in a society which is a con-
forming society. A child wants to be liked, and as he
gets older, being liked means conformity. He is afraid
of "What the kids might say, '

2. Questions: -

1) Do you agree with the above statement ?

2) How does this wanting to conform affect the child's independence,
imagination, and freedom to be himself?

- Directions: Role-play the following dialogues. Then write in a different
response which might help a child '"be himself, '

1) A 13-year-old boy to his parent:
I really would rather read this poetry than play baseball,
Parent:
. No wonder the boys call you "sissy. "

Your response:
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Worksheet 7b
2) A junior high school girl:

We were suggesting mottoes for our class,and I suggested the

one I read in your old class book, But when I said, '"Let's use
Noblesse Oblige--To the noble belong the (doing of) noble things, "
everyone laughed. Oh, it was just awful.

Parent:
You should know by now not to come up with anything like that.
You knovs the kind of people there are in your class. You're
just asking for trouble. To them that's an old-fashioned motto.

Your response:

4. Discuss: Entire worksheet.

NOTES:
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CREATIVITY--I

DRAW YOUR OWN CONCLUSIONS--SET YOUR OWN GOALS
Worksheet 8

1. Directions: Participants form teams. Each team lists in the space below
the main points covered in this workshop, While this is being done, the
moderator can list main peoints on chalk board or flip chart. Compare
lists and discuss. 7 7

2. Directions: Set goals for the week.

1) Decide on two things you will do to kelp develop observation, cur-
iosity, imagination, and independence in your child. Write these
below.

(1) __ — _ i _ _ , _
@e__ - , _ . - _

'« Discuss: Entire worksheet.

ra
<
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CREATIVITY--DON'T LET YOUR CHILD LOSE IT
Workshop II

Materiais: Pencils and flip chart or
Chalk and chalk board

Worksheet package:

l. What Can a Parent Give to Develop Creativity in
His Child? a,b

2. What Can a Parent Give to Develop Creativity in
His Child? a,b

3. What Can a Parent Give to Develop Creativity in
His Child? a,b

4. Developing Awareness and Observation through
Stimulating the Senses a,b,c

Creative Play that Develops the Senses a,b

Creative Activity that Develops the Senses a,b,c

""Resolved, As a Parent, IWill. . .' a,b

Draw Your Own Conclusions--Set Your Own Goals

00 ~1 O n
L] » ]

Z. Discuss:

How many took extra time to help develop creativity in your
child?

Do you consider this a worthwhile experience? Why or why
not?

* What is the main thing you remembered from last week's work-
shop?

* What do you think is one of the main things a parent can give to
foster creativity in a child?

3. Introduce: Creativity--Don't Let Your Child Lose It--Workshop II

and goal of workshop: To give time, space and materials to help
a child develop the vital ingredients of creativity and learning.

4. Present and do exercises: Worksheets 1 a,b--What Can a Parent
Give to Develop Creativity in His Child?
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~ 5. Discuss:
* What kinds of space can a parent give his child?
#* Can you think of ways this can be done?

6. Present and do exercises: Worksheets 2 a,b--What Can a Parent

Give to Develop Creativity in His Child?

7. Discuss:

* DBesides time and space, what else can a parent give to further
creativity? o

8. Present and do exercises: Worksheets 3 a, b--What Can a Parent
Cive to Develop Creativity in His Child?

9. Discuss:.
* How can learning be stimulated by developing the child's senses?

* Should we consciously take extra time to work at this, or do
you think it should just ""come naturally?"

10. Present and do exercises: Worksheets 4 a, b, c--Developing
Awareness and Observation through Stimulating the Senses

1. Discuss:
* What are some of the kinds of creative play your child enjoys?
* How does this develop the senses?

12. P-esent and do exercises: Worksheets 5 a, b--Creative Play that
evelops the Senses '

v}

"

resent and do exercises: Worksheets 6 a, b, c--Creative Activity
at Develops the Senses

5

Present and do exercises: Worksheets 7 a,b--'""Resolved, As :

14,
' arent, I Will. . .

e

15, Present and do exercises: Worksheet 8--Draw Your Own Conclu-
ions--Set Your Own Goals

il
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WHAT CAN A PARENT GIVE
TO DEVELOP CREATIVITY IN HIS CHILD*

Worksheet 1la

Ll
-

Directions: Study the right-hand column in the chart below showing ways .‘
in which a parent can give a child ""time'" to develop creativity, Then do
the following in the space provided in the charts;

1) WRITE specific things you can do to give your own child time to
develop creativity.

2) LIST wuseless activities which can be eliminated from his schedule.

REMEMBER: A PARENT CAN FURNISH TIME AND

INTEREST TO DEVELOP THE INGREDIENTS OF
CREATIVITY--CURIOSITY, IMAGINATION, INDE-
PENDENCE AND THE STEPS TO LEARNING.

TO GIVE A CHILD TIME A PARENT CAN
I CAN - 1) Give time by listening and
asking questions to show
- - ) interest in his projects.
- - 2) Give your child time to be
- - ) by himself to discover the
o o - world about him: to play in
- - the sand, to discover how
o o the wind feels against his
- o face, to work in his room
o ) on a project of his very
. - own,
) B T 3) Give your child time by
o - avoiding over-regimenta-
o tion. Don't pack his day
B - too full of various activi-
- B ties,
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‘CREATIVITY

Worksheet 1b

TO'GIVE A GHILD TIME

A PARENT CAN

These things can be eliminated:

4) Good as activities might be,

see that there is time Jeft
over for a child to pursue
his own interests: .collect-
ing rocks or stamps;’
watching guppies in a bowl,
'"doing his own thing. "

GIVE YOUR TIME TO
'GIVE HIM TIME. Showin-
terest; help him with pro-
jects if he wishes; stimu-
late ideas for his use of
time.

Discuss: Entire worksheet.

NOTES:

*See also Nancy Larrick, A Parent's Guide to Children's Education

" (New York, Simon and Schuster, Inc, » 1966) pp. 90-92,

3
£

07

\hj‘

)
)




WHAT CAN A PARENT GIVE
TO DEVELOP CREATIVITY IN HIS CHILD?

Worksheet 2a

l. Directions: Study the right-hand column in the charts which follow showing
ways a parent can provide space for his child to develop creative activities:
Then do the following in the left hand column of the chart,

1) List specific things you can do to furnish physical space for your
child.

2) List specific things you can do to furnish mental space for your
child,

REMEMBER: A PARENT CAN FURNISH SPACE- -
BOTH PHYSICAL AND MENTAL--TO DEVELOP
CREATIVITY IN HIS CHILD,

TO GIVE A CHILD SPACE AT 1 ,
(PHYSICAL) A PARENT CAN
I can Provide some space for a
child's own possessions, If he
B B shares a room, he can still
) o have privacy:
_ o ~ B 1) Create a divider from
shelves or by using a furni-

~ , - ) ture arrangement to give a
- ) feeling of '"separateness.

_ - 2) Attach a pegboard with

hooks on the kack of a
B - door or wall for the child's

- ) own use.
"\, i .
B ) ) - 3) Use inexpensive cardboard
- storage boxes or plastic
B B tubs which can fit under a
- B - bed to store a child's be-
~ ) longings.




Worksheet 2b

"TO GIVE A CHILD SPACE - e
(MENTAL) A PABENT c;@

| Ican

1) Allow time for a child to be
—— : - A free to be himself--a time
for daydreaming and imag-
—— - —— ining and planning and won-
_ dering. A time for ''spin-
— e , ~ ning out" helps make for
good mental health.

a7
: -
G

2 Discuss: Entire worksheet.
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WHAT CAN A PARENT GIVE
TO DEVELOP CREATIVITY IN HIS CHILD?

Worksheet 3a

1. Directions: In column A on the following page is a list of materials which
' a parent can easily furnish a child, In column B are possible creative use
of materials. Draw a line from materials in column A to anything in columr
B which could be made from the materials. (See example.) g




Worksheet 3b-

CREATIVITY .

" MATERIALS (A)

Milk cartons

Cardboard food containers
Old pans and pots
Flashlight

0O1d books

Fruit crates
Tongue depressor
Egg cartons-
Coffee cans
Oatmeal boxes

Pipe cleaners

Typewriter ribbon spools
Wooden spools

Milk cartons

Eggbeater

Margarine containers
Ny’l.cns

Old newspapers

Window shades

Pieces of yarn, lace
Plastic tops of coffee cans
Old shoe bags and envelopes

Stockings, gloves, etc.

POSSIBLE USES (B)
Drums

Used with spring clothespin
to apply paint

Use to paint on
Jewelry containers
For playing house
Wheels for cars
Beating soap bubbles
Paint containers
Toy x-ray device

Cut-up, can be used for
stuffing animals, etc,

For space designs

H

“or pictures you can feel
For setti;lg up a library
For making a post office
As a base for a clock face
For making puppets
Building cities and towns

For tents, curtains for pup-
pet theater

A puppet stage

For building shelves, doll
houses

For smoothing clay




DEVELOPING AWARENESS AND OBSERVATION

Worksheet 4a

l.  Directions: Study the charts below showing ways by which a parent can hElp
develop awareness and observation through stimulating the senses. Then
follow the directions given in the left hand column of each chart.

REMEMBER:; AWARENESS AND OBSERVATION ARE
THE FIRST STEPS IN LEARNING.

TO DEVELOP THE SENSE OF HEARING A PARENT CAN
1) Directions: In the space below, list |I) Sing to the child, mnot
ideas of your own which can develop just when rocking the
a child's sense of hearing. child to sleep.

2) Give him spoons and

) o 7” ] a pasteboard box--a
_ toddler can beat rhythm
B i i - with these.
B ) - |3) Play listening games.
_ _ ) _ Crumble a sheet of
B - ) o paper, aluminum foil,
- ~ ) _ rub sandpaper on a
- i } block of wood. Have
_ _ _ your child guess what

he hears,.

TO DEVELOP THE SENSE OF SMELL A PARENT CAN

2) Directions: In the space below, list |1) Take time to help him
ideas of your own which can develop notice the various scents
a child's sense of smell. of flowers, of weeds, of

vegetable leaves, of com-

mon spices around the

- - T B house--coffee, sugar,
— _ - _ _ pepper, salt, etc. e
- L B 2) Play a game: blindfold
. - ) your child and have him
_ . o _ guess any of the above.




Worksheet 4b

| TO DEVELOP THE SENSE OF TASTING

A PARENT CAN

1 3) f)i;er;fi,:iqps:" In the si::ac:e Eéit:siéf, Tist
ideas of your own which can develop
a child's sense of tasting.

1)

2)

Remember that one of
the child's earliest ex-
periences is tasting,
He puts everything in
his mouth as he is dis-
covering the world

around him.

. -
When your child is able
to talk, ask him to de-
scribe what he is tasting.

TO DEVELOP THE SENSE OF SIGHT

A PARENT CAN

4) Directions: In the space below, list
activities you can do with your child
to develop the sense of sight,

,1)

2)

Go through magazines

with your child and call
attention to pictures of
objects familiar to him.

Whether walking to the
store or taking a trip
with your child, discuss
various sights along the
way: the changing leaves
in the fall, the budding
flowers in the spring,
etc.

When you return home,
play games with your
child, asking,""How many
things which we saw can
you name ? '

eo
o

e g s e A 35 St Bt iy
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Worksheet 4c

TO DEVELC)P THE SENSE OF TDIJ::H

A PARENT (:'AN

5) DlIECtlQHS In the space belaw, list
activities you can do with your child
to develop the sense of touch,

l) Have your child c:rumple'

2)

3)

up different types of pa-

per (aluminum foil, tis-

sue paper, paper towels,

etc. ) to feel the dlffEI‘EDt
textures.

Talk about the '"feel" of
different objects: the
hard wood table, the
smooth cool glass, the
snft fuszz mittens.

Blindfold the child and
have him identify various
objects by touch alone:

a button, a piece of fab-
ric, various size coins,
etc,

[ o]
I
I
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Worksheet

 CREATIVITY--I'

CREATIVE PLAY THAT DEVELOPS THE SENSES

5a

A B
PUPPETS ARE HELPFUL, FOR THEY
Senses Developed
) _ ~ _ - 1) Give a shy child confidence.,
- } _ - 2) Allow for participation with
other children and for ''get-
- _ _ ting along with them'! if sev-
eral children present a pup-
— N _ pet play.
e . 3) Allow a child to act out feel]
ings. '
T 4) Can be easily made from
— _ materials around the home.
e _ ) (1) A stick with a cut-out
figure pasted to it
- B ) around which simple
clothing is wrapped.
} ] - (2) A stocking with a face
o - - sewn on the foot. This
. stocking puppet (or a
~ o ) glove puppet) can be eas
i ily manipulated with the
- hand.
B - - (3) A paper sack with a face
B ) ) o drawn on it and a hole
~ o ~ cut out of the sides.
- Fingers placed through
B B the holes become a pup-
- o pet's arms,

" -Directions: In column A in the diagrams below, list the senses which are
. developed through the following examples of creative play.

FT.c0o- 2n2




Worksheet--5b

— —
PLAYS ARE HELPFUL FOR A CHILD
éengesiﬁeireli@ped ' ) - . o
- o - 1) He learns to receive ap-
o ) ) ) preciation from others.
o ] T T 2) He participates with vari-
~ _ ous ages of children. (For
- B - ) example, a younger child
s - B B can act out a story read to
) - - him by an older child,)
T ) i o 3) He develops confidence.
— - — B 4) He can 'try out" different
B ) - life experiences through
. - - o different roles.

2. Discuss: Entire worksheet.

NOTES:
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" Creative activity that develops the senses.
- and underline any activity which you would 1

CREATIVITY--I

CREATIVE ACTIVITY DEVELOPS THE SENSES
Worksheet 6a
By D,irerc:;tigns: These worksheets give examples of ""making things' and of

Read the charts which follow
ike to share with your child. ,

CONFIDENCE,

REMEMBER: MAKING THINGS CAN GIVE A CHILD

MAKING THINGS

CAN GIVE A CHILD CONFIDENCE
" AND '

BOOST HIS SELF-ESTEEM

From blocks and wooden
boxes

Houses, garages, airports, shop-
ping centers, etc.

B In sand For building cities or lakeside re-
treats. (A small bowl and water
becomes a lake.)

From wood

A "memo minder' from wood to
which a spring clothespin is at-
tached; a napkin holder from
small pieces of wood to which
upright dowels are attached; a
boat, airplanes, treehouses,
clubhouses.

From old magazines

Pictures can be cut out to make

a book of his own. This can
stimulate the child's imagina-
tion. Give your child a title for
his book, and have him illustrate
it with pictures. Titles can be:
"Things I Like, " ""All About Me, "
"Foods I Like," "I Would Like
These People for Friends, " "A
House I Would Like to Have. '’ An
older child can write his own story
to accompany the pictures.

217
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Worksheet 6b

REMEMBER: MUSIC HAS A

GREAT POWER TO SOOTHE,
COMFORT, AND CHANGE
FEELINGS., CENTURIES AGO,
A POET SAID, "MUSIC HAS
POWER TO SGDTHE THE
SAVAGE BEAST/TO SOFTEN
ROCKS, OR BIND A KNOTTED

OAK. "

From infancy on, make music

part of his life,

1)

As ygu Elng sunple nursery
rhymes, have him tap out.
the rhythm.

Play a game: Clap out
rhythms for simple nursery
rhymes and have the child
guess the song. Example:
'"Mary had a little lamb,
little lamb, little, etc, !

From pieces of lace, yarn
string, wire, seeds, pieces
of bark, fabric, artificial
leaves, and construction paper
or Qardbaurd old shingles
or weathered wood.

Make a '"'picture you feel."
This picture can illustrate -
a song you sing, some
character or place from a
book he is reading, or any
idea of his own,

To help him get started,
work on a project of your
own. Select materials and
arrange them on a base to
form a picture. As he
watches you and makes his
design, .he can paste it to
paper, cardboard or a
wooden base.

From clay for a base and dried
plants, sea shells and colored
gravel.

Make a '"'space design. "
Arrange the small dried
plants for trees, set in the
clay placed in a sea shell.
Cover with colored gravel
or small shells.

[ ]
[
m‘




Worksheet 6¢

CREATIVITY--II

Through painting

1)

2)

3)

4)

A child can express how he
feels. . Suggest to him that
he can:

Paint the way he feels in-
side. This shows you re-
spect his feelings.

Paint what he would like to
be when he grows up.

Paint sounds--fire siren,
car on the street, thunder,

Paint what he would like
to have if wishes could
come true.

Paint the way he feels
about a certain happening,
--a storm, rain, wind on
the awmings, lightning in

the sky.

.. Discuss: Entire worksheet,

OTES:
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"RESOLVED, AS A PARENT, I WILL. . ."
Worksheet 7a

1. Directions: Participants read "Resolved, As a Parent, I Will. . . aloud

and in unison, Attempt to memorize the underlined sentences and absorb
their message.

AS A PARENT, I WILL TAKE TIME TO HELP MY CHILD DE-
VELOP AN AWARENESS OF THE WORLD ABOUT HIM. I
WILL TAKE TIME TO ENCOURAGE MY CHILD TO LISTEN, TO
FEEL, TO SEE, TO SMELL, TO TASTE--TO LEARN NEW
THINGS THROUGH HIS SENSES. I WILL OFFER HIM AS MANY
NEW EXPERIENCES AS I CAN SO THAT HE CAN KNOW MDERE
OF THE WORLD IN WHICH HE LIVES, I WILL REMEMBER
THAT BY HELPING HIM DEVELOP AN AWARENESS OF THE
WORLD ABOUT HIM AND OFFERING EXPERIENCES,I AM
HELPING PROVIDE A BROAD BASE FOR HIS LIFETIME

LEARNING. [ WILL TRY TO REMEMBER THAT IN SO DOING,

2. Directions: Write the answers to the following:

1) Does the above resolution demand much from parents?

2) What could be the result if we sincerely put the resolution into
practice? '




CREATIVITY--DON'T LET YOUR CHILD LOSE IT

Workshop III

]
o
o

I
s ]
et
fur
st

|

Pencils and flip chart or
Chalk and chalk board

Worksheet package:

1. Learning Through the Senses a,b,c
2. Experiences and Learning a,b, ¢
3. Experiences, New Associations, and Learning
a,b
4. "Not So Long Ago. . ." a,b,c,d,e,f
5. Agree-Disagree Statements
6. Do's and Dont's in Developing Creativity a,b
7. Draw Your Own Conclusions--Set Your Own Goals
References

1. Review: Principles covered at the last workshop.
D

. Discuss:

-
Wi

How many read '"As a Parent, I Will . . .!.which was in last
week's workshop, once a day? What effect did it have on your
activity with your child?

What was the most creative learning experience you shared
with your child during the last week? Was this something you
had done before or was this something new? What was your
reaction? What was your child's reaction?

*

How many tried to stimulate your child's learning through
stimulating the senses?

3. Introduce: Creativity--Don't Let Your Child Lose It--Workshop
IiI and goal of the workshop: To present your child with as many
experiences as possible which will result in new associations and
further learning. '

4, Discuss:

* What are some of the associations the following words bring
to mind: glass, grass, lake, trees?

What kind of learning can come from experiences and the new
associations these bring to mind?

b

e
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5. Present and do exercises: Worksheets 1 a, b, c--Learning Through
the Senses

6. Present and do exercises: Worksheets 2 a, b, c--Experiences and
Learning

7. Present and do exercises: Worksheets 3 a,b--Experiences, New
Associations, and Learning

8. Present and do exercises: Worksheets 4 a, b, c,d, e, f--'"Not so
Long Ago . . ."

9. Present and do exercises: Worksheet 5--Agree-Disagree State-
ments

10. Present and do exercises: Worksheets 6 a,b--Do's and Dont's in
Develgp;ng Creat;vity

11, Present and do exercises: Worksheet 7--Draw Your Own Conclu-
sions--Set Your Own Goals

[ Qv
b
Do
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LEARNING THROUGH THE SENSES
Worksheet la
1. Directions: Read the four-line verse below and answer the following ques-

tions. (Representative answers can be checked with those on the bottom
of worksheet 1b.)

"PLEASE DON'T WEAR BLINDFOLDS ON YOUR EYES,
BUT SEE THE WORLD--THE PINK-FILLED SKIES,
THE RIVER'S RUSH, THE BIRD THAT FLIES--

AND HEAR IT CALL 'SURPRISE...SURPRISE!'"

1) What is the overall rﬁessagé of the lines?

2) What does this have to do with what we learned about creativity?

3) What does this have to do with learning?

4) To help a child see the wonder of the world about, what is required
of you as a parent? :

5) What senses are stimulated in the four lines above?
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CREATIVITY--1II

Worksheet 1b

REMEMBER: DEVELOPING AWARENESS THROUGH
THE SENSES IS IMPORTANT IN LEARNING. THIS
AWARENESS NEEDS ENCOURAGEMENT. GIVE
YOUR TIME TO HELP YOUR CHILD KNOW A VARI-
ETY OF EXPERIENCES.,

Directions: What senses are stimulated by offering a child a glob of clay
or play dough, finger paints,

or by playing aguessing game of '""How many

things can I do with this piece of aluminum foil? " List your answers in
the following columns: '

CLAY FINGER PAINTS ALUMINUM FOIL

3!

Discuss: Entire worksheet.

NOTES:

Repres

1)
2)
3)
4)

5)

entative answers to number 1.

Really look at the world around and be aware of the things which
we often take for granted. '

Doing this helps devélop observation, curiosity, imagination--
ingredients of creativity,

Developing these "ingredients' of creativity is also developing
learning.

Time and the ability to realize familiar things can be seen in a
fresh light,

Sight, sound,

[
s
o]
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Representative answers to number 2.
Clay: touch, sight, smell

Finger paints: touch, sight, smell

Aluminum foil: touch, hearing, sight

b3
o
b
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CREATIVITY--III

EXPERIENCES AND LEARNING
Worksheet 2a
1. Directions:

1) Study section A in the chart below which shows how new associations
and learning can come with a child's creative play. (Here clay is used

as an example of materials a child can use. )

2) Following this example, complete section B to show the results which
can occur with a child's use of paints,

3) Read the "REMEMBER" statements on worksheet 2b as a background
to this worksheet.

ppges 048 It is squishy and moves
= T MRl 1 2E5- Toteg mies 1t 15 Squishy and moves
CLAY ‘;Z_ﬂif’ igﬁé‘gﬂ;f;—abaut if I move it
RSP 2k,
o {"i';:"s‘;glt is something with which

I can make something else

é;,iés_i — —A blob of something soft

CHILD ; _
EXPERIENCES B

W |

o
G
=
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Worksheet 2b

REMEMBER: WITH A VARIETY OF SYMBOLS
(WORDS) AND NEW ASSOCIATIONS ACCUMULATED
IN HIS MINDS, A CHILD CAN THINK AND REACH
OUT AND WONDER. HE CAN DEVELOP A BASE
FOR FUTURE LEARNING.

REMEMBER: THOUGHTS GROW FROM THOUGHTS.
VOCABULARY GROWS WITH WORDS AND ASSOCI-
ATIONS THAT DEVELOP FROM EXPERIENCES.

REMEMBER: REPEATED EXPERIENCES ARE AN
AID TO A CHILD'S READING PROGRESS. HE RE-
LATES WHAT HE READS TO WHAT HE KNOWS,.

2. Read the chart below showing how a child's mind can be filled with experi-
ences. After studying the chart, write a "REMEMBER" statement in the
box on worksheet 2c.

LEARNING COMES FROM: HELP FILL YOUR CHILD'S
MIND WITH A TREASURY OF
1) Observation and EXPERIENCES AND LEARN-
awareness ING.

2) New associations 7 o .
resulting from 7 EXPERIENCES
experience

_ , . ASSOCIATIONS LEARNING
3) Communication
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CREATIVITY - -IIT

Worksheet 2c¢

REMEMBER: )

3. Question: What relationship is there between the message in the chart on
worksheet 2b and the child's self-esteem? (Representative answer is be-
low. )

4. Discuss: Entire worksheet.

NOTES:

T g PR R R
iRl e

Representative answer to number 3.
Experiences which result in learning help give a child confidence.

Experiences and learning make a child more sure of himself. The way
he feels about himself will influence his entire life.

229
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Worksheet 3a

1. Directions: In the diagram below, list experiences you might share with
your child. Use the space provided. Then FILL THE CHILD'S MIND
WITH NEW ASSOCIATIONS AND LEARNING RESULTING FROM THESE
EXPERIENCES. (Follow the example shown in the diagram. Example:
Experience--blowing bubbles. New associations from this experience.-
they are wet, pink, they break easily, etc.)

FILL A CHILD'S MIND

* Experience * Experience

{Blowing bubbles

* Experience

)
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Worksheet 3b

2. Question: Choose one ""experience' from worksheet 3a. How does this
Sﬁm}liafge further awareness, observation, further questioning, evaluating
and further learning? (Representative answer is at the end of this work-
sheet, )

Representative answer to number 2.

Taking the example of blowing bubbles, a child is aware that they are
colorful, wet, and break easily. He observes this, and this can lead
him to wonder why they are colorful and why they break casily. He
can evaluate and judge that he can, to some extent, control their size,
that he can break the bubbles or let them rest on his hand if he is care-
ful.

He has now experienced and learned a variety of new information. He
can also observe that the bubbles are the color of the sky, that they are
various shapes, etc,




NOT SO LONG AGO . . .
Worksheet 4a

1. Directions:; Participants read this silently or aloud, underlining each
creative learning experience,

Not so long ago, all of us lived in the same land . . .

a magic land called CHILDHOOD. Whatever our age, it was

really not so long ago, for we can live there again as quickly
as a moment, as swiftly as it takes us to pause awhile . . .
and remember . . . ,

Not so long ago, the pebbles of gravel in the lane to my
home were precious jewels to collect and treasure in my
room- -slightly worn crystal, emerald flashed with yellow,
red rubies. And I didn't mind if the diamonds were chipped
and slightly grey. Yellow dandelions in the grass were woven
into golden crowns to wear as a princess, Iand wild pink roses
along the road were tight bouquets to bring to a busy mother,
Dandelions, too, were white puff balls we could scatter to the
winds with a single breath. Not so long ago, I was powerful
and free.

Not so long ago, a bare piece of earth became a minia-
ture golf vccurse_ Tin cans sunk in the ground caught balls,
and bridges made from scraps of wood set over dug-out dirt
were intricate pathwairsg Nearby the pathways was a ceme-
tery, and I wonder now, '"Is my china doll still buried in the
shoe box under the apple tree?" Apple blossoms softened the

funeral for a broken doll and a little girl's broken heart.
232
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_ Worksheet 4b

_ In the magic land of yesterday, a scrap of velvet became a

:,;_'_-:p_'viji_i;p'c:gss_”r,abe for a doll because a mother took the time to
catch a daughter's dream. And a real doll house could be
;nade from a cardboard box--cut just right., I was mistress
of a whole home of my own which a young brother and I scoured
from an unused farm building Dad gave us. In this playhouse,

' som'et'irpes_I was a mother and made the bed and set the table
for a various family of dolls. Sometimes I was a teacher teachmg
a young brother poetry. And, sametimeé, yesterday, I was a
circus stafi

I was a star performer as my mother sat on the sidewalk
°n a summer night and watched me stand on my hands, do
backbends and somersaults. [ learned to hang by my kneeson
the first brace of the i;ilidmﬂl, and developed my own act on
a practice rod Dad set bé£ween two trees in the grove behind

the house. Then, I read Physical Culture magazines in a

small town drug store and lived a life in an!imaginarv circus
théusands of miles away--in my own mind,

Not so long ago, the grassy yard was a first school where
a mother taught a child to read. And, not so long ago, that
child was a movie star. I collected the faces of the actors
and actresses on the covers of five-cent tablets. And as I
pencilled in my days on the grey paper, I was joining the stars
in thei_i- various roles in places far removed from an Iowa farm.

Not so long ago, I reached for the moon,
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o Worksheet 4¢c - - -

Sﬂmetimes, too, I was a roller skating champion, prac-

ticing on the slick-surface of a haymow cleaned on the upper

floor of a barn. Not so long ago, I could be anybody I wanted

to be.

That was the time of summer nights and hide-go-seek and
run-sheep-run. It was winter when icy fortresses were carved
out of snow drifts piled beyond the house. It was trips to my
cousins where we built whole cities of packs of cards and ri-
valled one another to see whose town would last the longest.

" Not so long ago, the woods were made to explore and won-
der at. Woods carpeted with violets and plants so thick one*
could dig up boxfulls to plant around the curved sidewalk and
watch grow. In the autumn we collected the jewelled leaves
and tucked them behind picture frames in the dining room where
they could last as long as we wanted them to. The dining room
then was our own art gallery displaying the art work older bro-

thers and I brought home from school. And what we created

long time. -

Not so long ago, I was a dreamer in a fairyland of my own,
a green retreat Mom and Dad said could be mine--a very
special corner of a grape-arbored garden.

Dad cut a barrel in half and set it in the ground. And I
sat on a bench created from a table leaf and two logs--and
watched two golden fish flash in and out of water hhes I”t:ra:&

fully ''planted, " Under a hot summer sun, I watched a busy

234




Wt:rkshégt 4d

mother on her hands aﬁd knees lay out a 30-foot rock path
IEading to this Private nook of mv own. And I could walk down
this path, I could be myself--and dream. |

Not so long ago, I was a dreamer and reached for the
moon. '"Why do I continue reaching?'" I ask myself. But I
really know the answer. The moon is closer now, because
someone helped me . . .as I first held my hands out to the

sky--not so long ago.

Questions: (Representative answers are on worksheets 4e and 4f, )

1) In the selection above, what did the parents give to develop crea-
tivity?

2) What vital essentials of creativity were developed in the child?

3) Do you think these eiperienzes added to the child's self-esteem?




Worksheet 4e

Representative answers.

Space and materials needed for the child's dreams.
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~ CREATIVITY--

Worksheet 4f

2) Awareness and observation, curiosity, imagination, freedom to
fail. S

Awareness and observation of the world about: pebbles of gravel,
wild pink roses, dandelions, bare earth, apple trees, scrap of vel-
vet, cardboard box, windmill, trees, snow drifts, woods, grape-
arbored garden, etc. '

H .
Curiosity and imagination: What new possibilities did the child sce?
Gravcl--precious jewels; roses--tight bouquets; dandelions--puff
balls; bare earth--miniature golf course; apple trec--site for burial
of a doll; scrap of velvet--doll's dress; cardboard box--doll's house;
windmill and trees--to practice ''circus'' acts; snow drifts--icy for-
tresses; woods--to cxplore and wonder at; grape-arbored garden--
green retreat.

Lreedom to fail: the child showed she felt a complete freedom to
cxplore new ideas, to keep trying new ventures, to pursue new
visions.,

3) Yes

4) The child could feel she was valued because of the interest her
parents showed in her activities, She developed confidence in
seeing her ideas develop, in secing she could make something new
from cveryday things around her, in feeling the excitement of
"ecreativity." Because her ideas were not stifled, she also had
the added fecling of being worthwhile.

Self{-csteem was boosted, then, in a variety of ways, including the
"reflection' her parents gave to her and in the satisfaction of being
able to realize both the '"process and product' of creativity. (See

Creativity Workshop I, worksheet 1a,)
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Directions: Read each statement.
if you disagree with each statement, I
thing. If you cannot come to an agreement, change the wording in any

AGREE-DISAGREE STATEMENTS

Worksheet 5

statement so that you can possibly come to an agreement with it.

1)
2)

A D 3

)

5)

>
o

8)

A D 10)

The creative child is a highly artistic child.

Development of the senses comes as naturally to
one child as to another.

It is equally important for a child to have an im-
maculate, neat room with nothing out of place
as it is to have a room in which he saves junk.

All children are creative,

The process (actual doing) in creativity is more
important than the product (what is created).

It is the role of the school to further creativity
in the child,

Acquiring skills and beodies of knowledge is more
important than individual fulfillment gained through
creative processes.

A non-imaginative parent cannot help a child de-
velop creativity.

A child who paints a picture which we 'under-
stand'' is more creative than a child who paints
something we don't understand.

A child can learn without being in any way crea-
tive. -

Discuss: Entire worksheet.

NOTES:
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DO'S AND DONT'S IN DEVELOPING CREATIVITY

Worksheet 6a

Sl Directions: From the material in the preceding workshops on creativity,

list things you as a parent can do in column A, In column B, list things
which you should not do if you want your child to learn through creative
experiences.
A B

)y e 1y -
2) _ e 2) _ _ ,

3) - _ 3 _
49 4 7

s 5) _ _

6) - . 6) _ _ .
v~ n____ .
8) _ e _ 8) . _

9 ) i ) 9) _
10) _ . 10) _ )

TT /. 35n




Worksheet 6b

Directions: The following list contains things a parent should do and shoulgd

not do if he wishes to develop creativity in a child. Study each statement

and place it under the proper heading

or

1
2)

, --What A Parent Should Do, column A
What A Parent Should Not D6, column B,

Suggest that your child should make something exactly as you made it.
Give him only 15-20 minutes of time for a creative project.
Question the child as to everything he is working on.

Constantly suggest changes he should make.

Fill his day so full that he has no time of his own.

If you like something he makes, tell him.

Avoid scolding if he makes a mess. Prepare for this ahead of time
by giving him a space where a mess doesn't matter,

Have him copy a picture from a colorirng book,

Avoid telling him what to make. -

SHOULD DO A SHOULD NOT DO B )
1) _ _ 1) _ _
2) i _ 2) _ _ _
3) _ _ _ ) _ 3) _ _
1) ) _ _ 4) ) -
5) _ - 5) _

Bi

Dis t:usfsié Entire worksheet.

NOTES:
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DRAW YOUR OWN CONCLUSIONS--SET YOUR OWN GOALS
Worksheet 7

1 Directions: Participants form teams. In four minutes, each team list, in

‘ the space below, the main points covered in this workshop. While this is

being done, the moderator lists main points on chalk board or flip chart.
Compare lists and discuss.

2. Directions: Set goals for the week.

1) Read the following lines to your child., Try to memorize them to
help you remember that helping your child develop observation,
curiosity and imagination is helping him for life:

"PLEASE DON'T WEAR BLINDFOLDS ON YOUR EYES,
BUT SEE THE WORLD--THE PINK-FILLED SKIES,
THE RIVER'S RUSH, THE BIRD THAT FLIES--

AND HEAR IT CALL, 'SURPRISE...SURPRISE! "

2) Present two new experiences to your child to help him develop new
associations and further learning.
3) Underline the portions of the above goals which you will adopt.

3. §i5¢zgss; Entire worksheet,

NOTES:
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, : WORDS TO USE:
LANGUAGE AND A CHILD'S INTELLECTUAL DEVELOPMENT

I

NOTE TO WORKSHOP PARTICIPANTS: The con-
cepts in Words to Use: Language and a Child's
Intellectual Development-I focus upon developing
the use of language from infancy through pre-school
years. Because of this, it is possible that par-
ents of older children might at first be hesitant to
participate in this workshop.

If this is the case, the following is sigpgested for
those parents:

(1) To form a group of their own during this time,
listing all activities in which they engaged with
their young children which helped develop language
skills. This list can then be discussed with the
overall group and can serve as a help to all mem-
bers,

" (2) To go through tke workshop with the entire
group, noting those activities which they had not
engaged in but which they think might have been
particularly helpful.

FT.m- 2




7 . WORDS TO USE:
LANGUAGE AND A CHILD'S INTELLECTUAL DEVELOPMENT

Workshop I

. Materials: Pencils and flip chart or

Chalk and chalk board
Worksheet package:

1. Begin at the Beginning a,b,c

2. What Do You Do With a Nursery Rhyme? a,b

3. Fun and Games--and Words a,b

4. '"Baby Talk'" or "Daddy? " ‘

5. Helping Your Child Become Aware of Letters and
Sounds a,b B

6. Helping Your Child Become Aware of Written
Words a,b

7. Draw Your Own Conclusions--Set Your Own Goals

. Review: Principles covered at the last workshop.

Discuss:

* What experiences resulted from last week's workshop?
* What does creativity have to do with self-concept?

* Why does helping a child in his use of words become a crea-
tive experience for both parent and child?

Introduce: Words To Use: Language and a Child's Intellectual
Development workshop series and goal of the series: To help dev-
elop a child's intelligence through developing his use of language.

. Introduce: Wafkshop I and goal of this workshop: To practice

methods which will help young children become aware of sounds
and written words.

Present and do exercises: Worksheets 1 a,b, c--Begin at the
Beginning

. Discuss:

e
et

How do singing lullabies and saying nursery rhymes help a
child in the use of words?
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7. Present and do exercises: Worksheets 2 a,b~--What Do You Do
With a Nursery Rhyme? : '

8. Discuss:

* Who would like to share any method he uses to help a child in
the use of words?

* Does anyone have a word game he uses or has used with his
children to boost their use of words ?
9. Present and do exercises: Worksheets 3 a,b--Fun and Games--
and Words o

10. Discuss:
* What is your opinion about using "baby talk" with your child?

* Have you ever known any older child who did not outgrow some
""baby talk' words?

11. Present and do exercises: Worksheets 4 a, b--"Baby Talk'" or
"Daddj?? "o - o

12. Present and do exercises: Worksheets 5 a, b--Helping Your
Child Become Aware of Letters and Sounds

13. Discuss:

* How does (or how did) your child become aware of written
language? Do yo: (or did you) consciously try to boost this
awareness? '

14. Present and do exercises: Worksheets 6 a, b--Helping Your Child
Become Aware of Written Words

15. Present and do exercises: Worksheet 7--Draw Your Own Conclu-
sions--Set Your Own Goals

)
o7
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BEGIN AT THE BEGINNING
Worksheet 1la

Directions: Read the following paragraph in which certain key words are

missing. As you read the paragraph, try to supply the key words, keep-

ing in mind the goal of this workshop: to practice methods of developing
language awareness in your children. After trying to complete the para-
graph using words of your own, do the same thing by choosing the key
words from the list of words that follow the paragraph.

How an _is talked to helps give the

one of his first : of

and love him, from our very first i

of him, he picks up from the

of our , - and from non-verbal

cues and the that goes with them, a

first _ , ___of "I do count," "I am somebody, "

(Pictures, baby, handling, infant, voice,
talk, impression, sound)

irections: Read the following ways of '"handling a child.' After reading

ach, ask yourself: "Which of the examples would contribute more to his
development?'' Write This before the example which would contribute
more fully to his development. Write Not This before an example which
would not contribute as fully to his development. (Answers are at the end
of worksheet 1c.)

ir

||

Propping up a bottle with a pillow while we go
on to other tasks.

Picking up our baby, holding him close, and
talking to him as we are feeding him. (This
talk, of course, does not have to be constant,
for we often are also engaged in talking with
family members at the same time,)




WORDS--1

Worksheet 1b

As he is older and awake more, taking time

) often to talk to him, laughing with him, let-
ting him see he counts as an individual.
L Putting him in his crib between feedings and
~ giving him little or no attention; and later put-
ting him in a play pen and giving him little or
no attention.
Rocking or just holding him while singing or
- ) i saying nursery rhymes or poetry, such as
""Rock-a-bye-Baby" or
"Wynken, Blynken and Nod one night
Sailed off in a wooden shoe
Sailed on a river of crystal light
Into a sea of dew. "
) Thinking that the young child will not know what
- you're saying anyway, and that it makes no dif-
ference if you spend only the minimum time
with him.
Talking to the baby while dressing him, bathing
him, and the like, as if he could really under-
stand the meaning behind each word, saying
things such as:
""Now, you're nice and clean."
"There, doesn't that feel better?"
"I know you want that wet diaper off.
- '""Momma loves you. "
Thinking that a young infant can't understand
) "your words anyway, planning other activities,
and letting your mind dwell on other ideas and
. far-removed plans,
_ i __ Watching your favorite soap opera or reading

the paper while absentmindedly feeding him- -
not saying anything at all to your child,

Telling him, "This is your cereal,' or "Here
are your carrots,' and using specific words to
describe the situation he is involved in.

3. Question: Do you think the above answers are self-apparent, that any par-

ent would naturally do that which is most helpful to the child?

248
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Worksheet lc

6. Discuss: Responses to the worksheet exercises, o

NOTES:

Representative answers to number 2.

Not this--~this--this--not this--this--not this--this--not this--not thig--
this.

FLC: 240
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WORDS--1

WHAT DO YOU DO WITH A NURSERY RHYME?
Worksheet 2a
1. Question: Of what value are nursery rhymes sung or said at an early age?

REMEMBER: USE NURSERY RHYMES OR LULLA-
BIES FROM INFANCY ON. AS THE INFANT GROWS,
HE WILL BE AWARE NOT ONLY OF THE RHYTHM,
BUT OF THE SCUNDS AND OF THE WORDS ASSOCI-
ATED WITH THEM. IN THIS WAY, HE BECOMES
MORE FAMILIAR WITH WORDS, RHYTHMICAL
PATTERNS AND WORD MEANINGS.

REMEMBER: AS THE CHILD GROWS OLDER, USE
WORDS FROM THESE RHYMES IN MAKE-BELIEVE
STORIES TO REINFORCE THE FIRST SOUNDS HE

- HEARD AND HIS ASSOCIATIONS WITH THEM.

2. Read the nursery rhyme-poetry which follows on worksheet Zb, consciously
noting the pattern of repetition of words and syllables and the pattern of
rhythm.

1) Do you think these patterns help the child remember the rhymes
more easily?

2) Do you think repetition of other words common to the young child's
experience will help him in his early use of words?

3. Discuss: Entire worksheet.

NOTES:

(3
5}
<o
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Werksheet 2b

WYNKEN, BLYNKEN AND NOD

Eugene Field

Wynken, Blynken, and Nod one night
Sailed off in a wooden shoe--
Sailed on a river of crystal light,
Into a sea of dew.
""Where are you going, and what do you wish? "
The old moon asked the three.
"We have come to fish for the herring fish
That live in this beautiful sea;:
Nets of silver and gold have we!™"
Wynlken,

Blynken,

and Nod.

Wynken and Blynken are two little eyes,
and Nod is a little head,
And the wooden shoe that sailed the skies
Is a wee one's trundle-bed.
So shut your eyes while mother sings
Of wonderful sights that be, A
And you shall see the beautiful things
As you rock in the misty sea,
Where the old shoe rocked the fishermen three:
Wyﬁkéﬂ:

Blynken,

and Nod.
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WORDS--1

FUN AND GAMES--AND WORDS
Worksheet 2a

L. Directions: Read the following suggestions of "Playing Games with Nur-

sery Rhymes!' to develop vocabulary in a young child. Fill in the blanks;
then list below the rhymes your own suggestions which can build a child's
vocabulary. :

Supposedly, you have sung or said simple rhymes to
your child for some time. He is now old enough to
understand what you are saying to him, and the rhymes
take on a different meaning from the first rythmical
patterns he heard when he was an infant.

Now is a good time to help develop vocabulary and mem-
ory. You can say, '"Let's play a game. I'll sing a

song (or say a verse). Then I'll say it over, and you
can fill in the words every time I stop.'" After saying
the following (in complete verse form), or a similar
familiar verse, then say, "Now, let's see if you can

put in the words I leave out. "

"Jack and 7 (Jill)

Went up a (hill)

To get a pail of _ ) (water)

Jack fell (down)

And broke his ) ) (crown)

And came tumbling after. " (Jill)

Ideas of My Own to Help Develop the Use of Language:

Q . FLC: 243




Worksheet 3b

[

Directions: The same nursery rhyme can be used to help develop imaginati
and comprehension. You say, ''Let's play a game about Jack and Jill, "
(Say the rhyme.) 'I'll ask you some questions. See if you can answer
them. When we are finished, you can tell me a story and ask me ques-

tions. Tell Me:

1} Who were Jack and Jill?

2) Where did they go?

3) Why were they going?

4) What happened to them?

5) Would you like to be Jack or Jill? "

Entire worksheet.
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"BABY TALK'" OR "DADDY? "

Worksheet 4a

Questions:

1) What were some of the first words your child said?

2) Did you (do you) use ""baby talk' or did you (do you) pronounce the
words properly as you use them? Is there any value to this way
of talking ? -

3) Is there any value to a child in having to relearn the P%Dnunziatign
of words? —=al

Directions: Read the following examples of the way we can speak to a young
child and answer the questions below:

"Da-da will be home scon. . . ., Oh, you'd like a dink, "

""There's Momma's good boy. Here's the wa-wa, but let
Momma hold it. "

1) Is this the way we should talk to a child?

Is there any value to this way of talking ?

| 2) Suppose you had a child sixteen months old who is just beginning to

put words together into sentences. If you reinforced his pattern of
""baby talk, " at what age would you change from '"baby talk' to your
natural speech pattern?
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Worksheet 4b

SAY WITHC)UT USING BABY TALK.

REMEMBER* REPEATLNG ”BAEY TALK” ONLY REE
INFORCES A BABY'S MISPRONUNCIATION, TALK
NORMALLY AND NATURALLY. YOU CAN SHOW
THAT YOU RECOGNIZE WHAT HE IS TRYING TO

LY
1
g
[44]
el
[=
1]
Lot

Entire worksheet.
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WORDS--1I

HELPING YOUR CHILD BECOME
AWARE OF LETTERS AND SOUNDS

Worksheet 5a

that can be played with young children to help them gain an early awareness
of letters and their corresponding sounds. After reading this, workshop
participants can form teams. Each team should, in four minutes, list as
many as possible other "Sound-of-the-Letter" games that can be played to
help the child develop an early identification of letters and sounds.
(Representative answers are at the end of worksheet 5b. )

l. Directions: The following is one example of a ''Sound-of-the-Letter" game

Example: Play "I'm Going to the Store' with your child,
This can be done while you are doing ordinary
household tasks, riding in the car, or what-
ever. Say, ''Let's play. I'm going to the store
to buy something that begins with B, B sounds
like buh in baby. Hear the buh sound.  There
is also a B sound in bear and in boxes. All
right, let's begin. I'm going to the store to
buy some beans. Now, Jim, you say what you
are going to buy that begins with B. Then, it
will be my turn, "

OTHER SUGGESTIONS FOR
PLAYING SOUND OF THE LETTERS
(Teams list as many new ideas
as possible in the space below)
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Worksheet 5b

2. Discuss: Entire worksheet.

NOTES:

sfesfe e sl sesle el sk
Representative answers.

Buy a box of magnetic letters and place them on the refrigerator. Play
a ""Find-the-letter' game. Say a word to the child, tell him the first
sound that is heard in the word and ask him to find the letter the word
begins with, Use only a few letters at first. Then another set of let-
ters. Then combine sets, etc.

Have the child say as many words as he can that begin with a letter or
sound of the letter which you name. Then the child names a letter, and
you say words to him that match the letter he suggested.
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WORDS--1

HELPING YOUR CHILD BECOME
AWARE OF WRITTEN WORDS

Worksheet 6a

Question: How do children become aware of written language?

Directions: The following is a list of things you can do to help a child be-
come more aware of words and written language. Read each and place a
(1) before those which most appeal to vou, Place a (5) before those which
least appeal to you.

On a 4 x 5 card, make individual labels, using words
of items of food in your cupboard: corn, beans, peas,
etc. Set out these items on a table and place the labels
you have written before your child. Have him match the
words and the items.

Show your child the printed names of members of your
family. From books, periodicals, newspapers, etc.,
have him show you as many words as he can that be-
gin with the same letter. Use names singly, beginning
with his own. Then continue, using other family mem-
ber's names,

Use four boxes on which are clipped four different let-
ters. Using items from around the house with which
your child is familiar, have him sort these items into
the proper boxes. If you use larger boxes, you can
use letters which form the beginning sounds of toys he
plays with,

Call attention to words seen around him: S5TOP--GO-=-
SLDW?SetE-

Play a '"'Let's Guess the Sound' game of items of
wearing apparel: socks, pants, coat, etc. Make
labels of these items and have him place the label

on the corresponding item of clothing he is wearing.
Have him say the first letter of the label and tell you
its sound,

Cut out pictures of things with which the child is famil-

iar. Have him sort out these things into the boxes
identified with beginning letters of a familiar item.

i
V) |
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Worksheet 6b

3. Directions: Participants form teams.

1 Each team lists, in four minutes,
other suggestions for helping a

child become aware of written words.

4. Discuss: Entire worksheet.

NOTES:
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DRAW YOUR OWN CONCLUSIONS--SET YOUR OWN GOALS

Worksheet 7
l.  Directions: Participants form teams. Each team lists in the space below
the main points cove red in the workshop. While this is being done, the mod-

erator lists main points on chalk board or flip chart. Compar:: lists and
discuss.

2. Di}jgctigﬁs’: Set goals for fhe week,

1) Depending on the age of your child, use one of the methods dis -
cussed today at least twice during the next week to boost the vo-
cabulary, sound awareness, and language skill of your child.

2) Underline the above goal if you agree to do this. If you wish to
set a goal of your own, write this in the space below.

My alternate goal: N — _ —

3. Discuss: Entire worksheet.

NOTES:

<60
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WORDS TO USE:
LANGUAGE AND A CHILD'S INTELLECTUAL DEVELOPMENT. . ... __

Workshop II

.,,._;V,;I\cigt;grialgz Pencils and flip chart or
Chalk and chalk board

Worksheet package:

] l. Developing the Use of Specific Language a,b

e 2. Questions, Questions; Questions (to Help Develop
the Use of Specific Language) .a,b '

- Using Specific Words (Objec¢ts, Places, Actions)
Using Descriptive Words a,b

Take Time to Rhyme a,b

Developing Impromptu Dialogue with Make-Believe
a,b

. Word Games to Play with the Older Child a,b

A Child's Language--A Child's Learning

. Draw Your Own Conclusions--Set Your Own Goals
References

O U W
L] L]

D OO~
-

Plan:

l. Review: Principles covered at the last workshop.

2. Discuss:
Individual experiences in developing a child's sense of sounds.

3. Introduce: Words to Use: Language and a Child's Intellectual
b Development--Workshop II and goal of this workshop: To demon-
strate ways of developing the use of specific language and verbal
skill as aids to developing intelligence.

4. Present and do exercises: Worksheets 1 a,b--Developing the Use
of Specific Language '

5. Discuss:

What are some of the things a parent can do to help develop the
use of specific language in his child?
Of what benefit is it to help develop the use of language?

#* Do you think the child's ability to use and read words will add

to his sense of self-worth?

]
[}
[
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. Present and do exerc;ses Worksheets 2 a, , b--Questions, Ques-

tmns, Quéstu;ns (to Help Develop the Use Qf Specific Language) ..

. Present and do exercises: Worksheets 3 a, b--Using Specific

Wgrds (Objects, Places, Actions)

* How will our use and choice of words help form our child's view
of the world?

Present and do exercises: Worksheets 4 a,b--Using Des;fiptive
Words

Present and do exercises: Worksheets 5 a,b--Take Time to Rhyme

Present and do éxe:cisesg Worksheets 6 a,b——Develc:pmg Impromptu
Dialogue with Make- Believe

Discuss:

* How many play games with their child? Of what benefit is this
to the child? To the parent?

* How many play word games with their child? Of what benefit
is this to the child?

e

* Does anyone have a favorite word game he plays with his child?

Present and do exercises: Worksheets 7 a, b--Word Game to Play

with the Dlder Child

Present and do exercises: Worksheet 8--A Child's Language--A

Child's Learning

. Present and do exercises: Worksheet 9--Draw Your Own Conelu-

sions--Set Your Own Goals
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DEVELOPING THE USE OF
SPECIFIC LANGUAGE

1. Directions: The following examples show different ways we can talk to our
children. One example uses specific words; the other uses many non-
specific words. Read example A; then read example B, (Participants can
do this orally.) Then circle each non-specific word in example B and write
a specific word above it.

EXAMPLE A

Tricia, let's make a geo-board from this board, a hammer and
some nails. There are lots of things you can do with this when
we are finished, First, let's take this board. See the small
circles on it, We're going to pound the nails in the center of .
each circle. I'll pound five nails, Then you can try to pound
five nails, Now, I'll pound three nails, and you can pound
three nails . . , . Can you hand me four nails? ., . . I
pound these nails, and then you can have your turn . . . .
Now, hand me one nail at a time, and we'll get all 25 nails in.

O.K. Now, we're all finished. Here are some rubber bands.
I'11 show you how to make a square with one rubber band . . . .
I've made a red square. Now, why don't you try to make a blie
square with a blue rubber band . . . . Now, let's take the blue
square off and let's make a-green triangle. . . . Now, can you
make four red lines straight across--from left to right? Those
are horizontal lines. Isn't that word fun to say? Hor-i-zon-tal
« « « hor-i-zon-tal. Can you say this word? That's good.
That's a long word, isn't it.

Now, let's make four lines up and down. What color rubber
bands should we.use? These lines are vertical lines. That's
another word that's fun to say: ver-ti-cal. . . ver-ti-cal.
Can you say this?

There's something else we can make with this board. Did you
see that I had these pieces of colored string on the table? Can
you give me a piece of yellow string? Good. We can even make
letters with this string. Your name, Tricia, begins with . . .
what letter? A "T.'" -, . , All right, let's make a "T" with this
string. See, now we've made a "T." See the up-and-down line.
Now, see the straight across line.

Daddy's name, Andy, starts with an "A." Andy starts with an
"A,'" Let's make an "A."", . ., Do you want to try to make an
"A'" with blue string?
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Worksheet 1b

EXAMPLEB .. ..

Say, let's make something with this board and nails. See the

marks on the board. We'll put the nails on these marks. I'11

' pound in some nails; then you can try, too. Can you hand me

some? Oh, wait, I forgot something. O.K., now, I've got it,
O.K. Can you hand me those things and I'll start, . .. You

hand me one at a time.

"There, now we're all-‘fini'shed, Let's put on some rubber bands,

There are differen’ things you can do with the rubber bands.
Let's make different things of different colors. What color

should we start with?

2, Discuss: Entire worksheet.

NOTES:
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QUESTIONS, QUESTIONS, QUESTIONS
(TO HELP DEVELOP THE USE OF '

T

Worksheet 2a

REMEMBER: ASKING OUR CHILD SPECIFIC QUES.
TIONS IS ONE WAY TO HELP HIM DEVELOP LAN-
GUAGE SKILLS.

l. Directions: The following activities and questions (which you could ask
your child about making the previously-described learning game) will help
your child develop clear thinking and skill in the use of language. Two par-
ticipants can role play example 1. Example 2 can be role-played or done ‘
- individually with participants writing in the answers. Read the "REMEM-
BER" statement below before role-playing. '

EXAMPLE 1

Participant A: Mike, let's play a ""Let's Pretend" game. Pre-
tend you are the daddy, and you are telling your
‘little boy how to make the game we just made.
I'll pretend I'm the child, and you can start tell- , e
ing me how to make a geo-board, Remember, o
you're the Dad, and I'm the child.

Participant B: Responds, playing the part of a child.

REMEMBER: CHILDREN WILL VARY IN THEIR
ABILITY TO FULLY DESCRIBE THE PREVIOUS
GAME, ASKING SPECIFIC QUESTIONS WILIL HELP
CHILDREN CORRECTLY IDENTIFY THE OBJECT
THEY USED, THE EXACT ACTION PERFORMED,
COLORS, SHAPES AND RELATIONSHIPS BETWEEN
ACTIVITIES.

EXAMPLE 2

Questions: (Representative answers are at the end of worksheet 2b. )

1) Can you remember what this game was called?

~ FLC: 258 20606




Worksheet 2b

....2) What did we use to make the game?_ . LS T e e

3) How di:! ~2 know where to pound the nails?

4) Can you remember how many nails you pounded first? You can
look at the board and tell me. '

%) ;Vhe;l W; WEZE finished, 7what didjwe us% ;Q ;:;z;ake designs? o .
6) V;hat ;Glcsirs d;id v;,g use? o ) - -

8) Wha:t di‘;\l we uscz—; tc:r make the letters on the bc::nia;*d? 7 o

9) What color ;.d we us;’? B .

10) What letter did we make that used an up-and-down line and a straight-
across line? '

2. Discuss: Entire worksheet.

NOTES:

Representative answers to Example 2. -~

Geo-board game; board, hammer and nails, rubber bands, colored string; R

circles on board; five; rubber bands and colored string; red, blue, green,
.yellow; squares, triangle, horizontal lines, vertical lines, the letter Hpn.

colored string; yellow; "T."

267

FLC: 259




USING SPECIFIC WORDS | |
(OBJECTS, PLACES, A(:TIGNS)

Warksheet Ba

REMEMEER WHEN YGU USE 'I‘HE WDRDS "THIS "

"THAT,' "THESE, " OR "THOSE" WITHOUT NAME\IG

THE ACTUAL DEJEGT OR PERSON, YOU DO NOT
SAY "E}EAGTLY" WHAT YDU ARE 'I‘ALKINC‘; AEGUT

Saying, ""This is good' is not as effective as sa'ying, '"This ice
cream is dehcmus "

5ay; ""You folded those towels so neatly, ' not "Those are O, K. "

S
Say: "Thls cake was one of the best I tasted, ' not ""That was
fine, "

REMEMBER USE ACTIO N WQRDS TD MAKE LAN-
T GUAGE COME TO LIF E

1. Directions: Following the examples below, change the du.ll statements into
lively ones by using action words.

. Not this: He's coming here.

This: He is walkm; up the driveway.

Not this: ’I‘hey went home.

Not this: They played.

This: , R -

Not this: The horse was in the field.

This: 7 7 , - e

Not this: We saw the monkey in the cage at the circus.

This: ) o _— -
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2. Directions: Following the example below,

Worksheet 3b

'REMEMBER: PLAC

EME E AND TIME CAN BE MADE
MORE EXACT BY USING SPECIFIC WORDS,

ments into specific statements by telling the exact location and time.

Not this: He'll be here later,

This: I expect him to come to the house at six o'clock

tonight,
Not this: Put it there,

This: Put the

_on the 7 .

Not this: We're going there.

This:

Not this: They are all over,

This: The blocks are scattered all over the floor.

Not this: He went there awhile ago.

This:

3. Discuss: Entire worksheet.

NOTES:

i}

b

change the non-specific state- .
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USING DESCRIPTIVE WORDS

.Worksheet 4a e TR

1. Directions: Read the "REMEMBER'" statement below as a background for

the rest of the worksheet. Then complete the statements which follow.

REMEMBER: THE WAY WE TALK TO OUR CHILD
CAN HELP FORM HIS VIEW OF THE WORLD., IT CAN
ALSO HELP HIM DEVELOP THE USE OF LANGUAGE
AS A TOOL FOR EXPRESSING THOUGHT. WE CAN
HELP HIM SEE THE WORLD AS COLORFUL AND EX-
CITING OR DULL AND LIFELESS WITH THE WAY WE
USE WORDS. A SIMPLE WAY TO BEGIN TO MAKE
LANGUAGE MORE COLORFUL IS TO USE, AND TO
HELP OUR CHILD USE, DESCRIPTIVE WORDS. ~

1) Here is your blanket,

Here is your . _ blanket,

2) 1 bought you a new dress today. I hope you like it.

I bought you a new, red-and-white dress. Look, it has Juffed
sleeves. ) —= — 2 p C

3) That was a good job, picking up all of your things.

It was a - _____help to have you pick up your toys. The

blocks, crayons, books and all the rest were put away so __
4) We need tires, so let's go.

We need i _tires, Let's see what we can find at

2. Directions: Read the following "Word Add-On Game. " It is an example of
cne of many ways to help your child use descriptive words. Following the
example, participants can pair to role-play the game using the words that
follow the example or any words of their own.

270
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Worksheet 4b

~ Let's play a "Word Add-On Game. " L1l tell you what I

mean. First, I'll say a word--like Teddy bear, I can
think of a lot of other things I could say to tell about
Teddy bear. I could say, "The soft, fuzzy, worn-out,
dirty, Teddy bear.'" Can you think of another word that
would say something about Teddy bear? ., . . Brown.
That's a good word you've added on. -

Let's begin with your telling me a word, and I'll see what
I can add onto it to say something more about it . . . .
Maybe you'd like to start with one of your toys or some
of the things in this room . . . . Oh, table. O. K. The
brown, kitchen table. Now, I'll say a word. Let's see--
chair. Now, you say a word that adds on to chair to tell
me more about it. The red chair. That's good, Now,
your word . . . Dog? I'll add on barking to dog--~the

barking dog. All'right, now it's my turn.

Examples of words to use for role-playing:
car, bathtub, towel, washcloth, dishes, table,
stove, supper, milk, balloon, bus, street,
-sidewalk, trees, bushes, sandpile.

Entire worksheet.

|
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TAKE TIME TO RHYME

1. Directions: Read the "REMEMBER'" statement as background to this
worksheet. )

REMEMBER: IF YOU HAVE READ NURSERY
RHYMES OR IF YOU HAVE SUNG TO YOUR
CHILD, YOU HAVE BEGUN TO DEVELOP HIS
SENSE OF RHYME, YOU CAN CONTINUE THIS
BY HAVING HIM MAKE RHYMES OF HIS OWN...
THIS WILL ADD TO HIS SENSE OF SOUND PAT-
TERN AND WILL AID HIM IN READING.

2. Directions: The following are beg:inning rhyming games you can play with -
your child. Fill in the blanks below as you would have your child fill them

in orally.

- Worksheet 5a - - o e

First, the rabbit
Hops, Hops, Hops,
Then, he

The little brown dog
I have with me now
Doesn't talk much--

He only says, "

The snow that's fallen all last night
Has covered everything with a blanket of _ .

The flowers we planted one day for fun
- Are growing so fast with water and 7 .

At the store
We stop
And '

When I run
I have

Look, I,oo0k,

Here'sa

3. Directions: Participants form teams to write simple rhymes that can be
used with small children. In four minutes' time, write in the space below
as many of these rhymes as you can.
child.

m ___ — - (2) _

; o
- FLC: 264 272
O

Share rhymes for using with a young "~



Worksheet 5b

3. Discuss: Entire worksheet.

- NOTES:

&13
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DEVELOPING IMPROMPTU DIALOGUE
WITH MAKE-BELIEVE

Worksheet 6a

1. Directions: Read the "REMEMBER' statement as background to this work- "
REMEMBER: CHILDREN LIKE TO "PRETEND. " IT
HELPS DEVELOP IMAGINATION AND LETS THEM
TRY OUT VARIOUS ADULT ROLES. THIS CAN BE
DONE WITH PLAY-ACTING, ACTING OUT NURSERY
STORIES, BY USING PUPPETS, AND BY PLAYING
"LET!'S PRETEND" GAMES.

2. Directions: Participants form (..ams to role play the following '"Let's Pre- °
tend" situations involving parent and child, The participant who takes the
part of the parent should use all ke previous methods to develop language
which were stressed in this workshop: using specific words, using descrip-:-
tive words and asking questions.

Examples to choose from (or choose an example of your own--see ex-
ample below).

CHILD © PARENT CHILD PARENT
takes role of takes rele of ___take role of takes role of

doctor patient beautician client
dad child grocer customer
mother another mother

Terri, aged three, plays an "I'm going visiting" game with her mother.

Terri takes the part of another mother.
Terri: Hello, I've brought my new baby for you to see.

Mother: You did, Well, come in. Wheiél the baby buggy over to
the davenport, You can put the baby there. What is the
baby's name? Ruth? That's a very pretty name. How
long did it take you to walk over to my house? Ten min-
utes? Did you have a nice walk?- Now, tell me more
about Ruth, How much does she weigh now? Does she
cry a lot? What are you feeding her? Speaking of feed-
ing the baby, let's have a cool drink ourselves. Tell me,
what have you been doing lately?
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WORDS--11

Worksheet 6b

3. Directions: In the example on worksheet 6a of "Terri Goes Visiting, ' under-
line all the methods of developing language that Terri's mother used.

4. Discuss: Entire worksheet,

NOTES:

i ™
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WITH THE OLDER CHILD
Worksheet 7a
RHYMING RIDDLES

l.  Directions: The following list contains riddles which should be answered
in the form of a rhyme according to the example shown. (Check your an-
swers with those on worksheet 7b.)

1) What is a tired flower? (A riazy' daisy)
2) What is a pollution haze?

3) What is a gift tree?

4) What is a disappointed father?

5) What is an gﬁgry boy?

6) What is a successful vehicle?

7) What is a boy puppet?

8) What is an enclosed place for chickens?
9) What is an ink stain?

10) What is glue?

11) What is a pencil line?

12) What is the sound from a black duck?

13) What is a straight pin?

14) * What is a bright-colored place of rest?

15) What is a guest who wears out his welcome?

16) What is a tired mind?

17) What is a home-made refreshing drink (ade) ?

18) What is a refreshment from the faucet?

19) What is an unadorned chair?

20) What is a beach?

21) “ hat is a place to browse?

22) What is a solid table?. A

23) What is a high school prom queen?

24) What isk a seafood that's edible?

2. Discuss: Entire worksheet.
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WORDS- -IT

Worksheet 7b

NOTES:

Answers to riddles on preceding page:

1) A lazy doisy; 2) Fog smog; 3) Free tree; 4) Sad dad; 5) Mad lad: 6) Star car:

_7) Toy hoy: 8) Hen pen; 9) Blot spoty 10) feky-sticky: 11) Fine line; 12) Black
quaclk: 13) Uhin ping 1) Red bod; 15) Guest pest: Io) Lame brain: 17) Made ade;

18) Sink deinly 19) Bare chair: 200 Saned land: 21) Luok nook; 22) Stable table;

Z3) Teen gaceas 249 Fish dish,

27T
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A CHILD'S LANGUAGE--A CHILD'S LEARNING
Worksheet 8

Directions: Read the "REMEMBER" statement below as a background to

the rest of this worksheet.

REMEMBER: DEVELOPING A CHILD'S USE OF LAN-
GUAGE IS AN INVALUABLE AID IN HELPING HIM
READ, IN HELPING HIM LEARN, AND IN HELPING
HIM EXPRESS HIMSELF.,

Directions: Read the suggestions for helping a child develop reading ability
as listed in the column below. Then rank them on the ladder at right, Fill
in the empty rungs on the ladder with suggestions of your own or suggestions
listed in this workshop.

SOME SUGGESTIONS TO HELP YOUR
CHILD BE INTERESTED IN READING

1) Ask a child questions. ' —

2) Answer your child's questions. —_—

3) Talk and sing to your child from infancy on. — -

4) Take your child to the library. e

5) Have books and reading material around the home. e

6) Play word games. —_— —

7) Read stories and nursery rhymes. -

8) — —_

]

9) | .

10) ’ ’ - _

f);s cuss: Entiré worksheet,

[ ]
]
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WORDS--11

DRAW YOUR OWN CONCLUSIONS--SET YOUR OWN GOALS

Worksheet 9

Il
L]

Directions: Tarticipants form teams. Each team lists in the space below,
the main points covered in this workshop. While this is being done, the
moderator lists main points on chalk board or flip chart. Compare lists
and discuss. '

2. Directions: Set goals for the week.

1) Use at least one of the methods discussed in this workshop once a
day to help your child develop his use of language.

2) Write below the three methods. which you think would be most help-
ful to your child. Underline which of these activities you intend to

pursue during the coming week.

(1) _ i - - -

(2) , -~ _ -
(3 _ — — o o

3. Discuss: Entire worksheet.

NOTES:
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BOOKS TO CHOOSE:
READING AND A CHILD'S INTELLECTUAL DEVELOPMENT

Workshop

Materials: Paper and pencils or chalk and chalk board. An as-

sortment of twelve children's books--various levels.
Twenty newspaper comic strips--cut apart--each
Strip in a separate envelope.

Worksheet package:

. Beginning to Rea ~ a,b

- Helping Your Child Find an Easy-to-Read Book

a,b

Television: A Help or a Hindrance? a,b

Television: Doe. it Take Your Child's Prime

Time? a,b

- Do You Do These Things? a,b

The Parents Speak a,b,c

- Helping Your Child Arrange His Thoughts in Logi-

cal Order a,b,c,d,e

8. More on Arranging Thoughts in Proper Order a, b

9+ Helping Your Child Get the Most Out of What He
Reads a,b

10, Book Reports: Does Your Child Tune In or Tune
Out? a,b

11. Draw Your Own Conclusions--Set Your Own Goals

References

Tod e

MR

-3 O
.

- Review: Principles covered in the last workshop.

Discuss

Individual experiences in helping chiliren develop the use of
language. : '

Introduce: Books To Choose: Reading and a Child's Intellectual
Development--Workshop and goal of the workshop: To demon-
strate methods of stimulating interest in reading, in arranging
thoughts in logical order and of developing intelligence of a child,

Present and do exercises: Worksheors | i, b--DBeyginning to Read
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Discuss:

* What does the curiosity of a child have tc do with reading and
learning? '

* What does developing excitement for reading have to do with
boosting a child's self-esteem?

. Present and do exercises: Worksheets 2 a, b--Helping Your Child

Find an Easy-to-Read Book

. Discuss:

* Do you think television is a help or a hindrance to reading?

. Present and do exercises: Worksheets 3 a,b--Television: A Help

or a Hindrance?

Present and do exercises: Worksheets 4 a,b--Television: Does
it Take Your Child's Prime Time?

* What do you do to interest your child in reading?

. Present and do exercises: Worksheets 5 a,b--Do You Do These

Things?

- Present and do exercises: Worksheets 6 a,b--The Parents Speak

. Discuss:

In telling a story or describing an event, does your child tell
things as they occurred in the actual event, or are his thoughts
"helter-skelter'' and scattered?

Of what benefit is it to help your child arrange his thoughts in
good order?

. Present and do exercises: Worksheets 7 a, b, c, d, e--Helping Your

Child Arrange His Thoughts in Logical Order

. Present and do exercises: Worksheets 8 a,b--More on Arranging

Thoughts in Proper Order

Present and do exercises: Worksheets 9 a, b--Helping Your Child
Get the Muast Out of What He Reads

o
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17. Present and do exercises:

BOOKS

Worksheets 10 a, h--Book Reports:

Does Your Child Tune In or Tune Out?

18. Present and do exercises:
sions--Set Your Own (;oals

Worksheet 11--Draw Your Own Conclu-

s
o
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BEGINNING TO READ

Worksheet la

o
L]

Directions: Participants form teams. From the material covered in the
previous workshop, each team lists ways one can help develop a child's
use of language and, in turn, the child's reading ability. (Representative
answers are at th- ond of worksheet 1b, ) e

2. Directions: Which of the above ways should you continue in order to develop
an interest in reading as the child begins to approach school age?
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BOOKS

Worksheet 1h

REMEMBER: A YOUNG CHILD WHO CAN READ EAS-
LY AND WHO ENJOYS READING IS USUALLY ONE
WHO HAS BEEN FAMILIAR WITH BOOKS. THIS
FAMILIARITY CAN COME FROM THE HOME.

3. Directions: Cross out the incorrect word, leaving the correct word in the
following statements:

A recent survey of the National Assessment of Educa-
tional Progress shows that the (home) (schooi) has more
influence on reading development than the (home)(school),
Vith math developnicat, it is just the (same) (opposite).

4. Directions: Unscramble the letters in the following words, The corrected
statement will show one of the most important things a parent can do to
assist the reading development of the child.

Hwgnios atth darenig si nuf si one fo cht stom ttanproemi gshitn

4 tprnea nca od ot ssstia ni ngdreia veledpontem of teh dlihec,

5. Discuss: Entire worksheet,

NOTES:

Representative answers to preceding exercises,

1) Deveics use of descriptive words, develop use of specific words, play
reading games, play rhyming games, ask questions, answer quecstions,
reading aloud, helping him become familiar with books, s .,wing that
you rcad, etc, speaking clearly, avoiding baby talk, cte.

The same as 1,

Correct words: home, school, opposite. v
"Showing that reading is fun is one of the most important things a par-
ent can do to assist in reading development of the child, !

el
—
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. HELPING YOUR CHILD
FIND AN EASY-TO-READ BOOK

Worksheet 2a

1. Directions: Read the following checklist to use in helping your beginning

reader to find an easy-to-read book. Then, from the assortment of chil-
dren's books on the table, choose one easy-to-read book for a young child,

1) Words should be in type whi. is Iarge and easy to read.
2) Words used should be simple.

3) There should be variety in sentence structure. Some sentcnces
will be long, some short,

4) The page should be uncrowded.
5) Nlustrations should 'tie in" with the reading material.

2. Directions: Read the following paragraphs. Underline the three sentences
which are the most important to you. Write these sentences in the space
following the paragraphs.

"Four and five-year-olds are ready to explore any-
thing and everything, They stick their noses into
closets and boxes. They pull up tiny radish plants.
No matter how exasperating, this natural curiosity
should be fostered. It is the child's way of enlarg-
ing his world.

"What does this have to do with reading? Every-
thing. Through his natural desire to find out, the
child gets the background ‘that will give meaning to
his reading in later years. Unknowingly he is pre-
paring for reading when he asks question after ques-
tion. When he starts school, he will be full of ideas
to talk about and write about. When he reads, he
will have much to bring to the printed page. And

he will have developed the habit o looking for new

.ldeas and new experiences.

"Your reaction to the curiosity of your four or five-
year-old may influence him for the rest of his life.
If you'brush aside his questions, he may conclude
that questions are bad and exploration should be dis~
continued. Yet, these are the very things you wish
to foster. "

.*Nancy Larrick, A Parent's Guide to Children's Reading (New York,

1972), pp. 24-25. Used by permission of the publisher, Simon and Schuster,

Inc., Pucket Books,

FLC: 280 agQr
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BOOKS

Worksheet 2h

2, _ . -~ =
3. _ _ _ _ _

3. Discuss: Entire worksheect,

NOTES:

2 EY
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TELEVISION: A HELP OR A HINDRANCE?
Worksheet 3a

l.  Directions: Answer the following questions.

2) Why do you think this occurs?

3) What can a parent do to link an interest in television programs to an
interest in reading? (Representative answers are at the end of work-

sheet 3b.)

4) Do you think watching television keeps a child from having a strong
interest in reading? Give reasons for your answers.

FLC: 282
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Worksheet 3b

2, pigcgss: Entire worksheet.

NOTES:

Representative answers to number 3.

Talk about the program.

Talk about new words heard on the program.

Ask your child to tell you what the program was about.

If he is able to write, have your child write a TV story.

Ask him to make up a title for the TV program,

If he becomes particularly interested in a certain subject from listening
to a television program, build upon that interest. Take him to the 1j-
brary and help him find a book which will enlarge the interest.

If possible, have him start a home library of his own with books pertatning
to his interest as a base. 7

Have himi act out o television story himself or with the use of puppets,
Talk about the link between newscasts and newspaper reports.

290
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TELEVISION: DOES IT TAKE
YOUR CHILD'S PRIME TIME?

Worksheet 4a
l. Directions: Answer the following questions.

1) On the average, how much time does your child watch television
during one day?

2) Think of the programs he has watched through the past weeks.
Underline the content of the programs if they fit into any of the
following categories: reading development, science, humor, crime,
emotional crises, adult entertainment, violence.

3) If the content did not fall into any of the above categories, list, as
well as you can, the content of the programs.

4) ‘Do you preview the television programs your children watch or do
you use television as a readily-available '"baby-sitter? "

5) Do you agree or disagree with the following statement made by an
experienced teacher: '"Children of the 1970's tend to treat conflicts
in which they are involved much differently than children did before
the age of television, It is because television has shown them that
almost any conflict can be resolved in an hour or so, or, at the

- most, two hours. They tend to make this same kind of application
to their own life,and so, to them, any conflict is nothing to be too
concerned about. They have become ''programmed' into think-

-ing of conflict with a ""so what' attitude.

’ . 6) Do you think that television is an asset to children's education?

7) Do you think that watching television is one reason why some chil-
dren are poor readers, that they spend too much time before tele-
vision sets?

FLC: 284
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Worksheet 4b

2. Discuss: Entire worksheet,

NOTES:




DO YOU DO THESE THINGS?

Worksheet 5a

1. Directions: The fc:llow;ng list shows examples of things you can do to in-
terest your child in reading. Read each one carefully. Place an "ND"
before each activity which you are now doing or which you have previously
shared with your child. Place a check mark before an activity which you

would like to try in the near future,

1) Talk about the pictures which illustrate a story
he is reading.

2) Have your child draw his own picture to tell
about the story.

3) Have your child tell about the story from the
pictures alone.

4) Help him make a "MY OWN BOOK'' with pic-
tures cut from a magazine. If he can write,
have him write a story to accompany the pic-
tures. The subject matter for these stories
can be extremely varied. It can range from
stories about pets, about hobbies, about par-=
ents, about holidays, etc.

5) Read aloud to your child.

6) Let your child help select the book he wants to
read. Remember that reading interests vary
considerably between children and also that in-
terests can vary '"'within'' the child: one time
he might want to choose a book about alligators,
another time about cars. :

7) Visit the library, Visit bookstores. Buy in-
expensive books at garage sales.

8) Buy him an inexpensive bookshelf for his very
own,

9) Show him by your own example that reading is
enjoyment.

2. Directions: Look at the above examples. Are there activities not listed
which you are now doing to interest your child in reading?




- BOOKS

Worksheet 5b
3. Questions:
1) Which of the above examples in number 1 (of ways to interest your
child in reading) do you consider the most important to Yoy and
your child?

2) How can you help an older child select a book which is not too diffi-
cult? (A representative answer is at the end of this worksheet. )

——— = — — —

4. Discuss: Entire worksheet.

NOTES:

Representative answer to number 2.

A simple way to choose a book with your child is by using the five-finger

method": Have your child read a page of the material, For aeyery mistake
he makes, hold up one finger. If he makes more than five migtakes in one
page, the book is too difficult.

291
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THE PARENTS SPEAK
Worksheet 6a

1. Directions: Read the following examples of statements by parents regardiag
methods which they used to help their children become better readers.
Then write your reaction to eac! statement as to their possible positive or
negative influence.

A father says: "I was in a hurry, and I gave Sally (age four)
my library card. She went to the children's section and with-

in five minutes had picked out books she wanted to read. "

Positive: Why?

Negative: Why? - ) -

A father says: "It seemed to us that Joe was not learning to
read as he should in the first grade. Because we thought the tea-
cher was at fault, we transferred him to another school. "

Positive: Why?

Negative: Why? _ . i} _

A young mother says: "My two-year-old already likes to imi-
tate his older sister, who reads. He is becoming very interes-
ted in letters. I bought a set of magnetic letters and attached
them to the refrigerator door. Now, when I get home from work
and am preparing the evening meal, he plays in the kitchen with
me; and as [ say a word and tell him what letter that word be-
gins with, he is learning to take the matching letter from the
refrigerator door., "

Fositive: Why? __

Negative: Why? e — _

o FLC: 288 | 293
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Worksheet 6b

A mother says: "I grew up without the influence of television.
My children grew up with televis ion. But they each developed
an intense enjoyment from reading., My own parents influenced
my love for reading,and I found I used some of the same things
they did. My mother read aloud to me--she even taught me to
read, although I didn't teach my own children--but [ did a lot
of other things my parents did, I read often to my children.
When working around the house, my mother recited poetry to
me. [ can still hear her saying as we did the dishes together,
'I have a little shadow/That goes in and out with me', . , I
can still hear her singing 'Daddy will come to his babe in the
nest . . .silvery sails way out in the west/Under the silvery
moon . . . .!

""Often she would use examples from poetry to instill a certain
lesson or to help easc a hurt I had, My dad would help me
sound out words on stores and on street signs, on calendars
and reading material around my home. "

Positive: Why?

Negative: Why? 7 7 _ I

A parent says: "We did a lot of things together as a family, and
we talked a lot about them. Simple things--going to the woods,
going to the park, secing and learning interesting things about
our own city and state, '

Positive: Why?

Negative: Why? o — —

A father says: "We bought a set of encyclopedias at an auction.
The whole family had fun looking up information. '

Positive: Why? 7
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Worksheet bc
2. Discuss: Entire worksheet,

NOTES:

FLC: 290
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HELPING YOUR CHILD
ARRANGE HIS THOUGHTS IN LOGICAL ORDER

Waorksheet 7a

1. Direcrions: As a step to helping your child arrange his thoughts in proper
order, do the following exercise. The sentences which follow are not in
their proper sequence. Arrange them in the logical order of their occur-
rence in the space on the following page. It is not necessary to write the
full sentences. (Representative answers are at the end of Worksheet 7d.)

John and Mary Jones asked about credit at the Budg=t Bonanza
Store.

For many months, John and Mary Jones had been saving to buy
a new dishwasher, and they finally had enough money for what
they hoped would be a down payment.

The found a salesman and asked about price, color, delivery
and down payment.

One evening, Mary spied an advertisement of the Budget Bonanza
Store. It was for a '"Scratch and Dent'' sale of home appliances
including dishwashers.

They looked around at all the things on sale before going to the
dishwasher section.

Because it was fairly early, they decided they could take their
two children without having to go to the expense of hiring a
baby-sitter.

After discussing the prices in the ad, they decided to go to the
sale.

Mary wanted an olive green model; John liked the white the best,
but he decided that Mary should choose the color she wanted.

It only took them five minutes to get to the store, and Mary
was excited, anticipating the fact that she might finally get the
dishwasher.

They were told if they paid for the dishwasher in three months,
they would not have to pay any interest. They decided to buy
the dishwasher and pay for it in three months' time. '

They drove home happy, for they figured they made a wise
decision.

FLC: 291




Worksheet 7b

They bought the olive greend Impdel. It was reduced $ 50.00, and
the scratch was s0 small that jt was hardly noticeable.

Now, Mary js considering Paipting her walls olive green to
match the dishwasher and reéqecorating her kitchen with the
money she saved by buying the appliance on sale.

- e, — e . I
REMEMBER: HELPING yOUR CHILD ARRANGE HIS
THOUGHTS IN GOOD ORRER IS AN AID TO CLEAR
THINKING.

e I I _ S

2. Directions: This exercise is simil2y to the one above except that this is
one which you can also have your €hjjd do. The sentences which fnllow
are scrambled Sentences from the fiyst two paragraphs of the story on
worksheets 7c and 7d. Number theSe sentences in proper order. Then
check your answers with the origina) story.

1) If your child can read and write have him read the examples
which follow. Then have him aftynge these in logical order.

2) If your child cannot read or writ®, read the first two paragraphs
on the following page to him and have him tell you what the para-
graphs were about. Check to s€e jf his thoughts are in logical
order,

Today was his sixth birthday, a”dq pe still had no pet.

No matter how many times he a5ked his parents, they sgaid,
"Wait until you are older, Wait ayntil you can take care of a
pet by yourself, »

299
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Worksheet 7d

He thought the same thing as he passed cage after cage
after cage. There was the light brown dog with the pointed
face and tail. There was the black curly haired poodle which
looked at him as if he was saying, "Please take me.' There
were so many, many dogs. How could he know which he
would like?

Then he saw it-=the kind of dog he had always thought
about. It had smooth hair. It was black and white, and it had
a black patch over one eye. And when he stopped at the cage,
the dog's tail kept wagging back and forth as if he was saying,
"I am your friend. I am your friend."

"That's the dog I want. That's the dog I want. Let's see
how much it costs!" Jack called to his dad.

The man at the desk got a card from the file and said,
""Well, let's see now. You like the dog in cage 49, That's
Squeegie. His former owner brought him in just three days
ago saying he couldn't keep him because he moved into a
trailer. ., . . Nice puppy too. Let's see what else the card
says, , , , Partly house-broken. . ,five months old. . .
has all shots." -t :

And when Jack heard him say, "Five dollars, " he was so
happy. He already had five dollars, and he wouldn't have to
wait any more!

"Can I get it now, can I?' he asked-his mom and dad.

"Of course, Jack. We like the dog, too," his dad said.
Let's bring a collar for him and a chain. "

All the way home, Jack held Squeegie in his lap. Never
had he had such a happy day!

3. Discuss: Entire worksheet.

NOTES:

Representative answers to number 1,
For many months; One evening; After discussing; Because it was fairly
early; It only took; They looked around; They found; John and Mary Jones;
They were told; Mary wanted; They drove home.

001




MORE ON ARRANGING THOUGHTS
IN PROPER ORDER

Worksheet 8a

Directions: Here is another exercise which you can do with your children.

In the workshop, however, You are to do the exercise. First, form teams.
Choose a book from the list used with this workshop and select a paragraph
from the book. Rearrange,in the space below, the sentences from the para-
graph. When you are fihished, exchange the worksheet with your partner.
Your partner should then arrange them in the order in which they might

occur in the paragraph. Check your partner's work,

SCRAMBLED SENTENCES:

SENTENCES ARRANGED IN LOGICAL ORDER:

302



Worksheet 8b

2. Directions: Form teams. Each participant should select a newspaper con
strip, cut it in sections and mix up the order. His team mate should then
rearrange the newspaper comic sections in good order. (If there is no tin
to do this in the workshop, try this with your child as an aid to logical
thinking. ) ‘

3. Discuss: Entire worksheet.

- FLC: 236
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HELPING YOUR CHILD GET THE MOST
OUT OF WHAT HE READS

Worksheet 9a

-“l. Directions: These worksheets will exemplify activities which you can do
. with your child to help him get the most out of what he reads. You can do
these activities in this workshop as a first step in helping your child do the
similar activities at home,

1) Write another title for the story in Worksheet 7. (At home, ‘choose para-
graphs from children's books and have your child write or tell you titles
for the paragraphs.)

Title:

2) Write questions from the story on Worksheet 7 which you could ask
*  your child.

3) List all the things you remember from the paragraphs. Use the
telling words "Who, ' "What, ' "When, " "Where, ' and "Why' as
key words to remembering.

Who?

What? _ _ _ _ . _ _ — _
When ? i _ - - _
Where? _ _ ) _ _ — _
Why? _ ; _ —— _—

) 004




Worksheet 9b

4) In two sentences, wri%e what the first paragraph was about.

2. Discyss; Entire worksheet.

NOTES:

w3
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BOOK REPORTS: DOES YOUR CHILD
TUNE IN OR TUNE OUT?

Worksheet 10a

e

Directions: Answer the following questions,

1) What is the first thing you think of when you hear the words "book
report?"

2) When you were a child, what was your reaction to making a book
report?

3) Does your child react théfsame way you did?

2. Directions: List various waﬁ a parent can help his child "tune in'' to
book reports.

= — —
H
=i
)
i
3

EMEMBER: THERE IS A VARIETY OF THINGS YOU
CAN DO TO HELP, YOUR CHILD "TUNE IN" TO READ-
ING, ;

]

ol

Have your child tell about:

E]

ool . WP

1). The person in the story he liked the most or the person in the
story he liked the least. Using all the methods of developing lang-
uage skills, have him describe the persons. Were they happy?
Sad? Beautiful? Strong?} Sick? Lonely? :

4

2) The entire story. For a éery young child just beginning to write,
this is a good introduction to making reports. It is as easy tran-

. sition to later written book reports, for he has already been
"making reports.' ;

E
1
4
!
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3)

_—

5)

6)

7)

Worksheet 10b
Have him act out the étéry himself or with the use of puppets.

Have him tell how the story might be changed if a different ending
were written.

Ask him if the story reminds him of anything in real-life situations,
of anything in the news.

Have him pick out favorite words, new words, words he would
like to use,

Show that you are interested in sharing his experience. Show that

"you are interested in the book he has read,

Directions: After reading the above list of suggestions, check those you

would like to try with your child.

Discuss: Entire worksheet.

NOTES:

FLC: 300
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Bi

DRAW YOUR OWN CONCLUSIONS- -SET YOUR OWN GOALS

Worksheet 11

~ Directions: Participants form teams. Each team lists in the gpace below,
- the main points covered in this workshop. While this is being done, the

moderator lists main points on chalk board or flip chart. Compare lists
and discuss. '

Directions: Set goals for the week,

1) Choose one activity similar to that suggested in worksheets 7 or
8 (to help your child arrange his thoughts in logical order); or
choose one activity suggested in worksheet 9 (to help your child
get the most out of what he reads), Write this activity which you
will do with your child in the space below,

2) If you wish to choose another goal of your own, write this in the
space below:

My alternate goal:

— S — — - — — = e
e —_— —_— — — — — e

Discuss: Entire worksheet.

NOTES:

FLC: 301
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HOW TO MOTIVATE OUR CHILDREN
Workshop I : Y

Pencils and flip chart or
Chalk and chalk board

Worksheet package:

» Motivating Forces a,b

Helps to Apprnaglung Tasgks with Confidence a,b
Helps to Approaching Tasks with Confidence a,b
Different Ways to Reinforce Actions a,b

. Getting a Child to Try Something New a,b

How to Help the Child Feel Good About H;mself
a,b

o 7. Remember Statements

. 8. Draw Your Own Conclusions~=Set Your Own Goals

O U W D
L]

3 Plgnﬁ :

: -

1 Reuew§ Pr;m:;gles covered at the prevmus warkshc:p.

S

2. Discuss:
* Why did you come to this workshop?

What makes (or helps) you want to try new things?

L

* If sormeone continually ''puts you down, ' what is your respgnse?
Does this cause you to feel good about yourself?

Ll

If you lack confidence, are you as apt to try new things as when
you have confidence?

* _What effect would similar experiences have on our children?

3. Introduce: How to Motivate Our Children warkshap series and
goals of the series: To evaluate methods of motivating children
and to adopt specific methods of motivation according to each

individual situation.

4. Introduce: Workshop I and goal of this workshop: To examine
motivating forces which can change a child's behavior, the rein-
farcements of behavla:g, the ways to bcmst a Ehlld' confidence,

g2
o 7
<
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10,

12,

13,

14,

15.
16.

+ Present and do exercises; Worksheets 1 a,1-~Motivating Forces

. DiECQSE H

E Gt:ﬂ;ld you Say that high sgligegteém is a paBis for adult moti-
vation as Well as for children's motivation?

% What ways Egﬁld a parent use tg help a chijld approach a task
with confidence? b 2 chil€ approach a tas!

. Present and do eyercises, Worksheets 2 2,b.-Helps to Approach-

ing Tasgks with_Confidence

Present afldrdlj exercises, Workspeets 3 a,b-~Helps to Approach-
ing Tasks with Ggnfidence T

Discuss:

¥ How can We reinforce 3 good attjtude or 3 desired behavior in
our children?

What can We g or say that would make a child maintain a good
attitude or a Jzsired bgpavior?

3

Present and do exercises: Worksheets 4 3, b.-Different Ways to

11. Discuss;
———— |

* How can we get our chjig to try something pew?

Present and do exercises; Worksheets 5 a,b.-~Getting a Child to

Try Something New

Present and do exercises; Worksheets 6 2,h.-How to Help the

Child Feel Good Apout Himself

Discuss:

* What js one (or more) fact in thig workshop Which you think
is important to remember?

Present and do exercises: Worksheet 7~.Remember Statements

Present and do exercises: Worksheet 8~_Draw Your Own Conclu-
sions~~Set Your Qyn Goalg :

on
s
-t
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MoTIVATING FORCES
Worksheet la

1. Directions: Read the following "RE)MEMBER" statement and the list of
forces which cause one to do som®thing, Fill in the blanks with suggestions
of your own. : )

e _ _— il TR —
REMEMBER: MOTIVATION IS A FORCE THAT
CAUSES ONE TO DO SOMETHING. THIS FORCE CAN
COME FROM WITHOUT (EXTRINSIC) AND WITHIN
(INTRINSIC).

i — — el

N i, — — - SR - 7—7 - S — ——
Outside forces that motivate Inside forces that motivate
- = - e — :é'-;'ﬁ,gr N - — s— - - - i -
1) Rewards 1) Happiness in reaching a goal

2) Punishment 2) Feeling good with success

3) Praise 3) — -

4) » 4)

—_— e — —_ — - .

5) o 5

2. Question: What’putsiie forces car lead to inside motivation? (Check the
bottom of worksheet 1b for repres€ngative answers, ) :

3. Directions: Read the following stﬂtamént.r Underline the part or parts
which are impoTtant to you as a paTept. List them in order of their impor-
tance below the statement.

"Parents frequently say, 'I Wigy I knew how to motivate my
child.' Remember: high selfs¢steem is the mainspring for
motivation. The child's beli®t; 'I have capacity! I can do!

I have something to offer!' t%tys on his 'go-power.! Challenges
are fun when you think you ¢20 pandle them, When you feel

you can't Cope, interest quit’ikly lags. As Emerson said,

'Self trust is the first secret Of success. '

*Dorothy Corkville Briggs, zgy_??;g}agd's Self-Esteem (Garden City,
New York, 1970), p. 272. Used bY permission of the publisher, Double-
day and Company, Inc.




R\ TR Ly

h,
Work® Set 1p

The fOl1n..: g 5t _ats . . a
The "Nowing *tatemer’ ayq 1) Stagg 07 as 27 Veng,

K W%

4. DiscuSs; ﬁﬁfiré Wark§hé§h

a‘?
o,

W ,,_iéﬁs"""}{s

Wkt Ty,

“Repregentativg ans¥O to 4 2

Rewards o, 1629 ¢ task® 3o 1? She . g0 Ba.. Le#Sh Py

'f‘:‘:@ﬂ?]‘%hméﬂtg and re? it;;;g} 9% :d;ﬂ jeqgls 7 netd VYN
lon 2"% Q f gllﬂ of beirt TR W

can, in h*-‘lr N . to fifth§ Qrth‘ﬂ 0% ilﬁl—tl‘hf’:llﬂg

314




HELPS TO APPROACHING TASKS WITH CONFIDENCE
Worksheet 2a

. Directions: Read the following examples of things a parent can do to help
a child approach a task with confidence. Under each example are state-
ments of parents which would have a positive effect and stateménts which
would have a negative effect. Cross out the statements that would have a
negative effect--that would not help -a child approach a task with confidence.

A Parent Can:
1) HELP HIS CHILD FEEL GOOD ABOUT HILEELF

(1) To al2-year old: '"You want to make a dress; why
you can't even thread a needle. Let's see some im-
provement in the way you sew the buttons on your
clothes, and then we'll see about making a dress,"

(2) To an 8-year old: "You said you'd like to help me
cook, so I've bought you this special recipe box
for your own recipes."

(3) To a 6-year old: "I can't see why you can't learn to
read like your brother did. You must not pay atten-
tion to the teacher. You both had Miss Brown, and
I know she's a good teacher. "

2) LET HIS CHILD PARTICIPATE IN THE DECISION, THIS HELPS
DEVELOP RESPONSIBILITY AND A FEELING OF BEING ABLE
TO ACCOMPLISH NEW TASKS.

(1) To a 10-year old: '"Why don't you come shopping
with me for your new dress? Let's mark off Sat-
urday afternoon for a special shopping trip. "

(2) To a 12-year old: '"You don't like the dress I bought!
Well, you'll have to wear it anyway. It was on sale,
and I couldn't afford to pass it up. It seems to me
you're mighty ungrateful. "

(3) To an 8-year old: "There's a new course in physi-
cal fitness for parents and children that's starting
at school next week. I think it would be fun to go
together. What do you think?"
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MOTIVATION--

TIVES AND THEN ACCEPT AND STAY WITH THAT CHOICE EVEN
i ; La = F T

IS NOT THE BETTER ONE.

T
year old: ''This weekend, you can stay
t r go to a movie."
(2) When the weekend arrives: "I know you said you'd
rather go to the movie, but I got thinking it really
would be better if you stayed with your cousin. ! '

(3) To a 5-year old: 'I've laid out your red, white and
blue dress for you to wear tomorrow to school. You
can choose the stockings you'd like to wear with it--
the red knee highs or the blue tights."

2. Discuss: Entire worksheet.

(OTES:
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Worksheet 3a
1. DlrectlanS' There is one example given for each of the following things a

parent can do to help a child try new things. After each example, write
one of your own using words that would encourage a c}uld.

1) USE WORDS THAT ENCDURAGE

(I) "I'm so glad you tried out for the play, even if it's
a musical. That shows a lot of determination, '’

(2) _ _ B .

2) LET YOUR CHILD EXPERIENCE CREATIVE TASKS AND NEW
EXPERIENCES. REMEMBER, THESE ARE BASES FOR IN-
TELLECTUAL GROWTH.

(1) "Let's go to the woods and collect the leaves, now
that they are turning such beautiful colors!"

3) DON'T SET HIGH GOALS WHICH ARE IMPOSSIBLE TO REACH.
THIS CAN DISCOURAGE A CHILD. .

(1) "I'm really pleased with the 'B' you got in language
arts. I know you worked as hard as you could. "

)
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MOTIVATION--I

Worksheet 3b

() "I think you'd better wait until you're older to try
that. You might get burned if you cook a meal by
yourself. Just let Mommie do it until you're at

least ten years old."

(2) - — _ —
(3) "I really enjoyed the supper you cooked. The soup
and cake were delicious, It's helpful to have an
eight year old who can cook, "
@ . - ,

REMEMBER: BEING OVERPROTECTIVE OR TOO
DOMINATING CAN HURT SELF-ESTEEM AND
AFFECT MOTIVATION.

THE CHILD'S IMAGE
OF HIMSELF

BEING OR"
OVERPROTECTIVE DOMINATING

Makes a child feel Makes for hostility and
- anger

inadequate

2.. Discuss: Entire worksheet.
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DIFFERENT WAYS TO REINFCRCE ACTIONS=
Worksheet 45

1. Directions: Fill in the blanks below. Representative answers are at the
end of worksheet 4b. Then read "FORCES THAT REINFORCE. "

Motivation is ______that causes us to

It come from

_ (extrinsic) and .

(intrinsic) ourselves.
FORCES THAT REINFORCE

These forces from without that reinforce behavior
can be classified into three categories. One cate-

Social gory --the social group--includes attention, smiles,
affection, correct praise--all those things which
make a child feel good about himself.

There are other forces that ,ijeinfaijf;e a behavior.
Token We can give stamps, gold stars on a chart, points
on an activity chart or the like. These are tokens.

Then we can reinforce with activities that come af-
ter a certain behavior--going to the movies, to the
park, to a desired activity. We often reinforce with
activities. Here are some typical examples:

Activity

1) When you do all of your Saturday jobs,
you can go to the movies this afternoon.

2) When you clean up the yard after last
night's storm, we'll have a picnic in the
park.

[ ]
e

Because you put the forks away neatly,
you can set out all of ' sgilverware.

2. Directions: The examples above show behavior and consequences which
reinforce the behavior. Using these examples, write three similar behav-
iors and three behavior outcome statements. In your examples, include
different reinforcers of behavior.